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ABSTRACT
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Problem
Parenting among immigrants presents unique challenges to parents whose cultural
orientation is different from the host culture. Because of the meager research literature on
immigrant families in the USA, little is known about the phenomenon of parenting
among sub-Saharan African immigrant parents. This study investigated the patterns
related to the parenting practices of selected sub-Saharan African immigrant parents, how
they conduct corrective discipline to their children, and the challenges they face rearing
children in Southwest Michigan.

Method
Qualitative research methods including interviews, observations, focus group
discussions, and artifact collection were used in this dissertation to generate data. A
snowball strategy was applied to acquire a sample of 14 families from a community of
sub-Saharan African immigrant families that lived in Southwest Michigan and were
rearing school-age children. Participants were immigrant parents from Kenya, Rwanda,
and Uganda, and had lived in the USA for at least 5 years. Data were analyzed by using
the research question approach.

Results
Results revealed that lack of time for the children and continuing influences from
the participants' cultural and ideological backgrounds characterized the parenting patterns
that emerged from the data. Parents reported using non-physical methods to discipline
their children. Cultural conflicts, the demands of new lifestyles, and lack of parenting
resources emerged as the major themes representing the challenges faced by sub-Saharan
African immigrant parents in Southwest Michigan.

Conclusion
Cross-cultural parenting creates a tension between a desire to retain the old ways
and pressure to change to new ways of parenting. A multi-cultural approach to parenting
is recommended for immigrant parents to take advantage of the positive values from both
cultures. Parent training and the creation of support groups are needed to aid the transition
of immigrant parents into the American culture.
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CHAPTER 1

INTRODUCTION

Background of the Study
Parenting presents unique challenges to immigrant parents whose cultural
orientation is different from the host culture. The clash of values between a sub-Saharan
African collectivism and a Western North American individualism may pose even greater
challenges for African parents who take on the role of parenting in the United States of
American (U.S. in the rest of this dissertation).
Parenting, which is synonymous with child rearing or child socialization, is a
process whereby children learn patterns of behavior that are consistent with the norms,
values, and expectations of adult society (Boykin & Ellison, 1995). The role parents play
in the social orientation of children is important, especially so when the children are
growing up in a culture different from their parents' culture.
The idea that parenting skills are passed on from one generation to the next is farfetched given the nature of mobility observed in family life today. What people learn
about parenting when they are young may not be applicable by the time they become
parents, let alone if they migrated to a society with a different culture (Bigner, 2002). A
case in point is sub-Saharan African immigrants in the U.S. These immigrant parents,

having observed and learned from their parents in the traditional African societies, may
find it challenging to apply the lessons from earlier experiences to their new situation as
parents in the U.S.
I observed that immigrant parents from sub-Saharan Africa who lived in
Southwest Michigan faced parenting challenges as a consequence of raising children in
the U.S. These challenges were thought to be attributable to the new parenting culture
juxtaposed on the attitudes and practices of their primary culture. An example was taken
from Andrews University, located in Southwest Michigan, where an African couple was
arrested in 2004 for what one of the parents described as "disciplining my children." The
children, including a 6-month-old baby, were taken away from their parents by Child
Protective Services.
Also, the Andrews University Campus Safety department reported a number of
cases when they were called upon for allegations of child neglect in married student
housing apartments (Receptionist, Andrews University Campus Safety, personal
communication, March 20, 2006). Whereas some parenting practices may be perceived as
normal according to sub-Saharan African culture, these same practices in the U.S. may be
viewed as child abuse.
African immigrant parents complained about not finding enough time to spend
with their children. Other immigrant parents also complained that their children were
acquiring strange behaviors. Parents said that they had lost control over their children and
that they did not know what to do to regain control. Some parents expressed fear to
correct their children because of the threat posed by Child Protective Services. Juvenile

delinquency, rebellious behaviors, early teen pregnancies, and drug use were reported as
serious concerns among their children by sub-Saharan African immigrant parents.
The fears and concerns mirrored in the above anecdotal accounts of sub-Saharan
African immigrant families were indicative of the problems and challenges these families
faced. The fears and concerns certainly underscored the need for empirical studies aimed
at understanding how immigrant families socialize children in the U.S.

Statement of the Problem
Theories and research on parenting indicate that the cultural orientation of parents
influences their parenting styles (Baumrind, 1996; Darling & Steinberg, 1993; Laird,
2000; Posada et al., 2002; Rudy & Grusec, 2001). Research also reveal significant levels
of conflict between immigrant parents and their children due to language, cultural, and
acculturation differences (Cha, 2007).
According to Rudy and Grusec (2001), parenting practices in Western cultures
that promote individualism and emphasize achieving success through upward mobility
are different from parenting practices of non-Western cultures that emphasize
cooperation and collectivism (p. 203). Baumrind (1996) argued that "parenting practices
that are normative for a culture are generally well accepted by children" (p. 409). Based
on this reasoning, sub-Saharan African immigrant parents, whose parenting practices are
not normal for Western culture, may experience challenges as they rear children in the
U.S. Socially, sub-Saharan Africa is known for its "communalistic familial arrangements"
(Kayongo-Male & Onyango, 1984, p. 34) and extended family support networks

(Madhavan, 2001; Wilson & Ngige, 2006). These are lost when families migrate to the
U.S. because the social networks are rarely transplanted.
While anecdotal accounts draw attention to an emerging parenting problem, the
literature remains largely deficient on parenting practices of sub-Saharan African
immigrant parents in the U.S. Accordingly, we are yet to understand how these parents
who where raised in a largely communal, collectivistic cultural orientation, cope in their
parenting endeavors in face of a culture characterized by "competitive, individualistic,
and independent orientation?" (Friedman, Bowden, & Jones, 2005, p. 249). What are the
patterns related to parenting practices of these immigrant parents? What challenges do
they face in socializing children in a culture that is foreign to them? These are some of the
questions that drive this study.

Purpose of the Study
The purpose of this study is twofold: (a) to describe the patterns related to
parenting school-age children among selected sub-Saharan African immigrant parents
who had lived in Southwest Michigan for at least 5 years, and (b) to identify the
challenges facing these immigrant parents as they rear their children in a culture that is
foreign to them.

Research Inquiry
This dissertation is designed as a multiple-case study. Qualitative data collection
methods including interviews, observations, focus group discussions, and artifact
collections were used to generate data from a sample of 26 parents from Kenya, Rwanda,

and Uganda. A thick description of data was used to present the parents' individual
experiences. This study aimed at providing an understanding of sub-Saharan African
immigrants' parenting experiences from the parents' own viewpoints.

Significance of the Study
The experience of immigrant families coming to the U.S. is as diverse as the
ethnic groups they represent and the unique situation of each family unit. Yet, in spite of
the different circumstances and settings of the individual families, research indicated
common trends of cross-cultural experience among immigrant families that settle in the
U.S. (Bailey, 2001; Congress, 1997; Djamba, 1999; Dodoo, 1997; Harper & Lantz, 1996;
Kamya, 1997; Louise, 2006; Ryan, 1992). These commonalities increase as the ethnic and
cultural origins of the various groups are narrowed. Sub-Saharan African immigrants,
despite their varied backgrounds, represent one fairly homogenous grouping of modern
settlers in America (Djamba, 1999; Dodoo, 1997; Kamya, 1997). A study on parenting
school-age children will expand the body of knowledge relative to ethnic minorities in the
U.S.
To the extent that anecdotal accounts of the challenges facing African immigrant
parents call for empirical verification, this study becomes critical. Additionally, given the
meager research literature on immigrant families (Smith, 2006), especially from subSaharan Africa, a study of this nature is valuable to augment the body of knowledge about
who these immigrants are and how they rear children in the U.S.
The findings of this dissertation will prove helpful to educators, therapists, and

social workers who interact with immigrants during their acculturative process.
Furthermore, the findings of this study have the potential to inform policy makers who
write laws and policies that impact immigrant families and immigration at large.

Guiding Frameworks
Three models are deemed important for facilitating the explanatory framework for
this study. These are: (a) Social learning theory, (b) Symbolic interaction theory, and
(c) Cultural perspectives.

Social Learning Theory
Social learning theory was developed by Albert Bandura (1925-1997) who
concluded that human nature is molded by the interaction of culture, society, and the
family (Bandura & Walters, 1964). Derived from behaviorist psychology, this theory
emphasizes observable events and their consequences rather than internal feelings and
drives. "According to behaviorists, we learn attitudes and behaviors as a result of social
interactions with others, hence the term social learning" (Strong, DeVault, Sayid, &
Cohen, 2001, p. 114). The basic concepts of social learning theory are "observation,
imitation, modeling, and reinforcement" (Chibucos & Leite, 2005, pp. 95-97). The
emphasis in this theory is placed on the belief that consequences control behavior.
According to Skinner's (1904-1990) concept of reinforcement, if a person is rewarded
after performing well, chances are that such acts will be repeated. On the other hand, acts
that are followed by punishment are less likely to be repeated (Skinner, 1974).
According to social learning theory, "children are first socialized through parental

direction of their behavior" (Strong et al., 2001, p. 334). Parents influence their children
by modeling and by defining established expectations for them (Bandura, 1977; Cohen,
1987). On the other hand, children learn by imitating their parents (Clouse, 1993).
Therefore, social learning theory informs parenting through practices such as observation,
modeling, and reinforcement (Chibucos & Leite, 2005).

Symbolic Interaction Theory
Symbolic interaction is considered by some sociologists and family scholars to be
the sociological theory that best applies to the process of child socialization (Strong et al.,
2001, p. 336; White & Klein, 2002). This theory emphasizes the notion of the social self
in human beings, and how this social self is acquired and aids in how people relate to
their environment (Mead, 1934). The social self is people's sense of who they are based
on how they are perceived by those around them (Strong, et al., 2001). Children first
develop the social self by interaction with family members, especially parents who are
seen as the most significant "significant others," and then later, the society-'generalized
others" (Mead, 1934, p. 154). Both the family and the community influence the opinions
children form of themselves. Cooley (1922) referred to parents as primary groups and
argued that they are crucial in children's identity formation or social self (p. 179).
Symbolic interaction calls for paying attention to how events or phenomena are
interpreted by the respondents (White & Klein, 2002). It focuses on the "patterns of
interpretation and meaning-making in social settings" (Chibucos & Leite, 2005, p. 237).
Symbolic interaction theorists emphasize the use of symbols and language to create social

order and cultural meaning. In examining parenthood, the theory focuses on: (a) the
symbolic meaning of children; (b) the relation of childbearing to adult roles, status, and
independence; and (c) the ways that changing those meanings could affect parenting
(McBride, 1997).
In order to describe the patterns associated with the phenomenon of parenting
among sub-Saharan African immigrants in Southwest Michigan, the data for this study
were analyzed with the intention of discovering the meaning immigrant parents ascribe to
the practices and interactions with their children as exhibited, for example, in language
use, eating habits and food choices, and recreational activities.

Cultural Perspectives
Africanity
Africanity is a term coined by Maquet (1974) to refer to a sum of sub-Saharan
African Culture. Africanity is a cultural unity as "broad as the culture of the civilization
termed Western Europe" (Maquet, 1974, p. 3). This cultural unity comprises "all the
component parts that give the various societies of traditional Africa their common
characteristics as African" (p. 4). Some examples in which Africanity is manifested
include the following:
1. Socioeconomic structures demonstrated in teamwork on collective fields in the
case of agriculturists and cattle rearing in the case of pastoralists
2. A decentralized, kinship-based, political system which was used in reaching
decisions by consensus rather than by majority vote

3. Extended kinship relationships and supportive family structures with features
such as arranged and polygamous marriages, and community child socialization
4. African traditional religions, which were characterized by ancestor worship
5. African philosophy embedded in the idea of a single life force underlying all
living things
6. African art; the expressionist representation of the concept of man.
The traditional religions were characterized by divination and ancestor worship.
According to Mbiti (1986), the African traditional religions and the people cannot be
separated. Mbiti contends that "wherever an African is, there is his or her religion" (p. 2).
One interesting fact about African traditional religion is that it is not for the individual,
but focuses on the community of which the individual is a part. This religion, according
to Mbiti, "is not written on papers but in peoples' minds, oral history, rituals, and
religious personages like the priests, rainmakers, officiating elders, and even kings" (p. 4).
Despite record numbers of sub-Saharan Africans converting to Christianity,
studies indicate that there is a tremendous resilience and adaptability of the indigenous
religions. There is a persistence of vital African beliefs among many converts to
Christianity that makes it extremely difficult to be certain about the state of religious
conversion (Obiefuna, 1985; Sarpong, 2008). Sub-Saharan Africans have a common and
distinctive philosophy or worldview that determines how the different issues of life and
society are understood and interpreted (Mazrui, 1986). Mbiti (1986) defined African
philosophy as the "understanding, attitude of mind, logic and perception behind the
manner in which African peoples think, act or speak in different situations of life" (p. 2).

To an African, to be human is to belong to the whole community, and to do so involves
believing and participating in what the community does (Mbiti, 1986).
Paulme (1974) argued that the African artist, whether sculptor or dancer, painter
or singer, is motivated by a ritual purpose (p. 24). Worship in the African traditional
religion and rituals was often performed using art works. Since religion encompassed
almost the entire existence of sub-Saharan Africa, art supplied the symbols used and the
means of worship and celebration of life.
Although the six elements of African cultural unity identified by Maquet (1974)
mostly characterize the traditional African culture, observation indicates that these
elements remain, in varying degree, as identifiers of the culture of modern-day subSaharan Africa. Due to the external contact and interaction with the non-African world,
there are noticeable changes in some of the elements explained above. For example,
according to Bitrus (2000), there is a "weakening rather than strengthening of the
extended family system" (p. 4).
In addition, modern sub-Saharan Africa is experiencing a growth of the middle
class. With this growth comes education and the aspiration to a better life. The influences
of this new social force in Africa are beginning to be felt. It is from this growing middle
class that many of the immigrants to the U.S. are drawn. In the transition from African to
Western culture, they bring with them much of Africa along with their hope for a
prosperous future. Often, as first-generation adult immigrants, they find themselves
caught between the old and the new Africa as much as between the culture of Africa and
the West (Wilson & Ngige, 2006; Zoglin, 1986). It is likely that such transitions could

result in challenges, especially to immigrants with children.
The culture from which the African immigrants to the U.S. have come remains
one in which kinship and family bonds generally take precedence over the wishes and
concerns of the individual. The individual is defined in terms of a social network. The
social self is inextricably tied in with family and kin. In the developed world, the social
self is an individual who develops social relationships. In contrast, observation indicates
that the social self in Africa is much more commonly defined in terms of the social group
which gives the individual his or her identity.
The cultural landscape of modern-day African society is unquestionably
undergoing significant changes. However, it can be stated with equal certainty that the
culture of modern, educated, urban Africans remains indebted to and steeped in the
traditions and ideologies of the old Africa. The participants in this study, first-generation
immigrants to the U.S., are the children of this culture. In coming to America, they also
aspire to the "American dream." Caught between the two often-contrasting cultures, the
challenge as parents guiding the socialization of their children has been monumental.
This dissertation is an exploration of their experiences.

American Culture
There are three cultural traditions that have dominated American social,
economic, and political life since the country was founded. The three are: (a)
individualism; (b) private property (capitalism); and (c) a minimal government
democratically elected (Zimmmerman, 1995, p. 62). "These three values are the tradition

that form the basis for how members of society have come to view families, government,
economy, and their relationship to each other and for how they think it ought to be" (p. 62).
Individualism can be both a theory and a doctrine of human behavior. As a theory
of human behavior, individualism refers to individual acts of self-interest, and a desire for
individuals to acquire material goods with little or no government intervention. As a
doctrine, individualism holds that "people have the obligation to work hard and to try to
get ahead and have equal opportunities for doing so" (Zimmmerman, 1995, pp. 62-63). It
is further argued that in "seeking the attainment of private ends, the rights of individuals
take precedence over the needs of others" (p. 63). For that reason, individualism is easily
maintained amidst democratic governance where there is minimal government
interference.
The cultural tradition of private property relates to a system that is built on
respecting and valuing the private ownership of property by individuals or companies. "It
implies the right to buy, use. sell, trade, transfer, destroy, or bequeath a valued object as
the owner(s) deems appropriate" (Zimmerman, 1995, p. 63). The rights and privileges
that come with owning property with minimal government interference are conducive to a
free market economy in order for it to flourish. In this system-competition, the foundation
of capitalism, is maintained and flourishes.
In addition, the American society was built on Christian foundations. The majority
of the early settlers in North America were Bible-believing Christians. This legacy still
follows, making America the most religious of the Western nations with 84% of the
population describing themselves as Christians in 2005 (Barna, 2005, p. 25).

In contrast to African communal family arrangements, American families tend to
be individualistic. Most families do not rely on extended family support networks. In
most cases, parents are solely responsible for their children's upbringing. The mentality
expressed by Clinton (1996), "it takes a village to raise a child" (p. 74), does not reflect
the America parenting style. American families tend to embrace a bidirectional model of
child socialization, whereas sub-Saharan African families tend to embrace a
unidirectional model of parenting (see p. 24).
The aforementioned frameworks portray the context from which the African
immigrant parents have come as well as the context into which they have immigrated.
The information is an important element in the conceptual framework of this study, and it
identifies the contrasting cultural and ideological influences that impact decisions about
parenting, which are the focus of this study. The frameworks discussed in this section do
provide important contextual information necessary for the interpretation of the findings
of this study.

Immigrant Experiences in the U.S.
The U.S. is considered a nation of immigrants (Ambert, 2001; Sporakowski,
1993). According to Friedman et al. (2005), the "United States is experiencing the
greatest growth in immigration in 100 years" (p. 215). Three quarters of immigrants in the
U.S. are from Mexico and Asia (Friedman et al., 2005). For most immigrants who come
to the U.S., the primary motivation is not the admiration of American culture but the
economic and educational opportunities this country offers (Lee, 2006; Parrillo, 1991;

Tienda & Mitchell, 2006). On arrival in the U.S., immigrants are forced to confront the
difficult task of integrating their own cultural values with the newly encountered
American standards (Balcazar & Qian, 2000; Bhatnager, 1981; Harper & Lantz, 1996;
Ryan, 1992).
Most immigrants come to the U.S. with a strong sense of "familism" whereby the
individual self-interest is subordinated to family well-being (Kawamoto & ViramontezAnguiano, 2006, p. 210; Strong et al., 2001, p. 74; Tienda & Mitchell, 2006, p. 122).
They come to a culture that is characterized by a "widespread individualism whereby
families can be sacrificed for the sake of one's happiness and personal fulfillment"
(Strong et al., 2001, p. 581). This is one of the many causes of culture shock that
immigrants experience when they come to the U.S. (Bolar, 2000).
Furthermore, immigrants experience "disruptions in their supportive social
networks, socioeconomic hardships, and a series of stress reactions as they attempt to
become part of the social groups in the new country" (Balcazar & Qian, 2000, p. 68). A
study conducted by Kamya (1997) found that African immigrants undergo "stress,
hardness, low levels of self-esteem, and low levels of spiritual well-being" (p. 13). His
study indicated that there is a problem at the individual level. However, Kamya's study
did not investigate issues at the family level or immigrant child socialization.

Sub-Saharan African Immigrants in the U.S.
Research indicates that most sub-Saharan Africans who come to the U.S.,
excluding the refugees, are either highly educated or come for higher educational pursuits

(Djamba, 1999; Dodoo, 1997; Ghazal & Emerson, 2005). A good number use this
opportunity to realize the American dream, having left behind struggling economies with
high rates of inflation, unemployment, poverty, and political instability (Bhatnager, 1981;
Felder, 1999; Ryan, 1992; Skjonsberg, 1989).
When African immigrants come to the U.S., they find a culture that is intoxicated
with the idea of progress as seen in moneymaking, technology, and education (Felder,
1999; Harrison & Huntington, 2000; Swenson, 1992; Wright, 1998). In their pursuit of
the American dream, many Africans become engulfed by the materialistic mentality
(Reid, 1996; Swenson, 1992; Wright, 1998). Furthermore, African immigrants face
enormous culture shock (Hener, Weller, & Shor, 1997). The new culture offers them
different and unexpected experiences. Examples of such experiences include the
following: (a) a car for every working member in the family, (b) working odd jobs and
odd hours, (c) children staying at home alone, (d) 24-hour television programs, (e) easy
access to the Internet, and (f) unfriendly and individualistic attitudes in the neighborhood.
African immigrant families face challenges as they try to adapt to the American way of
life, which may be new to most of them (Amarapurkar, 2004). They have to "find
employment, housing, learn English and the accent, adjust to the new culture, build new
social networks, and maintain contact with their family in their native country"
(Amarapurkar & Hogan, 2004, p. 4).
Literature on immigration shows a polarization in the U.S. society, with a sector
of the citizens strongly opposed to immigration, especially of cultural groups that seek to
maintain their identity and resist total assimilation. Another sector of the U.S. population

is open to and celebrates the cultural diversity that immigration brings. In contrast to
earlier waves of immigrants who came to the U.S. before or shortly after the Second
World War, current immigrants manifest a strong inclination to retain at least some
distinctive aspects of their foreign cultural heritage, and this desire for a "salad bowl"
rather than a "melting pot" society may even be stronger among some second- and thirdgeneration settlers in the U.S. (Ambert, 2001; Camarota, 2005; Lee, 2006).
Most early waves of immigrants, especially before the Second World War, by
physical characteristics and by choice, blended with the predominant U.S. culture-though
there were significant exceptions, for example, the Chinese (Lee, 2006). Current groups
of immigrants tend, by ethnic background and by choice, to avoid complete assimilation.
The mix and contrast of cultural identities tend to heighten tensions and exacerbate the
polarities within the established U.S. culture, and the debate over illegal immigrants
seems to be at an impasse (J. Matthews, personal communication, February 20, 2008).
The social realities of this diverse and at times fragmented American culture raise
significant issues in terms of child-rearing practices appropriate within the American setting.

Definition and Discussion of Terms
Immigration and Emigration: Immigration is defined as the entrance into a
country by foreigners for the purpose of permanent residence. The correlative term
emigration denotes the act of such persons in leaving their former country.
Pattern: This refers to a relationship among categories. According to McMillan
and Schumacher (2001), "the ultimate goal of qualitative research is to make general

statements about relationships among categories by discovering patterns" (p. 476).
Snowball: This is one of the methods used for selecting a study sample. It is a
form of networking whereby each successive participant is named by the preceding group
or individual. It is used for generating purposive samples which are presumed
information-rich informants because they are knowledgeable and informative about the
phenomenon the researcher is investigating (McMillan & Schumacher, 2001, p. 401).
Peer Debriefer. This refers to someone who is knowledgeable about the
phenomenon under study and may be helpful to a researcher in clarifying the research
findings. According to McMillan and Schumacher (2001), a peer debriefer is a
disinterested colleague who engages in discussion of the researcher's preliminary analysis,
thereby facilitating a more objective verification of the results of the study (p. 412).
Discipline as a goal. As a parenting goal, discipline refers to a long-term training
that is aimed at leading children to gain an internal sense of right and wrong, to have
respect for others, and to grow as responsible mature citizens. Discipline as a goal has a
relational dimension. According to Balswick and Piper (2003), "the primary goal of
discipline is to stay connected relationally while correcting and disciplining for future
maturity and empowerment" (p. 66).
Discipline as a means (Corrective discipline). According to Bigner (2002),
discipline (corrective) involves measures that help children learn how to control impulses
and use reason to make appropriate choices for their behavior before acting (p. 67).
Disciplinary measures include: (a) Reinforcement, (b) Corporal punishment, (c) Love
withdraw, and (d) logical and natural consequences.

Parenting Style: Parenting style refers to the ways in which parents interact with
their children. This interaction varies between two dimensions: (a) support (emotional
warmth vs. hostility and rejection) and (b) control (restrictive vs. permissive) (Habenicht,
1997). Most researchers have looked at parenting style in terms of Baumrind's three
parenting styles: authoritarian, authoritative, and permissive. Darling and Steinberg
(1993) defined parenting style as "a constellation of attitudes towards the child that are
communicated to the child and that, taken together, create an emotional climate in which
the parents' behaviors are expressed" (p. 488). This study adopts Warren's (2007)
definition of parenting style as a set of attitudes and beliefs that form the context of
parenting practices.
Parenting Practices: Parenting practices refers to specific situational behaviors
designed to fulfill the child-rearing role, for example, teaching children how to mop or
helping them do school work, punishing bad behavior or rewarding good behavior, or
taking children out to play in the park (Darling & Steinberg, 1993; Warren, 2007).
Acculturation and Assimilation: These terms are used to describe the processes of
adaptation to any culture. They describe the interaction between different groups of
people joining a larger society. It is the outcome of the process when groups with
different cultural backgrounds meet and start adapting, usually to the dominant culture.
According to Kumabe, Nishida, and Hepworth (1985) acculturation is:
The intermeshing of various cultural threads of the ethnic and mainstream cultures. It
involves the sifting and incorporating of old attitudes and beliefs with new patterns. It
encompasses the techniques that people develop to cope and adapt to the new physical
and social environment, (p. 223)

Assimilation is a gradual process wherein one set of cultural traits is relinquished and a
new set is acquired through participation in the dominant culture (p. 223).
Culture: Culture is defined as the "values, beliefs, behaviors, and material objects
that constitute peoples' ways of life. It includes what we think, how we act, and what we
own" (Macionis, 2007, p. 62). Culture is an adaptive mechanism that a population
develops over time to adjust to its physical, material, or social environment. A group's
culture can be envisioned as a set of rules, norms, and values, or a mental road map for
members to follow. Families can be regarded as cultural entities. Thus, as the basic social
unit in all human communities, families function simultaneously as carriers of a common
ethnic or national culture and as its unique expression. Through their interpretation of
existing codes and performance based on these interpretations, family members preserve
some cultural features while changing others to suit their ever-changing environment
(Myers-Walls, Myers-Bowman, & Posada, 2006).
Sub-Saharan Africa: Sub-Saharan Africa refers to the part of the continent of
Africa south of the Sahara desert. The majority of the inhabitants in this area are people
of African descent. As diverse as these people may seem, for example, in terms of
language, customs, and history, they have many similarities attributed to them as
Africans. These similarities constitute the majority of African political, economic, social,
and cultural ways of life (Majawa, 2002, p. 101). In this study, the participants were
from Rwanda, Kenya, and Uganda. These countries are in East-Central Africa within the
sub-Saharan territory. The participants, when referred to collectively, are described as
sub-Saharan Africans because they share the same world view referred to a Africanity.

Delimitations of the Study
Due to practical considerations related to time and resources, the delimitations of
this study were established as follows:
1. Given the fact that there are many tribes and dialects in East-Central Africa, a
consideration of the cultural idiosyncrasies of each tribe or dialect would extend this
study beyond manageable limits. Therefore, no attempt was made to cover the differences
among the many tribes and dialects that are characteristic of the people in this region.
2. As a corollary of (1) above, the study does not include an analysis of the
cultural, tribal, or national backgrounds of each participating parent. An assumption was
made that all the participants in this study shared an African cultural worldview similar to
that described in this chapter.
3. The study sample was drawn from immigrant couples with school-age children
(6-12 years old), who were married in Africa but migrated to the U.S. at least 5 years ago
and were living in Southwestern Michigan by the time of this study.
4. The families selected as the study sample were specifically from three
countries: Kenya, Rwanda, and Uganda.

Limitations of the Study
The limitations of this dissertation are as follows:
1. A snowball strategy tended to identify families with a common religious
background. All 26 parents studied identified themselves as professing Christians.
2. The findings are only fully applicable to families with similar characteristics to

those in the study sample. Any application to other immigrant families in the U.S. is to be
made with that understanding.
3. This study was limited by the willingness of the participants to share
information pertaining to the research questions.
4. This study was also limited by the availability of the participants for interviews,
observations, and focus group discussions, and their willingness to give sufficient time to
the researcher to generate all the needed data.

Organization of the Study
This dissertation is divided into six chapters. Chapter 1 introduces the background
of the study, the problem, the purpose, and the justification for the research. It also
presents the theoretical and cultural perspectives important to the study. Chapter 2
presents the literature review. Chapter 3 presents the methodology of this dissertation.
Chapter 4 presents the analysis and findings of the study. Chapter 5 discusses the
findings, and finally, chapter 6 presents the summary, conclusions, implications, and
recommendations for further study.

CHAPTER 2

REVIEW OF THE LITERATURE

Introduction
This chapter examines literature related to parenting. Several sub-topics are
discussed under parenting: for example, parent-child interaction, strategies and
approaches to corrective discipline, parenting styles, and goals and values. In particular,
the literature pertaining to parenting practices in the U.S. is compared to sub-Saharan
African practices and practices of other immigrant families from Asia, the Caribbean, and
Hispanic countries.

Perspectives on Parenting
Parenting involves a process of socializing children to develop the skills required
to function in society and to assume adult roles in society. "The child is taught language,
the roles he or she is expected to assume at various stages of life, sociocultural norms and
expectations of what is right or wrong" (Friedman et al., 2005, p. 402). According to
Berger and Berger (2002), child socialization is the "imposition of social patterns on
behavior" (p. 9). Cha's (2007) study revealed that the culture of each society contains
approved methods of socializing its young. In fact, Smith (2006), who studied parenting
styles across different cultures, found that culture dictates not only the role of children but

also that of the parents. Smith argued that many cultures differentiate between the roles of
the father and those of the mother (p. 14). For a child to be part of a society and to
continue participating in it, he/she must learn the language. "It is by acquiring the
language that a child learns to convey and retain socially recognized meaning" (Louise,
2006, p. 11). Berger and Berger (2002) emphasized the importance of language in child
socialization (p. 10), but they added that successful parenting depends on overall patterns
established by the home and the society at large (p. 11).

Parent-Child Interaction
The relationship between a parent and a child has a biological foundation and is
taken for granted because it is assumed to be natural (Bigner, 2002). The foundation of
society and culture is based on the biological reality that new members are produced and
then socialized to take over adult roles. A child interacts and identifies with the people
who are close to him/her. In most cases, parents are the closest to the child. Mead (1934)
referred to parents as "significant others" and to the community that impacts child
socialization as the "generalized others" (p. 154). Cooley (1922) referred to parents as
"primary groups" (p. 312) in a child socialization.
Parents interact with their children in a number of ways, for instance, doing
activities together such as going shopping, attending church, playing, doing house chores,
and helping with school work. In each of these instances parents have the opportunity to
model and instruct children about topics such as ethics, family values, and norms and
expectations of the society.

The literature indicates that ideas and philosophies about the nature of the parentchild relationship are derived from two models rooted in cultural and historical
antecedents. The two models of parent-child relations are: (a) the unidirectional model
and (b) the bidirectional model of socialization (Bigner, 2002; Chamberlain & Patterson,
1995; Friedman et al., 2005; Papalia, Olds, & Feldman, 2004).
The unidirectional model of socialization patterns the role of a parent as a
"teacher responsible for inculcating appropriate behavior patterns, values, and attitudes
that prepare children for effective participation in society upon reaching maturity"
(Bigner, 2002, p. 5). In this model, the role of a child is that of a subordinate, active
learner with little or no social power. This model is still prominent, especially in the
developing world where the rights of children are less protected, and where questioning
parents is considered a sign of disrespect. Bigner's analysis of the unidirectional model
provides a good basic framework, but it is simplistic in that it fails to consider fully the
cultural context in which the unidirectional model may be implemented.
The bidirectional model affirms the social power of children. Children and parents
influence one another as their relationship experiences developmental changes (Ambert,
2001). Ambert's research suggests that the role of parenthood goes through various stages
of development. Therefore the behaviors of both parent and child must change in order to
accommodate the developmental changes in the parent-child relationship.

Challenges of Parenting School-Age Children
School-age childhood (approximately 6-12 years) is a period of development in

the lifespan referred to as the middle age of childhood. Research by Jean Piaget (18961980) (Piaget, 1969) labeled this stage concrete operational, and Sigmund Freud (18561939) called it latency (Freud, 1964). Erikson's (1950, 1982) research on life cycles
identified middle-age children as undergoing a psychological crisis or challenge that can
result in either healthy or unhealthy development. According to Erikson, school-age
children are faced with the psychological task of developing a healthy sense of industry as
opposed to an unhealthy sense of inferiority. School-age children are at the stage of
venturing into the world, eager to learn how to act, to respond to new challenges, and to
make new things. They need encouragement and support from parents and peers through
this stage; otherwise, they may be subject to despair, which may lead to feelings of
inferiority. This eventually may lead to the problems associated with identity formation.
Successful development through this stage is dependent upon personal health and
environmental factors such as a supportive family, a good neighborhood, and an effective
school. Each of these agencies is responsible to some degree for supporting a child in
achieving the skills needed to develop healthy self-esteem (Papalia et al., 2004).
One of the major influences that impacts school-age children is childhood peer
groups which, in addition to providing opportunities for companionship, can be
responsible among other things for teaching good or bad behaviors, or for transmitting
knowledge about sex-roles. Safe families, neighborhoods, and schools are critical in the
prevention of bullying by siblings and peers.
Unlike preschoolers (the early childhood stage) who are known to be rigid in their
thinking and dealing with others, middle-age children are capable of using more

developed and flexible mental operations in thinking and in dealing with others (Piaget,
1969). The advancement in their cognition lessens their egocentricity and enables them
more effectively to use context and an understanding of "the other" to solve problems
(Papalia et al., 2004). However, this cognition and reasoning is not abstract, but reflects
immediate causes and circumstances. That is why Piaget (1997) referred to this stage of
cognitive development in middle-age children as concrete operations.
More recent research by Bigner (2002) supplemented Piaget's findings that
middle-age children are at the stage of internalizing their environment through the use of
symbolic thought. Middle-age children begin to understand and operate with objects,
symbols, and concepts. They are able to use imagery to perform certain actions mentally
that were performed physically in the past.
Contemporary school-age children are confronted with challenges that this same
age group never faced before. Significant numbers are faced with the agony of divorce.
Some are forced to care for themselves, leaving home in the morning and returning from
school when there is no adult at home (latchkey children). A significant number live in
families impacted by challenges such as poverty, drug abuse, and high health costs, often
resulting in neglect and abandonment. In addition, they are exposed to 24-hour media
influences including many programs filled with violence, sexual innuendos, and a
celebration of generally unattainable standards of beauty and unbridled materialism. They
may also be exposed, often with little supervision or control, to the Internet, video, and
computer games that occupy a significant proportion of their waking hours. Resen (2007)
lamented:

Today's tweens and teens are completely booked up, with two-thirds of their
waking, non-school hours consumed with media. They text messages, download
music, e-mail, chat on Myspace, browse the internet and play computer
games. Clearly they have less time left to interact with their parents, (p. 57)
School-age children present behavior problems, the most common being: (a)
noncompliance, (b) antisocial behaviors, (c) lying, and (d) stealing. There is research that
suggests parents use psychological rather than physical means in addressing these
problems among school-age children. Researchers also suggest that control methods such
as isolation, sitting in the corner, and mild spanking should be replaced with reasoning
and taking away privileges (Bigner, 2002; Kohn, 1993; Papalia et al., 2004; Resen, 2007).
Some unique challenges arise for sub-Saharan African immigrant parents. The
first relates to the absence of extended family support groups involved in the psychosocial
development of the child in the African setting. The second is an issue faced by the
parents of cross-cultural children in general, for example, identity confusion. Two
challenges faced by immigrant parents deserve elaboration.

Latchkey Children
Latchkey refers to children who return home to an empty house with no parents.
In most cases parents are away for work. According to Vinluan's (2005) research, an
estimated 7 million latchkey children return to an empty house after school. "Parents in
the US increasingly need to work long hours to maintain a middle-class lifestyle and
simply to stay out of poverty" (Belle, 1999, p. 2). According to the Bureau of Labor
Statistics (2007), 72.8% of mothers with children between the ages of 6 and 17 were
employed. Belle's (1999) study found that moonlighting, or holding multiple jobs,

increased by 500% among women between 1970 and 1989. Most parents opt for the
latchkey solution because they cannot afford childcare costs (Cosden, Morrison,
Gutierrez, & Brown, 2004).
It is a particular challenge to African immigrant parents whose cultural
background provides for extended family childcare support that is realistically
unaccessible in the host culture. For sub-Saharan African immigrant parents, the latchkey
option is a stark introduction to the reality of living in a society in which there is no
affordable substitute for the support of the extended family, and the role the extended
family plays in parenting.

Third-Culture Children
The concept of third-culture children (TCK) refers to children who have lived
outside their passport country with their parents during childhood. These children have
blended elements of their passport culture and the foreign culture into a third culture
(Kidd & Lankenau, 2001). Pollack and Van Reken (1999) describe the third culture as an
interstitial culture, a culture between cultures. Useem and Cattrell (1999) recognized that
the experience of living overseas as a child differs significantly from the experience of
living overseas as an adult. Useem argues that TCKs "experience aloneness, knowledge
beyond that of their classmates, and feel gaps between them and their classmates" (p. 12).
Because children are more impressionable than adults, they [children] absorb foreign
cultures as part of their own emerging culture (Kidd & Lankenau, 2001). In contrast,
Pollack and Van Reken (1999) argue that adults living overseas observe rather than

absorb foreign cultures, and thus adults view foreign cultures apart from their own culture
rather than as integral to their culture. Adult immigrants in the U.S., however, may absorb
American culture but the level of acculturation may vary as compared to the level of
immigrant children. Dealing with the issues of TCKs is an additional challenge for
immigrant parents.

Rewarding Children
Rewards can be used either to encourage positive or discourage negative behavior
(Skinner, 1974; Watson, 1930). American parents generally believe that giving positive
rewards to children can increase children's interest in, for example, academic pursuits
(Boggiano, 1993; Kohn, 1993). However, Kohn, while acknowledging that the practice is
widely used, argued that "rewards are used more than they seem to be needed" (p. 17),
thus making them (rewards) ineffective. In fact, Kohn lamented that using rewards may
have the same negative consequences as punishment. Kohn argued that neither rewards
nor punishment work. In Punished by Reward (1993) Kohn warned parents about the
dangers of giving rewards. He maintained that rewards defeat the best efforts to promote
positive values and undermine the strategies for internalizing values. Children do things
not because they like to do them but because they expect to be rewarded (p. 167).
Rewards can be tangible or intangible. Tangible rewards may include physical
items such as clothes, toys, candies, or going out. Intangible rewards my include hugs,
appreciation in the form of words like "Good job," "Thank you," "Fantastic," and many
more. Attitudes and practices relating to rewards among sub-Saharan African immigrant

parents are more likely to reflect Kohn than the prevailing attitudes and practices in the
U.S., with significant implications in terms of overall patterns in parenting strategies, and
complications in explaining these strategies to TCKs.

Disciplining Children
It is universally accepted in the literature that discipline refers to methods "of
teaching children character, self-control, moral values and acceptable behaviors" (Papalia
et al., 2004, p. 284). In society, however, there is a general misconception that discipline
refers to punishing children for misbehavior. Bigner (2002) argued that the term
discipline is derived from a word that means instruction, a derivative of the term disciple,
which means pupil or student (p. 67). Discipline, in its proper perspective, refers to
efforts in teaching children to behave in a manner that is considered appropriate.
Discipline, therefore, can be a goal and at the same time it can be a means. As a
goal, discipline is a long-term parenting practice aimed at teaching children the values,
beliefs, and rules that enable them to be responsible and productive in their adult life. As
a means, discipline involves a process of correcting children when they break the rules.
This kind of a disciplinary process is referred to as corrective discipline in this
dissertation.
Discipline understood as a goal is needed for children to "learn to be orderly, to
use reason instead of reacting on impulses, to learn to live with others, and to learn to
make appropriate choices in life" (Hammer & Turner, 1985, p. 65). In the process of
achieving these aims, corrective disciplinary measures may be used. For corrective

discipline to be effective, it must be: (a) conducted positively; (b) reasonable, taking into
account the age and developmental level of a child; and (c) conducted in a temperate
manner (American Academy of Pediatrics, 1998; Baumrind, 1996; Blum, 2000; Friedman
et al., 2005; Gurian, 2000).
In addition, parents are cautioned to avoid the following pitfalls when
administering corrective discipline to their children: (a) focusing all their attention on
children's misbehavior; (b) raising expectations that are too high for the children's ages
and abilities; (c) giving instructions in negative terms which involve an excessive number
of "don'ts" instead of "do's"; (d) being inconsistent in enforcing rules; and (e) exerting
too much parental power instead of teaching children to solve problems through a winwin solution. Such pitfalls may lead to conditional love, abuse, and neglect, which are
forms of unhealthy parental responses that negatively affect children's self-esteem
(Bigner, 2002; Clark & Dawson, 1998). Discipline as a goal should aim at building a
relationship with the child. Balswick and Piper (2003) argue that corrective discipline
should be aimed at letting the children be responsible for their actions. Therefore they
encourage natural consequence as a better corrective disciplinary procedure as opposed to
corporal punishment.
Research has shown that misbehavior is sometimes inevitable when children: (a)
are ill or becoming ill; (b) do not know how to behave in appropriate ways; (c) are trying
to gain the attention of parents because they feel unloved, discouraged, or rejected; (d)
cannot live up to the expectations of the parent; and (e) did not learn the rule or have
forgotten what they learned (Baumrind, 1996; Hammer & Turner, 1985). The literature

recommends that parents learn the skills of dealing with corrective discipline. Parents
need to understand each child and devise an appropriate plan for correction.
Sub-Saharan Africans may not articulate their understanding of discipline in terms
of means and goals, and would generally be referring to means when discussing
discipline. In their thinking, discipline as a goal would be an integral part of parenting in
terms of teaching, for example, respect for elders and the law. Research Question 2 in this
dissertation is focused on discipline as a means, or corrective discipline. This aligns with
the understanding of the participants, and is the specific focus of a research question
because it is a major parenting concern of sub-Saharan Africans in the U.S. Ideologically,
they are generally not opposed to corporal punishment as a strategy for corrective
discipline, but in the U.S. they fear the consequences of using this strategy.
There are disagreements in the U.S. over the appropriate approaches to corrective
discipline. The disagreements triggered an ongoing debate between the supporters of
corporal punishment and those who oppose it.

The Debate Over Corporal Punishment
Researchers who oppose corporal punishment argue that it is less effective and it
is not good for child development (American Academy of Pediatrics, 1998; Baumrind,
1978, 1996; Papalia et al., 2004). Research advocates setting firm guidelines
accompanied by nonphysical disciplinary techniques such as: (a) positive reinforcement,
(b) logical or natural consequences, (c) time-out, and (d) empathetic communication and
reasoning (Bartkowski & Ellison, 1995; Brazelton, 1992; Leach, 1989). Making reference

to research by the American Academy of Pediatrics (1998), those who oppose corporal
punishment maintain that corporal punishment: (a) creates violent attitudes in a child, (b)
is an ineffective solution to misbehavior, and (c) is harmful to a child. In his book,
Beating the Devil out of Them: Corporal Punishment in American Families, Straus
(1994) argued that corporal punishment does not change a child's behavior but instead it
damages both the short- and long-term growth by sending a message that violence is
acceptable.
Bigner (2002) agreed with Burns (1999) that corrective discipline is effective
when provided in an atmosphere of nurturance. This calls for parents to try to understand
children's feelings and motivations and to facilitate opportunities for children to reason
and to make choices of their own. Burns (1999) argues that discipline should aim at
helping children develop internal structures. The internal structures, according to Bigner
(2002), should lead to healthy "self-esteem, rather than fear, guilt, or shame" (p. 73). An
unhealthy means of administering corrective discipline may result in unintended
consequences of destroying self-worth in the children (Strong et al., 2001).
In contrast, researchers in favor of corporal punishment maintain that it is
effective if it is administered: (a) on the occasion of willful defiance to parental authority,
(b) promptly after the defiant act, (c) with the use of a "rod" specifically designed for
physical chastisement, and (d) only to pre-adolescents (Bartkowski & Ellison, 1995).
Researchers argue that spanking is not the same as abusing a child. Abusive forms of
physical punishment such as kicking, punching, and beating are not recommended. For
the purpose of teaching and correcting a child, researchers recommend mild spanking

which is age-appropriate, used selectively, and motivated by love (Flynn, 1994;
Millinchamp, 2005; Trumbull & Ravenel, 1999).
Most of the supporters of corporal punishment have conservative political and
religious views (Dupper & Dingus, 2008). They quote Bible passages that seem to
support corporal punishment (see, for example, Prov 13:24; 22:15; 23:13,14; 29:15).
They also believe that this form of punishment is a sign of parental love to a child (Heb
12:5-11) because it communicates a deep concern for the child's welfare (Dobson, 1992;
Fugate, 1980). Olweus (1980) countered the argument that physical punishment causes
aggression among children. Olweus's research found that childhood aggression is more
closely related to maternal permissiveness and negative criticism than to corporal
punishment.
The argument presented by those opposed to corporal punishment, that it teaches
children that anger and frustration justify the use of physical force, is countered by the
supporters of corporal punishment who argue that "reactive and impulsive hitting after
losing control due to anger is the wrong way of administering corporal punishment"
(Trumbull & Ravenel, 1999, p. 200). Trumbull and Ravenel argued that when effective
spanking is forbidden, "parents are left with nagging, begging, belittling, and yelling once
the primary disciplinary measures such as timeout, and logical consequences have failed"
(p. 201).
When those who are opposed to corporal punishment argue that spanking is never
necessary, supporters respond by pointing out that children need a combination of
encouragement and correction to become socially responsible individuals. "In order for

correction to deter disobedient behavior, the consequence imposed upon the child must
outweigh the pleasure of the disobedient act" (Trumbull & Ravenel, 1999, p. 202).

Global Campaign Against Corporal Punishment
There is a campaign by the United Nations to ban corporal punishment all over
the world by 2009. Three Latin American states (Chile, Uruguay, and Venezuela) joined
the "non-smackers" in 2007. According to the Economist ("Spare the Rod, Say Some,"
2008), "nobody expects corporal punishment to vanish soon from traditional homes in
Africa or the Middle East. However, the US could soon stand out in the Americas, and
among developed countries, as a refuge for the spanker" (p. 63) because the U.S. and
Somalia are the only two countries in the world who refused to sign the United Nations
Declaration of the Rights of the Child. This declaration has since 1990 advocated for the
protection of children from all forms of physical or mental violence.
It is very tricky to define what is permissible when it comes to disciplining
children. In Britain, parents may strike, but not bruise. In Canada, parents may strike with
their hands, children ages 2-12, but not by an object or on the head. Only 23 countries (18
from Europe) have banned corporal punishment completely. Research done by Gershoff
and Bitensky (2007) revealed that although Americans oppose a ban on corporal
punishment, many say they do not physically punish their children. Straus (2008) argued
that, in the U.S., "there has been a cultural transformation of spanking, from something
that instills moral fiber and is inherently good for children to something that should be
avoided but is sometimes necessary" (p. 14). According to the Economist ("Spare the

Rod, Say Some," 2008), there are many places in the world where corporal punishment
used to be common but is now falling into public disfavor.

Corporal Punishment and Child Protection
Laws in the U.S.
There is no Federal law in the U.S. that bans corporal punishment (Dupper &
Dingus, 2008; "Spare the Rod, Say Some," 2008). However, 28 U.S. states passed laws
banning corporal punishment. Most of the states that accept corporal punishment are
found in the southern parts of the U.S. where there is a stronghold of conservative
political and religious views (Dupper & Dingus, 2008). The law about corporal
punishment in the U.S. is a "color issue"-color in the sense that if a parent spanks a child
and there is a mark left on the skin, or the skin color changes, then that is regarded as
abuse. For that reason, parents are advised to use an open palm when spanking their
children instead of using materials such as rulers, belts, sticks, or other household items.
The Child Abuse Prevention and Treatment Act was signed into law in 1974. To
prevent and treat child abuse and neglect, the Federal Government mobilized several
agencies to implement the law and facilitate the prevention and treatment of child abuse
and neglect. Agencies involved include local government, mental health, medical,
educational, legal, and law enforcement.
In 1977, the National Center for Child Abuse and Neglect (NCCAN) was created
by the Child Abuse Prevention and Treatment Act to coordinate efforts for prevention,
intervention, and treatment of child abuse. The agency published manuals providing
guidance to all those involved in the child protection system. Individual states were

mandated to enact laws for prevention of child abuse and neglect. All states in the U.S.
created the Child Protective Services at each county level, which serves as the agency
responsible for investigating any suspicion of child abuse and neglect (DePanfilis &
Salus, 1992).
The Michigan Child Protection Law (CPL) (1975) mandates all persons to report
any suspicion of child abuse or neglect. The Act sets forth civil and criminal penalties for
a mandated informer's failure to report reasonably suspected child abuse or neglect, and
mandates that all reports, whether from officials or the public, be investigated and
appropriately addressed.
Additionally, the law affirms civil and criminal immunity for a party making a
report in good faith. A person who is required by the CPL to report an instance of
suspected child abuse or neglect and who knowingly fails to do so is guilty of a
misdemeanor punishable by imprisonment for not more than 93 days or a fine of not more
than $500 or both (Michigan Child Protection Law, 1975).
Immigrant parents in Southwest Michigan need to understand that individuals are
mandated to report suspicion of child abuse and neglect. Immigrants also need to
understand the full scope of the law, including definitions of child abuse and neglect so
that they are fully appraised of legal expectations in terns of parenting in the host country.

Research on Nonphysical Corrective
Disciplinary Approaches
In this subsection I review four literature sources to examine how each
approached the topic of non-physical corrective discipline. The four sources are:

1. Chamberlain and Patterson (1995)
2. Papalia, Olds, and Feldman (2004)
3. Strong, DeVault, Sayad, and Cohen (2001)
4. Bigner (2002).
Chamberlain and Patterson (1995) presented a program that teaches parents how
to conduct corrective discipline to school-age children without using physical punishment
such as spanking. This program is referred to as "parent-training treatment." The three
main techniques advocated in parent-training treatment are: (a) time-out for
noncompliance, (b) work chores, and (c) removal or withdrawal of privileges. Other
literature sources refer to the three techniques as "logical consequences."
Time-out refers to brief social isolation imposed on children after misbehaving.
Chamberlain and Patterson (1995) reviewed literature on parenting written since the
1980s and found that this strategy is used by most parents of school-age children.
However the study also found that 70% to 95% of parents surveyed in the U.S. said they
use occasional mild spanking or slapping as well.
According to Chamberlain and Patterson (1995), work chores and removal or
withdrawal of privileges are disciplinary techniques mostly recommended for use with
adolescents but are also effective on school-age children. Chamberlain and Patterson
argued that the recommended strategies may not be effective with children who have had
inconsistent corrective discipline and who have experienced a lack of follow-through
from their parents. Chamberlain and Patterson stated four factors that contribute to
problems associated with corrective discipline: (a) inconsistent corrective discipline; (b)

irritable, explosive corrective discipline; (c) low supervision and low involvement; and
(d) inflexible, rigid corrective discipline. Other literature sources under consideration in
this section agreed with Chamberlain and Patterson on these observations.
Papalia et al. (2004) discussed positive reinforcement as an approach to nonphysical corrective discipline. Papalia et al. (2004) argued that although parents
sometimes punish children to stop undesirable behavior (negative reinforcement),
children learn more from being reinforced for good behaviors. Positive reinforcement
may be external or internal. External reinforcement is divided into two categories: (a)
tangible (material), for example, giving to children things like candy, money, toys, or
gold stars; and (b) intangible (social), for example, a smile, a word of praise, a hug, extra
attention, or a special privilege. According to Papalia et al., the external rewards should
translate into internal rewards, which may include a sense of pleasure or accomplishment.
Other non-disciplinary techniques discussed by Papalia et al. (2004) include the
following: (a) power assertion, (b) inductive techniques, and (c) love withdrawal. Power
assertion is designed to discourage undesirable behavior by applying physical or verbal
enforcement of parental control. Inductive techniques are designed to induce desirable
behavior by appealing to a child's sense of reason and fairness. Love withdrawal involves
strategies such as ignoring, isolating, or showing dislike for a child. Papalia et al. (2004)
argued that the induction method is most effective in dealing with behaviors, whereas
power assertion is the least effective in getting children to accept parental control.
Papalia, et al. (2004) also discussed the three parenting styles formulated by
Baumrind (1978). Papalia et al. (2004) argued that parenting style influences the

behavior patterns of a child, and this in turn may influence the techniques used in
corrective discipline. However, they criticized Baumrind's three parenting styles for
neglecting the cultural and social factors that affect the styles she proposed.
Strong et al. (2001) began with a discussion on styles and strategies of child
rearing. First, they expounded the three parenting styles of Baumrind (authoritative,
authoritarian, and permissive). Then they argued that parents who exercise authoritative
child-rearing approaches are in a better position to exercise the recommended strategies
for child-rearing which are: (a) Parent Effectiveness Training (PET), (b) assertive
corrective discipline, and (c) positive corrective discipline. PET refers to programs that
teach parents democratic strategies of handling corrective discipline. Such strategies may
include "encouragement, setting appropriate limits, mutual respect and collective decision
making" (Strong et al., 2001, pp. 352-355). Assertive care involves showing a child that
he or she is cared for and loved tenderly. A child must feel comforted, accepted,
important, secure, and loved. Lastly, Strong et al. (2001) argued that all forms of child
corrective discipline must be administered calmly and in private. Corrective discipline,
they argued, should aim at "eliciting compliance rather than guilt, and it should be
accompanied by a short explanation" (p. 354).
Whereas Strong et al. (2001) emphasized that culture plays a major role in
influencing the style of child-rearing and corrective discipline, they argue that Baumrind's
research falls short because it was conducted using middle-class American families.
According to Strong et al., studies about parenting among Asian Americans show that
parents from Asia are effectively able to rear children using authoritarian parenting styles.

This argument is also supported by other studies such as Lindsey and Mize, 2001; Nelson,
Hart, and Yang, 2006; and Shek, 2008. There may well be an inadvertent tendency for
Western researchers to design studies that will support their hypothesis. Conclusions that
are made without considering other cultures may run a risk of falling into the trap of
"researcher's bias."
Bigner (2002) had a thorough and wide-ranging coverage of the topics of
corrective discipline and parenting styles. Bigner covers much of the information already
presented in the literature sources discussed in this section. In addition, I checked some
publications since 2005 and found that the arguments about strategies for child corrective
discipline, parenting styles, and cultural influence are similar to what is found in Bigner.
Some of the sources checked include the following: "Spare the Rod, Say Some" (2008);
Jewell, Krohn, Scott, Carlton, and Meinz (2008); Nelson et al. (2006); Park et al. (2005);
Sandstrom (2007); and Shek (2008). In addition to articulating Baumrind's three
approaches to discipline, Bigner (2002) emphasized three non-physical corrective
disciplinary approaches: (a) behavior modification, (b) the democratic approach, and (c)
Parent Effectiveness Training (PET).
Bigner (2002) used a different approach from the ones used by Strong et al.
(2001) when presenting PET. In explaining PET, Strong et al. put the emphasis on the
strategies used: offering encouragements, setting appropriate limits, cultivating mutual
respect, and making collective decisions. The explanation by Strong et al. is narrow and
does not go into the detail of Bigner (2002). Bigner first presented the history of PET,
expounding how the program was designed by Thomas Gordon in 1975 to help parents in

their efforts to be more effective in childcare and discipline. A detailed explanation was
presented on how parents are trained in communication skills and in resolving conflicts
that occur between parent and child. It showed how parents are taught to act as counselors
to their children and how to express their feelings to children about bad behaviors in a
non-threatening way by using "I messages." Finally, in cases where conflicts cannot be
avoided, a detailed program was presented on how to prepare parents to apply a win-win
strategy of conflict resolution whereby all parties negotiate to find common ground
(Bigner, 2002, p. 212).

Parenting Styles
Parenting styles are collections of parental attitudes, practices, and nonverbal
expressions that characterize the nature of parent-child interactions across diverse
situations (Darling & Steinberg, 1993). According to Cheng (2006), a vast body of
literature has emerged linking constructs related to parenting to a wide array of child
behavioral outcomes. For example, some researchers have focused on parenting styles
(e.g., Baumrind, 1991; Darling & Steinberg, 1993; Maccoby & Martin, 1983), explaining
parents' attitudes about child-rearing in terms of generalized patterns of parental
interaction with children (p. 2).
Among the researchers who contributed immensely to the field of parenting is
Baumrind (1987). Her research on "classification of parenting styles has profoundly
influenced research on parenting and its effect on children" (Cheng, 2006, p. 2).
Baumrind classified parenting into three styles: (a) authoritarian, (b) permissive, and (c)

authoritative. Cheng further asserts that "Baumrind's conceptualization included parents'
attitudes and values about parenting, their beliefs about the nature of children as well as
the specific practices they employ to socialize their children" (p. 3).
Research on Baumrind's styles by Maccoby and Martin (1983) uncovered an
additional parenting style. A fourth style is referred to as a "neglectful or uninvolved"
parenting style. A fifth style was also discovered among parents who live in inner cities
where the neighborhood is not good. It is referred to as "no-nonsense" parenting. The five
parenting styles are explained as follows:
1. Authoritarian style. This style is characterized by high parental control and low
parental support. Authoritarian parents are strict disciplinarians, highly demanding, and
controlling, but not responsive. Parents require absolute obedience from their children,
and children have limited choices in decision making (Baumrind, 1978, 1987; Strong et
al., 2001, p. 353).
2. Permissive style. This style is characterized by high parental support and low
parental control. Parents are warm and accepting, but make few demands for mature
behavior of their children (Baumrind, 1987). Children of permissive parents tend to have
everything given to them on demand. "Parents with this type of style believe that
unstructured, free expression gives children the freedom to come to their own conclusions
and discover their own values" (Balswick & Piper, 2003, p. 19). The child's freedom of
expression and autonomy are valued (Strong et al., 2001).
3. Authoritative style. This style is characterized by high parental control and high
parental support. Parents who practice this style rely on positive reinforcement and

infrequent use of punishment. Parents are warm and communicate well with their
children. Parents respect their children's independence and decisions but at the same time
hold the authority and expect mature behavior from their children. Parents make clear and
consistent rules that set the agenda for the children to follow (Baumrind, 1978, 1991).
4. Neglectful or Uninvolved Style. This style was identified by Maccoby and
Martin (1983) to describe parents who, because of stress or depression, focus on their
own needs rather than on those of the child. Research indicates that neglectful parenting
is linked with a variety of behavior disorders in childhood and adolescence (Baumrind,
1991).
5. No-Nonsense style. Whereas Baumrind's (1967) research was conducted on
White middle-class families in the U.S., another research initiative identified a parenting
style among African-American families that falls between Baumrind's authoritarian and
authoritative styles. It is referred to as "no-nonsense parenting." This style "combines
warmth and affection with firm parental control" (Papalia et al., 2004, p. 288). Parents
who practice this style understand the problems associated with the neighborhood in
which their children grow up, and so, for the sake of their children's safety, they choose
to be strict and to demand obedience to the rules. This scenario could conceivably
generalize to other groups such as immigrants who live in similar neighborhoods.

Research on Parenting Styles
There are several different explanations of Baumrind's (1967) three parenting
styles (authoritarian, authoritative, permissive). Some sources make little or no distinction

between discipline and parenting, and so they use the three styles as disciplinary
techniques. For example, Jewell et al. (2008) refer to Baumrind's styles as "three
discipline styles" (p. 176); Sandstrom (2007) calls them "mother's three disciplinary
strategies" (p. 400); Friedman et al. (2005) refer to them as "parental styles of discipline
and control" (p. 411); and Strong et al. (2001) call them "the three basic styles of child
rearing" (p. 353). Strong et al. presented a clear connection between the three parenting
styles and the corrective disciplinary strategies such as positive reinforcement and
punishment. They said that "parents who favor authoritative child rearing style, rely on
positive reinforcement and infrequent use of punishment" (p. 353).
Bigner (2002) had a different approach altogether. He referred to Baumrind's
three parenting styles as the "three basic categories of child-rearing attitudes" (p. 133).
The three styles are discussed under the topic of parenting behavior, not under child
discipline, as is the case in most sources. Baumrind's three parenting styles are presented
by Bigner as three different attitudes toward parent-child interaction. According to
Bigner, "parents initially adopt one particular attitude that strongly influences the manner
in which they interact with their children" (p. 133). The attitudes change according to a
particular situation or the age of a child. Bigner further argued that the three parental
attitudes vary according to one's social class. Other research attests to this claim, for
example, Park et al. (2005) found that middle-class parents tend to be authoritative,
whereas lower income parents tend to be authoritarian. I observed that among the four
literature sources I reviewed on pages 37-41, only one (Papalia et al., 2004) presented
Maccoby and Martin's (1983) "neglectful or uninvolved" and "no-nonsense" parenting

styles, which were identified among inner-city parents, especially those who lived in
"poor" neighborhoods.
Mehta's (2008) research on cross-cultural differences and family systems of 129
individuals from Western and 101 individuals from non-Western cultures revealed that
parenting styles affect family systems. Her research shows that authoritative and
indulgent parenting styles scored higher on measures of cohesion, flexibility,
enmeshment, communication, and satisfaction. On the other hand, authoritarian and
neglectful parenting styles scored higher on measures of disengagement, chaotic, and
rigidity scales. Of particular interest is the findings that non-Western cultures consistently
scored higher on the disengagement scale (p. 53).
Chon (2007) surveyed 81 first-generation Korean-American parents of very young
children from the Greater Los Angles area. She found parenting styles to be significantly
associated with the age at immigration, ethnic contact, and English fluency. The factors
associated with parenting styles investigated in this study included parental expectation,
parental discipline, and parental nurturing strategies (p. 84). Her research revealed that
the parenting style predicts "high parental discipline and low parental nurturing but does
not significantly predict parental expectations" (p. 42).
Gates (2007), whose study explored the parenting styles of mothers and fathers
with toddlers, found that mothers were more responsive to the toddlers than fathers, and
fathers were found to be less involved with the toddlers than mothers, explaining the
reason for father's low responsiveness. In her literature review, Gates (2007) analyzed
Maccoby and Martin's (1983) study on parenting styles and then concluded that:

the style that most likely fosters self-esteem, achievement, and pro-social behavior in
children is one in which parents make firm yet reasonable restrictions and offer
support and direction in a manner that makes children feel that they have some
choice and control over the situation, (p. 12)
In conclusion, Strong et al. (2001) observed that Baumrind's publications in the
1990s show more culturally sensitive perspectives as compared to her publications of the
late 1960s. Baumrind (1996) argued that social context and cultural differences play a
role in the child's developing perspectives on discipline. Therefore, those who investigate
the effects of corporal punishment on children should consider the cultural background
before making judgments. She noted that "the community and culturally acceptable
practices related to children and parenting practices are not mystifying to children.
Children internalize values from their culture and can be more accepting of them in
practice compared to outsiders" (p. 409).

Qualitative Studies on Parenting Styles of
Immigrant Families
This sub-section examines qualitative studies on parenting styles of immigrant
families in the U.S. There are not many qualitative research studies on parenting styles of
sub-Saharan African immigrants as compared to qualitative studies on the same topic
from Asia, the Caribbean, Mexico, or South American countries. Two recent studies are
discussed: the first is by Osundeko (2006), and the second is by Amarapurkar (2004).
Osundeko's (2006) study discussed the values and beliefs of Nigerian Yoruba
immigrant parents living in the Northeastern U.S. Her sample consisted of eight
immigrant parents who where interviewed and observed. Osundeko wanted to analyze the

impact of immigration on the parenting practices of the Nigerian Yoruba parents in the
U.S.
Osundeko's (2006) study revealed that immigration affected the parenting
practices of Yoruba parents. The data revealed that parents struggled to maintain some
aspects of Yoruba culture while living in the U.S. Data also revealed that Yoruba culture
influenced aspects of parenting, such as naming children, corrective discipline, breast
feeding, circumcision, and household chores.
Osundeko's (2006) study noted how service providers misunderstood some of the
Yoruba immigrants' parenting practices. For example, on corporal punishment, Osundeko
maintained that Yoruba parents believed in spanking as one corrective disciplinary
strategy for their children because that is how the parents themselves learned corrective
discipline from their Yoruba culture. Children in the Yoruba culture are valued because
they represent the next generation. So corporal punishment to these parents was not a
form of abuse as the Western culture may interpret it. Osundeko (2006) cautioned service
providers in the U.S. to be sensitive about the background and beliefs of immigrant
parents before they make judgments about parenting practices.
The second study is that of Amarapurkar (2004) who investigated childcare
experiences of African immigrant parents in Minneapolis-Saint Paul. The study was a
secondary analysis of 56 qualitative interview transcripts of seven African immigrant
families from Ethiopia, the Democratic Republic of Congo, and Nigeria. Seven major
themes emerged from the study: The need to seek childcare; factors of childcare
selection; experiences of childcare subsidies; value of childcare in immigrant families'

lives; cultural dilemmas; ideal childcare; and parents' recommendations for childcare
professionals and policy. Osundeko's (2006) study also revealed that participants "faced
language difficulties, cultural barriers, lack of information, and difficulties in navigating
the system to obtain the childcare they wanted for their children" (p. 138).

Parenting Practices in the U.S.
Parenting generally involves teaching, guiding, directing, correcting, modeling,
and disciplining children (Balswick & Piper, 2003, p. 65). Families may have different
parenting practices depending on their style and goals of parenting. American parents are
known to value autonomy, individual achievements, and seriousness about one's career
(Gordon, 1980, p. 6). These values are introduced early in the socialization process in a
child's life through activities such as sports, reading at a very early age, and sleeping and
feeding arrangements. There is an emphasis on competition and penalties when one fails
to live up to the standard. According to Berger and Berger (2002), "penalties range from
being made fun of by other children to being a failure in the occupational world" (p. 24).
Middle-class American mothers tend to facilitate the child's desire to explore the
environment and to encourage self-reliant and autonomous behavior.
American parents tend to encourage an early attainment of verbal and motor skills
in their children. Most parents use a non-authoritarian style of parenting in teaching their
children. Parents facilitate this process by "delicately balancing a combination of demand
and freedom, dependence and independence, mothering and autonomy that ideally
characterize the suburban family" (Flacks, 2002, p. 25). This ideal may not be a reality in

the American working families where both the mother and the father work, or with
single-parent families. In a thorough treatment of this issue, Strazdins, Clements, Korda,
Broom, and D'Souza (2006) found that children living with parents who work
nonstandard hours have adjustment problems and that the parenting practices of such
parents are less effective (p. 399). Although Asian parents tend to be authoritarian in their
family setting, research conducted among Asian-American families showed that these
parents tend to be more permissive with young infants than their Anglo counterparts.
Asian-American infants seldom cry and they are fed on demand; toilet training tends to be
gradual, and weaning takes place at a later age for them than for Anglo infants. Fathers
play a minor role in rearing children (Suzuki, 1980, p. 90).
Among the Hispanic immigrants, the family serves as the cornerstone in their
communities and is the key to the cultural socialization of children within the family and
the larger community (Kawamoto & Viramontez-Anguiano, 2006; ViramontezAnguiano, 2004). Hispanic immigrant families are more restrictive with their daughters
than their sons. Kawamoto and Viramontez-Anguiano (2006) argued that this is based on
traditional cultural values rooted in Catholic beliefs about women and their sexuality (p. 212).
Kawamoto and Viramontez-Anguiano's (2006) research found that children of
Caribbean and Black immigrants were doing well academically in U.S. schools. Research
showed that Caribbean Blacks were higher academic achievers than American Blacks.
This is partly due to the differences in socialization whereby Caribbean Blacks were
socialized in a favorable homeland environment having positive role models from the
president to the school teacher (p. 257). They bring a different history and a strong desire

to overcome economic or other deficits in their status as immigrants, and any race barriers
encountered in the host culture.
In addition, research showed that Caribbean Blacks tend to have a higher income
than American Blacks. Rong and Brown (2001) reported that second-generation
Caribbean immigrant youth achieved higher educational attainments than non-immigrant
Black children. These findings were consistent with another study that found higher
educational achievements and aspirations among first- and second-generation Black
immigrant children (Gordon, 1981). The higher academic achievement of Black
immigrant children was attributed to individual effort, parenting style, and support within
the respective communities where they lived (Rong & Brown, 2001, p. 31).
Another study revealed that Caribbean Black youngsters and their parents tended
to see more opportunities and rewards for their efforts than did Americans Blacks. They
also tended to study more and to watch less television. Their counterparts, who identified
themselves as American Blacks, anticipated fewer rewards for their efforts, focusing
more on discrimination that limited their opportunities. As a consequence, the American
Blacks tended to do less well in school (Waters, 1999).
On the other hand, samples of inner-city Caribbean families reported significant
parent-child conflicts, particularly involving school-related problems. Parents often have
multiple jobs because they want to earn as much money as possible in order to acquire
property and to create opportunities for their children. Holding multiple jobs affects
parental availability for children at a time when they are needed and makes it difficult for
parents to meet appointments at school. Because parents are not available to pass on to

their children the values of their Caribbean cultures, children tend to adopt the values and
attitudes of their peers who become agents of socialization into the inner-city host culture
(Suarez-Orozco & Suarez-Orozco, 2001).
In general, research indicated that immigrant parents socialize their children to be
high academic achievers. Parents use their state of social and economic immobility to
motivate their children to do better (Chao, 1996). To supplement the study discussed
above, Suarez-Orozco and Suarez-Orozco's (2001) research found that immigrant
children chose courses in science and math more than their peers, the children of U.S.born parents.
Another interesting research finding is that often immigrant parents from Africa,
Asia, the Caribbean, and Hispanic countries fear that the more acculturated or possibly
assimilated their children become, the less likely they will be to appreciate or retain their
traditional family and cultural values. As a consequence, immigrant parents tend to
approach parenting with specific goals. Several researchers have observed that
multigenerational Asian and Hispanic parents often engage in a variety of parenting styles
and familial patterns that may range from collectivistic to more independent styles
(Kawamoto & Viramontez-Anguiano, 2006; Martinez, 1993).
Phinney and Chavira's (1995) study indicated that American Black parents were
more likely to report talking with their adolescent children about racial and ethnic
prejudice as a problem and how to handle it than were Mexican-American parents, who
in turn were more likely to talk about these issues than were Japanese-American parents.
The themes that parents emphasize during the course of ethnic socialization are also

related to race and ethnicity. One study (Hughes & Chen, 1997) reported that whereas
Japanese-American parents are more disposed than American Blacks and MexicanAmerican parents to underscore the importance of achi evement, without mention of
prejudice, American Black parents reported a greater tendency than the other two groups
to discuss both achievement and themes dealing with prejudice. Racial socialization
reportedly was more frequent among parents of adolescents than parents of children in
middle childhood, who in turn report more frequent racial socialization than parents of
children in preschool and the early years of grade school (Hughes & Chen, 1997, p. 97).
Gordon's (1980) research shows that effective parenting is dependent on the goals
parents have in raising their children. Papalia et al. (2004) emphasized the fact that it can
be misleading to consider parenting styles without looking at the goals parents are trying
to achieve and the constraints their life circumstances present (p. 289). Though American
society has experienced changes in values over the years, Friedman et al. (2005) have
identified 12 core values that American parents, particularly the middle class, pass on to
their children. They include: (a) productivity and individual achievement; (b)
individualism; (c) materialism-the consumption ethic; (d) work ethic; (e) education; (f)
equality; (g) progress and mastery over the environment; (h) future time orientation; (i)
efficiency, orderliness, and practicality; (j) rationality; (k) quality of life and maintaining
health; and (1) tolerance of diversity.
Peay (2005), who studied American Black males in Atlanta, asserted that
American Black family values include: (a) valuing extended family; (b) resilience; (c)
hard work; (d) respect for others; and (f) church life. Ladner (1998) studied the American

Black traditional family values and identified the following: (a) a sense of identity; (b)
faith in God; (c) respect for others; (d) honesty and self-reliance; (e) hard work; (f) belief
in education; (g) integrity; (h) courage; and (i) resilience. Peay asserted that "these values
molded the character of a people who fought their way out of slavery and the poverty that
followed the Emancipation" (p. 107). Immigrant children growing up in the American
culture may learn some of the American values indicated, either from their families or
through other agencies such as peers, school, and the media.

Parenting Practices in Sub-Saharan Africa
There are notable differences in parenting practices between African and
American parents. Berger and Berger (2002) made an observational study and found
differences in feeding and toilet training practices between Gussi parents from Kenya and
American parents. In most of sub-Saharan Africa, school-age children who are old
enough to run around are left free to go into the community to play with their friends.
Most African urban families either have extended family members to help with childcare
or they hire a house helper (nanny).
Traditionally, child socialization in sub-Saharan Africa is a collective
responsibility. This is made possible through the extended family system. According to
Stanton (2006), the "extended family is a corporate economic and political unit as well as
a kinship-based group" (p. 82). Parents and elders act in a coherent way as transmitters of
culture. According to Berger and Berger (2002), "a society initiates its young generation
into the values and techniques which characterize the life of its civilization" (p. 2).

Traditionally Africans understand that "man is not an island," therefore, African parents
emphasize relationships and respect for elders, starting with the older siblings in the
family and extending to the community elders. Older children are a valuable agent of
socialization in Africa. Stanton (2006) observed that "children learn more easily and
willingly from their peers than from adults" (p. 63). In ordinary activities such as home
chores, games, herding flocks, and even in initiation schools, the most strict control a
child can undergo is that of older children. Observation indicated that parents hardly
interfere when older children discipline the younger ones.
Initiation schools in traditional African societies were intended to prepare young
adolescents for adulthood, and marriage in particular (Mbiti, 1986). Initiation schools
"culminated in a feast during which the entire family took cognizance of the force which
animates it" (Stanton, 2006, p. 139). Initiation rites vary from tribe to tribe. In East and
Central Africa alone, these rites were too numerous to list.
There have been changes in initiation rites as some have been challenged and
condemned by both the African governments and the international community. An
example of such rites is genital mutilation performed on adolescent girls in some tribes of
Kenya, Uganda, and Tanzania. Recent reports indicated that this practice is under
condemnation by governments and humanitarian agencies, and it is being phased out in
most tribes (Wilson & Ngige, 2006).
Formal schooling has, to a significant degree, taken over initiation schools.
Christian missionaries who built the first formal schools in sub-Saharan Africa fought
against the initiation practices. They strictly forbade school pupils from going into such

camps, and children who participated in such ceremonies were frequently expelled from
schools (Berger & Berger, 2002). Male circumcision was tolerated, but as an isolated
practice removed from its ritual context. In fact, by the time of this study, some tribes
accepted circumcision performed in hospitals without being proceeded by any ritual as
traditional customs mandated.
Traditional practices are slowly being phased out because of urban immigration
and education. There is a mix of old and new ways of socializing the young in urban
families, especially by the middle- and upper-class families, who live in homes enclosed
with fences or high walls. Observation indicated that when both parents are employed
outside of the home, house helpers, in most cases, act in the same way as would older
children in the rural or traditional community. These helpers are known to be good
disciplinarians, and they teach children to do culturally approved activities such as house
chores, and to follow culturally mandated attitudes such as respect for elders.
Nevertheless, given the extended family background, observation indicated that the
majority of urban families in sub-Saharan Africa still have relatives who act as agents of
socialization. In addition to the practices of having relatives live with them in the city,
parents who are able send adolescent girls to their kinfolk in rural areas to be instructed in
feminine matters, which may be too explicit for a parent to teach.
There is not much current empirical research on parenting goals and values
pertaining to sub-Saharan African families. Observation from the historical point of view
and from some books written about sub-Saharan Africans, such as Berger and Berger
(2002) and Kayongo-Male and Onyango (1984), indicated that the information given is

out of touch with the modern sub-Saharan African mind-set. For example, according to
Meir (1969), the most important goal of rearing children among sub-Saharan Africans
was to preserve the sacredness of life, which was achieved through procreation. This
observation is supported by the fact that barrenness in sub-Saharan Africa was considered
a great misfortune. It is true that most families in sub-Saharan Africa are paternal in their
family orientation. A male child is still regarded as most valuable, and it continues to be
of vital importance in the new, urban Africa to produce such a child who can continue the
clan or family name. But attitudes have certainly mellowed, and observation indicates that
in modern sub-Saharan Africa, barrenness can be accommodated by couples adopting
children. Some couples choose to rear nieces and nephews as their children.
Another popular goal of parenting observed from the literature is the preservation
of the traditional values and norms of the respective clans (Kayongo-Male & Onyango,
1984). This goal maybe losing its significance in urban families since some urban
children have no opportunities of visiting old folks in rural areas who are conversant with
the traditional values and norms. Urban children spend most of their school-age life in
boarding or day schools where they mingle with children from other tribes. As these
children progress to adulthood, the chances are great that they will marry outside of their
tribal heritage.
Current helpful studies are those of Berger and Berger (2002); Okolo (2008);
Osundeko (2002); and Wilson and Ngige (2006). Those studies attempt to portray a more
accurate picture of the modern African mind-set. According to the literature cited above,
sub-Saharan African values can be grouped into two categories: the traditional and the

modern values. Because of urbanization and industrialization, some African values have
been transformed into new values, or been totally eradicated.
One of the foremost traditional African values is a large family. Children are of
supreme value to an African. The primary purpose for marriage in sub-Saharan Africa
was to have children and to have as many of them as possible. This was one of the
reasons why polygamy was attractive to males in sub-Saharan Africa (Okolo, 2008). In
modern Africa, observation suggests that some couples practice family planning, and
urban families living in one-family homes and apartments scale back on the number of
children they have.
The next important African traditional value is the extended family system. The
African nuclear family extends outwards to include near and far relatives. Other
traditional values include a sense of togetherness, hospitality, preservation of harmony,
love for the community, respect for elders, and love and respect for nature.
In addition to the socialization already noted, the literature identifies a number of
areas in which value reversal has taken place in modern sub-Saharan Africa because of
urbanization and industrization. For instance, family size has changed. The high cost of
living in cities, the lack of enough habitable space in the cities, and the high cost of
education have led urban dwellers to downsize their families and now to talk of family
planning (Osundeko, 2002). Another way which families have downsized relates to plural
marriage. "Monogamy for the African, particularly among Christians, is a reversal of
value since polygyny or plurality of wives is the ideal and primal value for the traditional
African" (Okolo, 2008, p. 32).

According to the literature, urban sub-Saharan African families who are rooted in
their kinship relationships may find themselves feeling lonely in the cities (Okolo, 2008;
Osundeko, 2002). They may be forced to cultivate individualism as a new way of life.
This is certainly another instance of a reversal of value. Of course, urban families may
form new associations in the city, but this is an altogether new way of life which does not
really cure the loneliness and estrangement felt in the city which, Mazrui (1986) called an
"existential vacuum" (p. 34).
Another traditional value that has suffered in the wake of urbanization is respect
for the aged and high regard for their wisdom. The contemporary younger generation in
Africa is faced with challenges of modern life dictated by education, the modern
economy, and developments in art, science, and technology. These changes create new
values, forcing the younger generation to increasingly find "senior citizens" and their
wisdom irrelevant to the demands of modern life. Time becomes important to them as
they increasingly define their existence in terms of work or business, rather than
traditional social structures and kin. As in the Western world, modern Africans are
increasingly finding themselves with less time and concern for the older generation and
their views. This, therefore, is another reversal of traditional values (Okolo, 2008).
In the sub-Saharan African tradition, love and respect for nature was evident, but
even this is taking a different turn. Nature as a whole and land in particular have acquired
much economic value. According to Okolo (2008):
The sacred groves of the ancestor's trees, forests, and places consecrated to the gods
are fast decreasing in number as the African, like the rest of the world, joins the
industrial and technological age and adopts the scientific spirit which underlies its

progress. Like the Westerner, the African has set out to conquer, subdue and exploit
nature, no longer to venerate it; this is a far cry from his pre-modern mentality, (p. 23)
Sub-Saharan Africans are increasingly aware that daily life in a traditional village setting,
characterized by a stable and well-articulated pattern of events, is gradually "falling apart"
(Achebe, 1959, p. 34).
Modern sub-Saharan African families realize that the source of survival in cities is
through personal achievement with less reliance on extended family support. These
families know what it takes to achieve success in the modern, urban world. Immigrating
to the U.S. to look for new and better opportunities could be one strategy for achieving
upward mobility.
Parenting Resources
The task of raising children requires resources. Family resources refer to personal
attributes and capabilities, assets, or means of support from family members and
institutions in the community on which the family can draw for its normal functioning.
Family resources include the following: (a) finances that are indicative of a family's
economic well-being; (b) education, which is needed for problem solving and
information; (c) health, both physical and emotional; and (d) family members, including
the extended family, and friends who offer social and psychological support that foster
self-esteem (McKenry & Price, 2000).
Community resources refer to those capabilities of people and institutions outside
the family. The most important community resource is social support. This, however, can
also be provided by family members. According to McKenry and Price (2000), social

support can be viewed as information dissemination to families to carry out daily
functions. It is "the development of new social contacts who provide help and assistance
needed by the family to grow" (McKenry & Price, 2001, p. 9). Cobb (2000) argued that
social support offers information at a personal level. It provides "emotional support,
esteem support, and network support" (p. 10). According to Messey and Denton (1996),
"immigrants' network connections and the expected support from networks play an
important role in their departure, resettlement, and social mobility" (p. 431).
Kinship relationships and extended family support in sub-Saharan Africa are
valuable for the stabilization of families and also for successful parenting (Wilson &
Ngige, 2006). Thomas-Slayter, Rocheleau, and Kabutha (1995) identified three basic
household and community strategies for resource management used by rural women of
Kenya. In turn, these strategies influenced child socialization in rural Kenya. The first
involved "redeployment of different members of the household" (p. 14). This happens
when the husband leaves the family home and goes to a city looking for wage labor. The
wife stays home to take care of the farm and to raise the children.
The second strategy involves "strengthening informal networks of kin, friends,
and colleagues" (Thomas-Slayter et al., 1995, p. 14). These informal networks are based
on "reciprocal exchange of goods, services, and information" (p. 15). There is no
expectation in return or other kinds of gifts. The reciprocal exchange is part of a
relationship that "maintains social ties and identity and provides security or support in
times of need" (p. 15).
The third strategy involves membership in formal groups and organizations. These

groups and organizations are intended for collective labor on the farms and helping one
another meet critical domestic needs. At the time the study was done, "strong and viable
women's groups had emerged from traditional group activity" (Thomas-Slayter et al.,
1995, p. 15). Collective labor was necessary to "generate income for the group members,
both individually and collectively, and to provide needed labor input for their own farms
at peak times in the agricultural cycle" (p. 15). Within these groupings, children stay
together as the older ones help with the younger while parents work on the farms. This
Kenyan model can be observed across rural sub-Saharan Africa. Whereas the community
and the extended family ties still play a vital role in child socialization in sub-Saharan
Africa, observation indicated that some urban sub-Saharan African families employ
housemaids who, as indicated earlier, stay home and take care of the children when the
parents go out to work.
The resources discussed above may not be feasible or applicable in the U.S. by
African immigrant families, and this presents a challenge in terms of parenting.
Nevertheless, parental support is a vital resource to parenting. Thorpe's (2007) study of
the mental health of mothers in the postnatal stage indicated the importance of support for
mothers. While first-time mothers (in general) had a marginally higher average
depression score, experienced mothers were also found to be in need of professional
support, as they felt uncertain in the role of parenting. The study emphasized the
importance of social and health-care workers in providing support services to parents
with children.
As sub-Saharan Africans migrate to the U.S., the parenting resources they find

may not be the same as the ones in their homeland. Hao's (2003) study, conducted in the
U.S., compared the patterns and determinants of three forms of support commonly used
by many parents. They are: (a) co-residence, (b) housing and transportation, and (c) the
public assistance commonly referred to as Aid to Families with Dependent Children
(AFDC). The aid given to mothers includes food stamps and Medicaid. Mothers who do
not qualify for aid may still get assistance from other state-sponsored agencies such as
Women, Infant, and Children programs (WIC). The public forms of assistance are easily
accessible to low-income U.S. permanent residents. Hao's research revealed that
immigrant parents had problems accessing those resources (p. 13). This could be because
some mothers do not qualify due to high income level or residence requirements. Others
may just be ignorant of the availability of such services.

Summary
This chapter reviewed the literature on parenting, in particular literature on
corrective discipline, parenting styles, and parenting practices, goals, values, and
resources. The discussion in this chapter revealed that cross-cultural parenting has
challenges which the parents must learn to negotiate as they rear children in a foreign
culture. These challenges may be more dramatic when sub-Saharan African immigrant
parents come to the U.S. where the social, cultural, and economic ways of life are totally
different. Adjusting to such changes and being able to act effectively as parents can be a
challenging task. The next chapter discusses the methodology employed to generate data
for this study.

CHAPTER 3

METHODOLOGY

Introduction
This chapter presents a description of the methods of inquiry used for collecting,
analyzing, and presenting the results of the study. This study addressed the problems
related to cross-cultural parenting. The purpose of this study, therefore, was twofold:

(a)

to describe the patterns of sub-Saharan African immigrants related to parenting schoolage children, and (b) to identify the challenges faced by these immigrant parents as they
rear their children in Southwest Michigan. This study was accomplished through the
following five phases:
1. Phase One: Mapping the field.
This phase had two steps. Step 1 involved selecting the site where the research
would be conducted. Freedom of access was the major reason for selecting a suitable site.
Step 2 involved requesting formal permission from Andrews University to conduct
research with the intended population, based on a well-constructed research proposal.
2. Phase Two: Selecting the sample for study.
This phase involved recruiting the participants and introducing myself as the
researcher to the participants. I explained my intentions for carrying out this study.
Success in this phase depended upon spending a considerable amount of time in the field

developing rapport with the population in order to win their confidence.
3. Phase Three: Developing plans for data sources, conducting a pilot study, and
recruiting a peer debriefer.
Five different qualitative data sources were chosen (see pages 76-81). A pilot
study afforded the opportunity to test the data sources chosen and the apparatus used
during the interviews. One peer debriefer was recruited to act as an independent verifier
for the accuracy of the data analysis and findings of the study. I chose a colleague who
was familiar with the phenomenon being investigated but who was not involved with the
actual research study (Lichtman, 2006).
4. Phase Four: Collection data.
This was the major part of the study. I made several telephone calls to each of the
26 participants to schedule a suitable time for the interviews and observations. Artifacts
were collected during the home visits. Arrangements for focus group discussions were
made during the course of home visits.
5. Phase Five: Analyzing data, following up and writing the final report.
This phase involved transcribing taped interviews from all participants. These
accounts, along with field notes taken during observation, information from the
demographic survey, and document artifacts were incorporated into one written report.

Research Questions
After a careful review of the literature, this dissertation sought to answer the
following four research questions:

H What are the parenting patterns among sub-Saharan African immigrant parents
in Southwestern Michigan?
A review of the literature revealed that at the time this research was undertaken,
there was to the best of my knowledge no study conducted to understand the parenting
patterns of the families from Kenya, Uganda, or Rwanda who immigrated to the U.S.
2. What methods of corrective discipline are used by sub-Saharan African
immigrant parents in Southwest Michigan?
Methods for corrective discipline differ depending on the cultural background,
values, financial and social status or sometimes the number or birth order of children in
the family. Parents learn how to conduct corrective discipline from their own parents and
generally use similar approaches to discipline their children. This question explored and
identified the disciplinary methods used by the sub-Saharan African immigrant parent in
Southwest Michigan.
3. What challenges are faced by sub-Saharan African immigrant parents and how
do these challenges impact their parenting practices?
This question explored the challenges faced by the participants in rearing schoolage children in a foreign culture. The participants were themselves undergoing a
secondary socialization, learning the norms and values of a host culture.
4. What lessons can be drawn from the experiences of sub-Saharan African
immigrant parents in rearing school-age children in a new culture, and how can these
lessons benefit other sub-Saharan African immigrant parents?
The experiences of rearing school-age children in a foreign culture could be used

to teach other immigrants from diverse cultures who come to the U.S. Generalizations
from the results of this question may be applicable to immigrant parents with similar
characteristics to those who were studied in this dissertation (McMillan & Schumacher,
2001, p. 178).
Research Design
This study adopted a qualitative research design using a natural inquiry mode.
Lichtman (2006) argued that qualitative studies should be conducted in a natural setting
rather than in laboratories (p. xi). A natural approach to research posits that the "social
world can only be understood from the standpoint of the individuals who are part of the
ongoing actions being investigated" (Cohen, Manion, & Morrison, 2007, p. 2). In order
to understand the ways people interpret the world around them, a researcher must deal
directly with the experiences of real people in a subjective rather than objective way.
This is why symbolic interaction theory (see pp. 7-8) is valuable for this study,
because interactionists focus on the world of subjective meaning and the symbols they
use to interpret the world around them. In other words, individuals are constructors of
their own actions and interpret those actions according to the understanding of their world
around them (Cohen et al., 2007).
Generally, there are two modes of research studies: qualitative and quantitative.
Quantitative research tends to focus on numerical values, whereas qualitative research
tends to present data in a narrative form (McMilllan & Schumacher, 2001). Qualitative
research is more concerned with understanding the social phenomenon from the

participants' point of view. According to Lichtman (2006), qualitative research is
essential for establishing the "meaning people have constructed, that is, how they make
sense of their world and the experiences they have in the world" (p. 6). Merriam's (1998)
explanation of qualitative research provided the basis for the research questions.
Qualitative research is an effort to understand situations in their uniqueness as part of
a particular context and interactions. This understanding is an end in itself, so that it is
not attempting to predict what may happen in the future necessarily but to understand
the nature of that setting, what it means for participants to be in that setting, what their
lives are like, what's going on for them, what the world looks like in that particular
setting, and in the analysis to be able to communicate that faithfully to others who are
interested in that setting
The analysis strives for depth of understanding, (p. 6)
Qualitative researchers start with the data and use it to understand the situation or
phenomenon. The aim of this type of research is to understand, describe, and interpret. It
is not intended to examine cause and effect (Lichtman, 2006). Qualitative research is
known to use relatively small samples, and the selection of such samples is usually
purposive instead of random (Pyrczak, 1999).
This dissertation adopted the multiple-case design. Stake (2005a) defines a
multiple-case study as an "effort to examine a phenomenon with many cases, parts or
members" (p. vi). Cross-case analysis results in emerging patterns or themes. Some of the
individual stories are included in the multi-case report. Using an inductive approach, data
were grouped and sorted to form categories. Patterns emerged from the categories
formed.
Stake (2005b) refers to a collective case study when illustrating the fact that a
number of cases can be studied jointly in order to investigate a phenomenon or general
condition (p. 445). The phenomenon investigated in this study was cross-cultural

parenting among sub-Saharan African parents in Southwest Michigan.

Researcher's Role
The researcher's role is vital in determining the outcome of the study. According
to Cohen et al. (2007), it is important for a qualitative researcher to decide a role/roles
that will provide "access to a wide range of people, preserve neutrality, and enable
confidences to be secured" (p. 179). The roles I took upon myself as a researcher are
explained in the next sub-sections.
Also, in qualitative studies, "the researcher is the primary instrument of data
collection and analysis" (Lichtman, 2006, p. 12). This means that the researcher is
subjectively involved in all the steps of the study until the final results are presented.
Therefore, qualitative data can be influenced by the researcher's experience,
knowledge, skills, and background (Lichtman, 2006, p. 12). The following sub-sections
explain how I dealt with the "researcher's bias" in this study.

Reflexivity
It is appropriate to acknowledge the challenge of staying unbiased when
conducting qualitative research. Qualitative researchers cannot deny the element of
human subjectivity. Therefore, they develop what McMillan and Schumacher (2001) call
"disciplined subjectivity," which is the researcher's self-questioning and use of personal
experiential empathy in data collection. The researcher develops rapport with the
respondents and at the same time engages in self-reflection on personal opinions about
the research. Reflexivity is the term that refers to the rigorous examination of one's

personal and theoretical commitments to qualitative research.
"Reflexivity suggests that researchers should acknowledge and disclose their own
selves in the research, seeking to understand their part in, or influence on the research,
rather than trying to eliminate researcher's effect, which is impossible to do" (Cohen et
al., 2007, p. 171). Reflexivity, therefore, is a rigorous self-scrutiny by the researcher
throughout the entire research process. All the data are processed or reconstructed
through the researcher's mind as the report is written (McMillan & Schumacher, 2001).
Strategies to enhance reflexivity include: (a) recruiting peer debriefers to help
monitor the research process; (b) keeping a field log for all activities and appointments;
and (c) keeping a field journal to record decisions made in the field, to identify ethical
dilemmas, and to document the formal corroboration of initial findings with
supplementary findings from focus groups. The field journal also includes an ongoing
self-critique where the researcher analyzes difficult questions about the process and
progress of the study (McMillan & Schumacher, 2001).
Lichtman (2006) cautions that it is not appropriate to look for absolute objectivity
in qualitative research since what exists in the world is understood as it is mediated
through the one doing the observing (p. 12). "Descriptions, understanding, and
interpretation are based on the data you collect and your ability to organize them to make
a meaningful whole" (p. 12).
Participant Observer
According to McMillan and Schumacher (2001), participant observation is an

interactive data collection strategy whereby a researcher experiences the daily activities of
participants over an extended period of time. During that time, the researcher records
what is going on (p. 437). Participant observation lies between detached observer, who is
an outsider, and complete participant, who is an insider. It involves limited, on-site
participation including field observation, interviewing, and artifact collection. As an
immigrant parent and having lived in this community for over 8 years, I had to balance
appearing as an insider and at the same time as an outsider in order to remain objective as
a participant observer.

Interviewer
This was the main role I took upon myself in this study. The topics for the
interviews were outlined in the Interview Guide. I used an informal conversational
approach to solicit responses from the participants. I also used probes to generate
clarifications and to get more information as needed. To ensure that this role was
accomplished professionally, I used the following interview techniques: (a) establishing
trust; (b) maintaining proper eye contact; (c) being genuine; and (d) conveying through
phrasing, cadence, nonverbal facial expressions and voice tone that I was hearing and
following what the respondents were trying to tell me (Cohen et al., 2007).

Population and Sampling Procedure
The study sample was taken from the population of immigrant families from subSaharan Africa who lived in Southwest Michigan near the border with Northern Indiana,
an area commonly known as Michiana. For several reasons this area attracts a number of

immigrants. First, Michiana is home to three major universities: Indiana University South
Bend, Notre Dame University, and Andrews University. The first two schools are in
South Bend, Indiana. Andrews University is located in Southwest Michigan.
Second, the Michiana area is home to four community colleges and several other
private institutions. In addition, this area boasts a booming economy in the healthcare,
manufacturing, and agriculture industry. All these factors attract immigrants from around
the world.
The sampling procedure used in this study was non-random and purposeful. With
this type of procedure, subjects were selected because they were deemed to be
representative and informative (McMillan & Schumacher, 2001). These authors argued
that whenever a purposeful sampling procedure is used, "generalization is possible to a
population with similar characteristics" (p. 178). The particular type of purposeful
sampling technique used in this study is called "snowball." This strategy involves asking
the first participant to refer the next participants, who then refers to the next participant,
and so on until all the needed participants are acquired (Cohen et al., 2007).
The criteria used in the selection of the study sample were as follows:
1. Parent must be married and living in a traditional two-parent family.
2. Couple must have lived in the U.S. for at least 5 years.
3. Couple must be rearing a school-age child or children (6-12 years old).
4. Couple must be from any of three sub-Saharan African countries: Kenya,
Rwanda, and Uganda. Table 1 shows the details of the study sample.

Table 1
Selected Study Sample

Country

Number of
families

Number
Female Male

Kenya

4

4

4

Rwanda

5

3

5

Uganda

5

5

5

Note. Number of families = 14; number of
participants = 26.

Data Collection Procedures
After identifying the sample for the study, I personally made an initial visit to the
participants. The intent of the study was explained and, upon acceptance, the participants
were given a consent form to sign. After that, a schedule was drawn up for the times
when the interviews and observations would be carried out. The data collection started in
November 2005 and ended December 2007. The data were collected using the following
five procedures: (a) interviews, (b) observations, (c) focus group discussions, (d)
demographic surveys, and (e) document artifacts. Participants were given the opportunity
to read through the transcripts to authenticate the accuracy of the recordings. All
corrections and all needed follow-ups for clarification purposes were completed by
December 2007.
Interviews were transcribed verbatim. Observation visits were done in the evening
when children were home with either one or both parents. They lasted from 120-150
minutes. During the observations, field notes were written and later used in the analysis
as raw data. Areas of interest for observation included any parental encounter or

interaction with the children. Since this study was not about children, there was no verbal
encounter between the researcher and the children with the intention of gathering data
from them. Focus group discussions centered on the challenges of cross-cultural
parenting.
In-Depth Interviews
In-depth interviews are intended to obtain data from the participants about the
meaning they make of their world and how they explain their experiences. This study
used a semi-structured interview guide approach, whereby the "topics are selected in
advance but the researcher decides the sequence and the wording of the questions during
the interview" (McMillan & Schumacher, 2001, p. 444). According to McMillan and
Schumacher, there are four steps that can guarantee valid responses. These steps are:
(a) making probes and pauses; (b) establishing trust; (c) being genuine and maintaining
eye contact; and (d) conveying through phrasing, cadence, and voice tone that the
researcher hears and connects with the person. Guided by my experience gained as a
Certified Family Life Educator (CFLE), I tried to the best of my ability to follow these
steps when conducting interviews.
Interviews for this study were arranged in such a way that each of the 26
participants was individually interviewed. Interviews were conducted in the form of faceto-face conversations between the researcher and the participants. The questions were
aimed at understanding the participant's perspective about rearing school-age children in
the U.S. There was only one instance where both husband and wife were interviewed

together because the wife could not express herself well in English. However, I tried to
direct questions individually so that neither husband nor wife dominated the discussion.
The Semi-Structured Interview Guide is available in Appendix A.

Participant Observations
Participant observation involves an interactive data collection procedure whereby
a researcher experiences the daily activities of the participants over an extended time. A
researcher uses a Participant Observation Grid (see Appendix E) to record descriptive
field notes. According to McMillan and Schumacher (2001), participant observation has
three main requirements: (a) field residence, (b) prolonged data collection, and
(c) intensive observing and listening (p. 437). The following is an explanation of how I
tried to meet the three requirements.
First, I met the requirement for field residence by living in Southwest Michigan
for over 8 years prior to this study. During those years, I was involved in the social life of
the population under study. For example, I participated in social activities such as
weddings, funerals, and the celebration of national holidays. I visited several churches
where Africans attend and served in volunteer positions in some of those churches. I also
visited people in hospitals. As a Certified Family Life Educator, I conducted family life
seminars in two of the churches where mostly Africans attend. Finally I volunteered in the
distribution of food to needy families in the area.
Second, I started observing and taking field notes in November 2005. The process
continued throughout the period of interviewing and focus group discussions, until
December 2007.1 scheduled four intentional observation events in each family: two were

announced and two were unannounced. Even though I never took notes in the years prior
to the study, I learned a lot about the population by being there and among them. In this
way I fulfilled the requirement for prolonged data collection. When I was granted
permission to start conducting this research, I began an intensive schedule of conducting
interviews. I was observing what was gong on in the families as a long-term observer for
over 8 years, and through interviews and observation for more than 2 years.
Visiting with the families on several occasions before and after the study started,
and listening to them as they shared with me their stories, concerns, and challenges,
afforded me the opportunity to fulfill the third requirement of intense listening and
observing. I observed and took descriptive details about what, where, how, when, why
parent-child interaction took place, and who were involved in each interaction (McMillan
& Schumacher, 2001). I observed meal times and family evening times. Unannounced
visits were also intended to see if there were any "latchkey children" (children who come
back from school with their own key because parents are not home). On such occasions, I
never entered the houses unless there was a parent at home. All field notes taken during
observation were used as raw data during data analysis.

Focus Group Discussions
A focus group is another form of interviewing but the difference is that, instead of
engaging one individual at a time, it is the entire group that responds to the questions in
the form of a discussion. The atmosphere of a "group interaction may trigger thoughts
and ideas among participants that would not emerge during an individual interview"
(Lichtman, 2006, p. 128). It also saves time. A researcher can get ideas from more people

in a short time than through contacting them one by one. Furthermore, focus group
discussions were intended to supplement the data collected. Focus group meetings
capture the essence of what the population thinks, does, or says when the participants are
relaxed and comfortable in the company of their own country women or men.
Three focus group meetings were organized, each with participants from one of
the three countries: Kenya, Rwanda, and Uganda. The meetings were semi-structured. I
moderated the discussions. The discussions focused on one issue: the challenges of
parenting in a foreign culture.
One barrier I experienced was the language. Ethnic groups tend to speak their
native language when they meet together. I was able to understand two of the three major
languages spoken in the three countries from which the participants come. I speak
Luganda, which is spoken by most people from Uganda. I also speak Swahili, spoken by
most people from Kenya. All participants from Rwanda spoke Rwandeese. I do not speak
this language, though I can follow it when someone speaks. So I encouraged the
Rwandans to speak English as much as possible, and in instances where a person could
not express him/herself, I had an interpreter who helped me understand what the
individual was saying. Focus group meetings were organized in people's homes and they
lasted for over 3 hours. They were video recorded and later evaluated for emerging
themes and patterns. Results were merged in the final report.

Demographic Survey
A demographic survey is an instrument intended to gather personal information

about the participant. Understanding the background of the participants is necessary to
make a meaningful analysis of data collected. For example, if the income levels of the
participants are known, it may be easy to categorize the data according to the socioeconomic status. Information from such surveys may give clues about developing patterns
and themes in the study. For example if some parents say in their interviews that they are
too busy to find time for activities with their children, a pattern can be established by
going back to the demographic surveys to look for clues about their work habits, income
levels, or education. Each of the 26 participant in this study filled out a Demographic
Survey Form before interviews began (see Appendix B).
There was a question about the perceived stress levels parents experienced in the
U.S. compared with the stress before they migrated. I used one question with permission
from the Relationship-Empowering Parenting inventory by Balswick and Piper (2003) to
generate data about the perceived parenting stress. In order to save time and paper work
for participants, the inventory question was included on the Demographic Survey Form
(see Appendix B, question 13).

Artifact Collection
Artifact collection "is a noninteractive strategy of obtaining qualitative data with
little or no reciprocity between the researcher and the participants" (McMillan &
Schumacher, 2001, p. 451). Artifacts are tangible manifestations that describe people's
experience, knowledge, action, and values. The type of artifacts collected in this study
were personal documents, such as diaries, personal letters, or records. Parents were asked

if they had any document that reminds them of their experiences as parents in the U.S. I
asked parents to give me any document that reminded them of their parenting task other
than the birth and baptism certificates, and hospital or school documents. Six documents
were produced from five families. These documents supplemented the data from other
sources and were incorporated in the final analysis report.

Data Analysis
The process of data analysis in qualitative research requires an ongoing dialogue
between data collection, identification of significant themes, categories, and subsequent
coding and analysis (Bogdan & Biklen, 1982; Denzin, 1978). These processes may occur
simultaneously throughout the data collection process. But, according to Bogdan and
Biklen (1982), genuine analysis actually takes place after the researchers leave the field.
According to Cohen et al. (2007), there are several ways of analyzing and
presenting qualitative data. How one does it should abide by the principle of "fitness for
purpose" (p. 461). Generally, qualitative data analysis involves organizing, accounting for,
and explaining the data. I chose to analyze the data for this study by using the "research
question approach." This approach, according to Cohen et al. (2007), "is a very useful way
of sorting and organizing the data because it draws together all the relevant data for the
exact issue of concern to the researcher, and preserves the coherence of the material" (p.
468). By using research the question approach, all the relevant data from all the data
streams used in this study (interviews, observation, focus group discussions, artifact
collections, and demographic survey) were constantly compared to "provide a collective

answer to a research question" (p. 469).
To accomplish the research question approach, I used several techniques for
organizing the data. First, I conducted a cross-case analysis to look for similarities and
differences in the data entries. According to McMillan and Schumacher (2001), "the main
intellectual tool (in data analysis) is comparison" (p. 464). Cross-case analysis requires a
technique called open coding, which serves to provide a general overview of the data and
is used in making comparisons of data from different cases to establish patterns or themes.
Second, I used a selective coding technique to synthesize the data that fitted a
particular research question. Selective coding helps in integrating and refining
participants' central themes for the purpose of creating categories where patterns emerge
(Peters, Hooker, & Zvonkovic, 2006). The process of selective coding involves two steps:
1. The creation of theme files as a technique for data classification and coding.
This is where I counted frequencies of occurrence of ideas, themes, or pieces of data.
2. The use of memos to write ideas, insights, comments, and reflections about what
I was discovering. "Memos are an important part of the self-conscious reflection
(reflexivity) on the data and have considerable potential to inform the data collection, and
analysis" (Cohen et al., 2007, p. 469). Following those steps was helpful in accomplishing
a methodological goal for data reduction, and in paying close attention to and exploring
specific research areas in more depth in subsequent interviews, clarifications, and
observations (Merriam, 1998; Osundeko, 2006).

Trustworthiness Issues
Any research intended to add information to the existing body of knowledge must
establish the fact that it is trusted. Therefore, all researchers are concerned with
trustworthiness issues (Freed, 1991). Normally, trustworthiness issues are dealt with
through establishing the reliability and validity of the study.
Reliability in quantitative research refers to the "consistency of measurement, the
extent to which the scores are similar over different forms of the same instrument or
occasions of data collection" (McMillan & Schumacher, 2001, p. 181). Since qualitative
research tends to be more subjective than objective, researchers have argued that reliability
is not a suitable term for qualitative research (Cohen et al., 2007; Lincoln & Guba, 1985).
Instead they prefer to replace it with such terms as credibility, neutrality, confirmability, or
dependability (Cohen et a l j 2007, p. 148).
Validity deals with the question of how research findings match reality and how
congruent the findings are with reality. Willis (2007) prefers to use the term believability,
as in the question, "Can you believe the results reported?" (p. 165). According to Merriam
(1998), "internal validity in all research hinges on the meaning of reality" (p. 201),
whereas external validity refers to the degree to which the results can be generalized to the
wider population, cases, or situations (Cohen et al., 2007).
I used the following five strategies to establish the trustworthiness of this study.
1. Methods triangulation. This refers to the use of multiple methods for data
collection to compare and confirm the findings. The methods used were (a) interviews,
(b) observations, (c) focus groups, (b) demographic surveys, and (c) document artifacts.

2. Source triangulation. This refers to the use of multiple data sources in a single
study. It also means "collecting data at different times, at different places, and with
different people" (Pyrczak, 1999, p. 107). This being a multiple case study, I utilized
source triangulation because the participants studied had a fair amount of homogeneity
because all participants shared the same worldview referred to as Africanity (see page 9).
3. Participant feedback. This refers to the feedback and discussion of the
researcher's interpretation and conclusions with the actual participants of the study
(Pyrczak, 1999). After collecting and typing the data verbatim, I had the opportunity of
sharing the data with the participants to verify the accuracy of the recordings and also to
solicit more feedback from the interviewee.
4. Peer debriefer. Since qualitative research tends to be more subjective, it is
important to discuss the research protocol with someone who is familiar with the
phenomenon under study but not involved in the research. This type of collaboration
facilitates independent verification about the accuracy of data findings and analysis and
increases the trustworthiness of the study. A colleague who fills such a role is referred to
as a peer debriefer (Lichtman, 2006; Osundeko, 2006). I utilized one peer debriefer who
lived, worked, and was a parent in sub-Saharan Africa and in the U.S. (see Appendix H).
5. Addressing the researcher's bias. Realizing that subjectivity in qualitative
research cannot be totally avoided, I tried to make this study authentic by the following
steps:
First, during the interviews, I endeavored to be as objective as possible, seeing
"things the way they are" (Eisner, 1998, p. 49). All interviews were recorded word for

word and later transcribed verbatim. This transcription process took place immediately
following each session.
Second, during data analysis, I endeavored to be aware of my personal bias by
being open to what was recorded, by sorting out all the details of the facts, and by avoiding
looking for what was needed in terms of the purpose of my study.
Third, during observations and recording of field notes, I took the role of
participant observer as opposed to passive observer. I interacted with the people being
observed. I participated in their social and cultural events. They saw me making notes as I
interacted with them. Furthermore, I endeavored to be "fair, complete, and sensitive "
(Jackson, 1990, p. 154) when observing or taking field notes.

Generalizabilty of the Study
The term used for generalizabilty of the study is "external validity." It is the degree
to which the results can be generalized to the wider population, cases, or situations (Cohen
et al., 2007). Generalizabilty is another way of adding credibility to the study, thus making
the study more trustworthy. In qualitative research, generalizing can be "regarded as
transferring what has been learned from one situation or task to another" (Eisner, 1998, p.
198). Generalizing in quantitative research is also possible if the population or situation
has the same characteristics as the sample studied. According to this reasoning, therefore,
the results of this study can be generalized to other immigrant families with similar
characteristics to the study sample.
According to McMillan and Schumacher (2001), if a purposeful sample is used in

the study, then generalization is possible to subjects with similar characteristics. This study
employed a non-random purposeful sample; therefore, the findings may be generalized to
immigrant families with similar characteristics to those in this study's sample.
Eisner (1998) argued that generalization in quantitative research can apply to what
one learns in the form of skills, images, and ideas that can be applied to another situation.
This study generated ideas and images that can be applied beyond the subjects under study.
Just to cite one example, responses from Research Question 4 discussed the lessons
learned by immigrant parents as a result of socializing children in a foreign culture. The
information gained from this question may be useful for other immigrant families
anywhere in the U.S. This question generated ideas that may be helpful to new immigrant
families arriving with children in the U.S.
Furthermore, Stone (2007) asserts that qualitative researchers seek analytic
generalization that attaches meaning rather than measurement to the phenomena under
study. By studying social processes indepth and in all their richness and complexity,
analytical insights can be generated that are "illustrative of larger social patterns
(generalizable in this sense) even if one cannot generate or estimate the rate or incidence
of these patterns in the larger population" (Stone, 2007, p. 248). It is therefore of
importance to consider not only majority responses from the sample population in terms of
emerging themes, but also minority responses in terms of the possibility that these may
reflect issues and concerns in the population from which the sample is drawn.

Ethical Considerations
Ethics in qualitative research has to do with how the researcher gathers information
and how the subjects are treated during the process of inquiry. It calls for caring, fairness,
openness, and truthfulness to the respondents as the researcher builds a relationship and at
the same time carries out the activity of inquiry. Also, it involves protecting the subject
from problems that would arise as a result of the inquiry. Prior to conducting this study, I
wrote a letter to the Andrews University Institutional Review Board (IRB) requesting
permission to conduct this study. I had to explain the purpose of the study, the type of
sample, how data were to be collected, and how I was going to protect the respondents
from risks that would arise as a result of this study. I was granted permission, and the
approval letter appears in Appendix D.
Ethical issues related to sub-Saharan African parents may include their
immigration status in the US and also the issue of corporal punishment. I requested the
respondents not to talk about their immigration status and I also assured them that I was
not looking for cases of child abuse.
This research was not about children, nor were children interviewed. However, I
explained to them what child abuse entails and I told them that if I observed any incidence
of child abuse, I would report it to the appropriate authorities as is required by law.
There are two ways of protecting human subjects: (a) informed consent and
(b) anonymity (Smith, 1990). In this study, the two ways of protecting human subjects
were achieved: first, by making sure that all the subjects signed an informed consent form;
and second, by ensuring that the anonymity of the information gathered was preserved by

the use of codes to represent each participant who was interviewed. For example the code
KIB represented a female from family number one of Kenya: K stood for country Kenya, 1
stood for the number of the family, and B stood for female. Thus, KIA represented a male
from family one of Kenya. Letter "U" stood for Uganda, and "R" stood for Rwanda.
Some quotations from the interview scripts were used in the presentation and
discussion of the results. However, these were not identified with the interviewee. Also, it
was agreed that upon completion of the study, all audio tapes and interview transcripts
would be destroyed.

Pilot Study
Before conducting interviews and focus group discussions, I conducted a pilot
study to make sure that the materials I was going to use and the steps I was going to follow
were appropriate for the research. Using subjects who were not part of the study sample, I
conducted several interviews and one focus group discussion for the following reasons:
1. To gauge the time required for the interview process
2. To evaluate the relevancy of the questions in the Interview Guide
3. To make necessary adjustments to the Interview Guide
4. To test my tone of voice and communication style
5. To test the apparatus such as voice recorder and video camera
6. To explore problems that would arise during the sessions and how to avoid them
7. To receive personal feedback from the people I tested.

Summary
The purpose of the foregoing discussion was to present the methods and to explain
procedures that were followed during this research. First I presented the steps I followed in
planning and organizing for this study. Then I presented the research design by explaining
the meaning of, and approaches to qualitative research. The next section expounded on the
strategies for establishing the trustworthiness of this study.
I also explained the population and the sampling procedures used in this study.
Further, I explained the ethics involved in conducting this research, and finally, I presented
the procedure for data analysis and presentation of the final report. The following chapter
presents the analysis of the demographic survey of the participants and the results of the
study according to the order of the research questions.

CHAPTER 4

FINDINGS AND ANALYSIS

Introduction
This chapter presents the findings and the analysis of the study. The sample for
this study was taken from immigrant parents from Kenya (coded "K" in the study),
Rwanda (coded "R"), and Uganda (coded "U"). At the time of this study, these parents
had lived in Southwest Michigan for at least 5 years. Families were selected by using a
"snowball" strategy whereby a participant referred the researcher to the next participant
who was thought to be informative about the phenomenon under investigation. Five
couples were identified from Uganda, four from Kenya, and five from Rwanda. Males
were coded "A" and females were coded "B." Families were observed and field notes
written during observation. Field notes were used together with the interview notes
during data analysis. Interviews were conducted with parents only, and in most cases
each parent was interviewed alone. One focus group discussion was conducted with the
members of each of the three countries. Video tapes were analyzed for emerging
patterns. The results were incorporated into the analysis report. Document artifacts were
collected from participants who could provide them. One question on the demographic
survey was used to gather data about the perceived stress levels of the participants
before and after migrating to the U.S. (Appendix B, question 13).

Observations were intended to capture glimpses of parent-child interactions.
Unannounced observations were also conducted around the time when the children
came home from school. I wanted to observe the parent-child interaction during the
evening time and also to see if there were any latchkey children. All interviews were
recorded and later typed verbatim. The finished documents, including the field notes,
amounted to 108 single-spaced pages of data transcripts.

Demographic Survey of the Participants
The total number of participants interviewed was 26 (see Table 2). Of those,
54% were males and 46% were females. Only three females from the five families
selected from Rwanda participated in the study. R2B did not participate because by the
time I started conducting the interviews, she was on her death bed and she died shortly
afterwards. R5B refused to be interviewed because she could not express herself in
English and she refused to let her husband interpret for her.
Two of the participants indicated an age bracket of 56-65, 13 indicated an age
bracket of 46-55, 10 indicated an age bracket of 36-45, and 1 indicated an age bracket of
26-35. The average number of years in marriage was 17, the lowest being 7 and the
highest being 27. The average number of children in each family in the U.S. was three.
Of the 26 participants, 6 migrated in the 2000s, 10 migrated to the U.S. in the 1990s, 8
in the 1980s, and 2 migrated in the 1970s.

Table 2
Demographic Characteristics of Study Sample
Data

Number of Parents

Percentage

Gender
Male

14

54.0

Female

12

46.0

56-65

2

7.7

46-55

13

50.0

36-45

10

38.5

25-35

1

3.8

6

23.2

35-49K

11

42.3

25-34K

5

19.2

15-24K

1

3.8

<15

3

11.5

5-6

3

11.5

3-4

13

50.0

1-2

10

38.5

Doctorate

7

26.9

Masters

8

30.7

Bachelors

6

23.2

College Diploma

3

11.5

High School

2

7.7

Age Bracket

Income Bracket
^50K

Number of Children

Education

Note, n = 26 parents; K = $1,000; < = less than; ^ = equal to
or more than.

Six participants indicated a personal income of more than $50,000 per year, 11
reported an income bracket of $35,000-$49,999 per year. Five parents reported an
income bracket of $25,000-$34,999. One participant reported an income bracket of
$15,000-24,999, and 3 indicated an income below $15,000 per year. Over half (58%) of
the participants reported working a day shift, either 7 a.m.-3 p.m. or 8 a.m.-5 p.m. Four
participants worked double shifts every day. One participant indicated no employment,
and two indicated self-employment. Observation indicated that in 8 of the 14 families,
one of the two parents was not home in the evenings when children came back home
from school. Also, it was observed in 11 families that during 1 day of the weekend, only
one parent was home while the other was at work.
Regarding education, seven respondents had a doctoral degree; all of them were
males. Eight had a master's degree, of which five were females and three were males.
Six of the participants had a 4-year college degree, of whom three were females. Three
participants, one male and two females, had a 2-year college degree. Lastly, two female
participants indicated having completed a high-school diploma.

Data Analysis
Qualitative data analysis techniques were used to establish categories and to look
for patterns from those categories (Strauss & Gorbin, 1998). Codes and memos were
used in documenting segments of the data, which were used to form categories and also
to select potential quotes for representing the selected themes or patterns. According to
Peters et al. (2006), a memo system is useful for developing possible dimensions within
codes and critical reflection on emerging themes.

Data were analyzed by using a research question approach. Instead of analyzing
each participant separately, I did a cross-case analysis by looking for data that speak to a
particular research question. I applied a specific technique called open coding to help
me identify the categories that were used to establish the patterns (Strauss & Corbin,
1998). Open coding technique serves to provide a general overview of the data. Finally I
used selective coding techniques to put together data that fit a particular category.
Selective coding helped in integrating and refining participants' central themes for the
purpose of addressing the research questions (Peters et al., 2006).

Research Question 1
What are the parenting patterns among sub-Saharan African immigrant parents
in Southwest Michigan?
Parenting in this dissertation was conceptualized as the practices sub-Saharan
African immigrant parents engage in to fulfill their role of rearing school-age children in
the U.S. Therefore, using a selective coding technique, all the data related to parenting
practices were sorted and regrouped according to the following four themes: (a)
Parenting goals, (b) Parenting values, (c) Activities with the children (recreational and
religious), and (d) Long-term training.

Parenting Goals
Six goals were identified from the data (Table 3). I categorized them in
descending order according to the number of times each goal was mentioned.

Table 3
Frequency for Parenting Goals
Parenting Goals

Frequency

Higher education

17

Religion

11

Be what they want to be

8

Not to forget African culture

6

To be independent

5

Well disciplined

2

I examined each goal and made a cross-case analysis, counting the frequencies
of occurrence. I compared and matched a goal with the parents' demographic
information in an effort to discover emerging patterns.
Table 3 shows that sub-Saharan African immigrant parents emphasized helping
their children achieve higher education as the major parenting goal. The demographics
of parents interviewed show that of the 26 participants, 24 had some level of postsecondary education and came to the U.S. to pursue higher education. So education
appeared to be the first priority among the parenting goals of the participants. Some of
the responses from the interviews include:
"I envisioned them to go as far as they can get" (U3A).
"I want to give them an opportunity to be able to get the best education as
possible. I want them to get the best education they can. I want them to succeed" (K1 A).
"So that they can be successful. We live in a very competitive society, and living

in the U.S.; to be successful means everything, because if you don't succeed, you don't
get work, you can't survive. So education is very important" (K3B).
Another parent emphasized education with discipline:
I make, am sure that they understand the benefit of education, because if they [are]
able to pursue education, they will be able to survive. But even with education, I
want them to know how to behave because education alone is not enough. We have
too many people who are educated but, because of misbehaving, they end up being
poor. (R2A)
The second parenting goal that received a high score concerned religion. In 8 of
the 26 cases, religion was mentioned along with higher education. This shows a pattern
which is that sub-Saharan African immigrant parents desire their children to lead a
religious life alongside achieving higher education. Responses from parents who
mentioned this goal include the following:
I want my children to become children of God and also to be responsible citizens. I
would like them to succeed. By being a model myself, I try very much to succeed in
my religious Christian life. And in my career, and since I am raising girls, I want
them to know that they can succeed too, and have good careers and be good
Christians. (K1B)
My first goal is for them to be good Christians. I want them to know God. Secondly,
I want them to be good citizens, to impact the life. (K4B)
I want them to succeed in school, work hard, and put God first in everything they do.
I want them to participate in religious activities, not to hang around with kids who
aren't going anywhere, and to be sure they have done their homework. (RIB)
The third parenting goal was "to be what they want to be." This was mentioned
by 8 parents, 1 of whom was a female; the rest were all males. Notably, 3 of the 8
participants who mentioned "to be what they want to be," did not mention any other
goals. They were: U1A who held a master's degree and home schooled his four
children, U2B who held a master's degree and had four children who went to a public

school, and K4A who had a doctoral degree and reared five children.
Participants were asked to explain what they meant by "to be what they want to
be." Responses revealed that parents did not want to impose their desires on their
children. They wanted children to decide by themselves the best course for their lives.
One parent who holds a doctoral degree made a comment that he was really surprised
when his first-born son decided to study music in college. He said that he tried to
persuade the son to study science, but the son refused. So he concluded that it was not
easy to persuade children to follow the parents' desires. "Children have to be left alone
to decide what they want to be when they grow up" (K4A). The rest of the parents
mentioned this goal in conjunction with achieving higher education.
In the process of interviewing one particular couple (cases U1A & U1B) who
never talked about higher education and who also home-schooled their children, I was
intrigued about what appeared to be a lack of enthusiasm about higher education or
about discussing goals in general. Because this couple (cases U1A & U1B) homeschooled their children, I expected them to talk about higher education. So I probed
them further regarding higher education, but they did not seem inclined to talk about
higher education. I discovered that this couple (cases U1A & U1B) were relaxed as
expressed in the goals they mentioned. Parent U1A mentioned only one goal: "to be
what they want to be," and parent U1B also mentioned one goal: "to be independent
when they grow up."
Observation of this couple (U1A & U1B) also revealed that the pace of life in
this family was low compared to other cases observed. The father is self-employed and

the mother stays home with the children. The father's income bracket was between 355OK. At the time of this study, all four children in this family were home-schooled; the
oldest was 12 and the youngest was 6. Because both parents were home most of the
time, it was observed that life was not as hectic for these parents as in other families. I
also examined their perceived stress level ratings in the U.S. and it averaged 5 points
compared to an average of 8 points for all other cases. This could mean that parents who
home-school naturally spend more time with their children, and so they tend to be less
stressed than parents who work outside of their homes and whose children attend
private or public schools. However, a bigger sample is needed to draw conclusions
about immigrant families that home-school their children.
The fourth parenting goal mentioned by participants was "not to forget African
culture." According to Table 3, only 6 out of 26 participants mentioned this goal. They
were three males and three females. A cross-case analysis showed that the 6 participants
who mentioned the goal "not to forget African culture" had varied educational
backgrounds ranging from doctorate to high-school diploma.
The fifth parenting goal was "to be independent when they grow up." Table 3
shows that it was mentioned by five participants. When this goal was compared with the
practice of allowing children to make their own choices or facilitate an independent
mind, it was observed that four of the five parents who wanted their children to be
independent were among the 19 participants who allowed children to make choices or to
facilitate independence (see Appendix G).
The sixth goal, "to be well disciplined, " received the lowest score. Table 3

shows that it was mentioned only two times. One would think that African parents lean
more towards being disciplinarians, and that this would be a goal to be achieved in their
parenting. However, subsequent interviews, probes, and followup did not reveal any
inclination towards discipline as a major parenting goal. It was surprising to note that
discipline as a parenting goal was mentioned by only one family (U5A & U5B). This
couple were rearing two children. The female (U5B) holds a master's degree and the
male (U5 A) holds a 2-year college diploma. Their children attended public school. The
female worked from 8 a.m. - 5 p.m. so she was home with the children most of the
evenings. The male had multiple jobs and worked from 7 a.m. - 11 p.m.; therefore, he
was rarely home. They each reported an individual annual income between 35K - 49K.
The male reported a perceived stress level of 2 in the U.S. and 6 in Africa. This was
quite the opposite of most participants who answered this question. A discussion on
stress will come later in response to question 3.
Concerning discipline, this is what participants said: "I think the most important
thing is discipline. This will lead them to being honest" (U5A). "The biggest goal is for
them to finish school. Not just finish high school. I want them to go further. Then to be
well-disciplined . . . to groom them in the right way and more especially to follow our
roots" (U5B).
These were the only two parents who understood the term discipline more as a
goal than as a means. Other participants talked about discipline later in the course of the
interviews when discussing corrective disciplinary methods, which are more in line with
the way they interpreted the word. The pattern I saw emerging from the sixth goal was
that sub-Saharan African immigrant parents did not see discipline as a goal to be

achieved because of their limited definition of the word. This does not mean that they
were unconcerned about discipline as a goal, but rather that they understood it to be
"part and parcel" of parenting. Children in sub-Saharan African families are expected to
be respectful of customs, laws, and elders, and to act appropriately in the context of the
extended family and the broader society. The "village" socializes the child, and the child
is expected to live by the mores of the village. Discipline as a goal, in the minds of the
participants, was understood more as a value, and is noted further in the next section.

Parenting Values
Data analysis revealed seven values that were mentioned by the participants
during the interviews. They are ranked according to the number of times mentioned by
participants. Table 4 shows that respect for elders and the law was mentioned 22 times,
thus receiving the highest ranking.

Table 4
Frequency for Parenting Values
Parenting Values

Frequency

Respect for elders and the law

22

God fearing

13

Honesty

10

Work ethic

8

Extended family

7

Obedience

7

American values

1

Some of the responses from participants include:
"Obeying, obeying your elders, showing respect to those who are elder" (K3B).
"I teach my children respect, especially to adults and the police. Being polite,. .
. not talking back" (U2B).
The second value was rearing God-fearing children. It was mentioned 13 times.
Rearing God-fearing children is related to the parenting goal of religion (see Table 3),
which was discussed in the previous section. A cross examination of the two categories
revealed that only four parents (K1A, K4A, RIB, U4B) mentioned both categories.
When the category "God-fearing" in Table 4 was compared with the category
"Religion" in Table 3,1 found that of the 11 participants who mentioned religion, 7 did
not mention "God-fearing" as shown in Table 4. Also, of the 13 participants who
mentioned "God fearing" in Table 4, 9 did not mention "Religion" as shown in Table 3.
The apparent discrepancy can be explained as follows. Some participants did not
differentiate between religion and God-fearing. According to African traditional religion
which, according to Mbiti (1986) cannot be "separated from an African" (p, 13), the two
categories in question cannot be separated. So when participants mentioned "Godfearing," in essence they were referring to "Religion."
Ten parents mentioned honesty as a value they wished to pass on to their
children. These participants who mentioned honesty used a variety of means to teach or
model this value. For example 5 participants informed me that they used folk stories;
the rest of the participants required their children to speak the truth and disciplined
children for lying (corrective).

The value of work ethic was mentioned by seven participants. Of the seven
participants, only two were females (U3B & U4B). A cross-case analysis revealed that
those two female participants who mentioned work ethic were both high-school
graduates. U3B, who perceived her stress level in the U.S. to be 10, was rearing four
children. She was self-employed and she indicated a personal income of less that 15K
per year. Participant U4B, with a perceived stress level of 5 in the U.S., reared five
children and worked from 3 p.m.-l 1 p.m. five days a week.
The value of teaching children to remember and respect members of the
extended family was mentioned by seven participants. Five of the seven cases were
males and only two (U4B & K4B) were females. In all seven cases, this value
(extended family) was mentioned along with respect for elders and the law, which was
mentioned by 22 of the 26 participants (85%) (see Table 4). These two values, extended
family and respect for elders and the law, reflected a "cultural survival" which can also
be traced back to the parenting goal of emphasizing African culture (see Table 3).
Obedience as a value was mentioned by seven participants. Six of the seven
cases were females. Participant R2A was the only male among the seven. In six of the
seven cases, obedience was mentioned alongside respect for elders and the law.
Participant U1B mentioned one value: obedience. Demographics for participant U1B
revealed that she graduated with a 2-year college diploma, she was self-employed, she
was rearing four home-schooled children, and she earned less than 15K per year.
Obedience to this parent (U1B) was crucial. It seemed the circumstances of being home
most of the day with the children highlighted the concern for obedience.

One participant (U2A) mentioned "American values." This participant, who
holds a doctoral degree, was probed to explain what he meant by "American values."
His response was as follows:
Whereby a child is recognized [in America] like an individual; a child has feelings;
a child is heard. Whereas in Africa, children were not to be seen and not to be heard.
Well what I mean is that in Africa children are given less opportunity to have an
input; for example, in their discipline [corrective], in what the parent tells them.
When the parent says go, they go. But here in America, children have the freedom to
ask questions, and we allowed them because we saw that they are willing to learn
and to ask questions. So we gave them the freedom that we don't have in African
culture. (U2A)
Three of the values, respect for elders and the law, respect for the extended
family, and obedience relate specifically to an understanding of discipline as a goal,
even though they were mot mentioned as goals. The data analysis for this section
revealed that the cultural orientation of the sub-Saharan African immigrant parent
influences the parenting values these parents desired to pass on to their children.

Activities With the Children
In terms of activities, the data supported a division into nine categories of
activities in which parents engage with their children. Table 5 shows that indoor
activities was mentioned 16 times, outings 12 times, exercise 8 times, visitation 8 times,
sports 7 times, library 4 times, and movies 3 times.
Outings involved taking children to eat out in the restaurants, going out for
shopping, taking children to the malls for "window-shopping", and going to parks.
Indoor activities included playing games, doing chores, cooking, watching TV or video
movies, and playing video games. Parents were probed to explain how and why they
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Table 5
Frequency for Recreational Activities
Frequency

Activity
Indoor activities

16

Outings

12

Exercise

8

Visitation

8

Sports

7

Library

4

Movies

3

engaged in indoor activities. All participants echoed lack of time as the major reason for
preferring indoor activities. Twelve of the 16 participants said that they played cards and
sometimes Monopoly on weekends. Two parents said that it was easier for them to relax
on a couch and watch their children play in the house than to take them out.
A cross-analysis with categories such as time with children revealed that
participants struggle to find time to be with their children. Analysis of the document
artifacts (see Figures 2-6) also revealed that participants had problems with time. There
are several reasons why parents indicated participating more in the indoor activities than
any other activity. Parents wanted their children in the house while they (parents) rested
or napped before going to work. Also, parents helped their children with school work
and observed children while doing house chores.
During 16 of the 26 unannounced observations conducted, it was observed that
children were alone, whether doing house chores, playing video games, or doing school

work. In 5 of the 14 families, four fathers and two mothers were observed instructing
their children to perform house chores. It was observed that boys as well as girls were
being taught to prepare and cook food, wash dishes, and do general house cleaning.
During all the 26 announced observation visitations (two visits per family), parents were
fully engaged with their children in several activities. Five parents (K1B, K3A, R5A,
U2A, & U3 A) were observed playing cards and Monopoly. Four of the five were males,
three (K3A, R5A, & U2A) had doctoral degrees, and one (U3A) had a master's degree.
Participant K3A was self-employed, and R5A and U2A worked day shifts (8 a.m. - 5
p.m. or 7 a.m. - 3 p.m). The other male with a master's degree (U3A) worked 7-11 p.m.
The remaining female participant (K1B) had a master's degree and worked an evening
shift (3 p.m. - 1 1 p.m.).
Outdoor activities depended on the weather and availability of time. Eight
parents said that they take their children to gym facilities for exercise on weekends. Four
parents told me that they played basketball during summer seasons. Three parents
mentioned taking their children for soccer games during the fall season. Parents who did
not mention any sports activity cited lack of time as a major constraint for not involving
their children in sports.
Eight parents indicated taking their children to visitations. Because Africans are
communal people, they value visiting friends and relatives. Probed to find out how
regularly visitations were done, the general consensus was that visitations were done on
weekends or whenever parents had time. Participant R5A reported that one of the
reasons why her children speak an African language was because, during visitation,

children mingled with other African children who spoke the same African language.
This is evidence of the influence that peers can have on shaping the learning of children.
Four parents indicated taking their children out to the library at least once a week
to borrow books, children's videos, and sometimes to play on computers. The four
parents were K1B, K2B, R4A, and U1 A. Participant K1B was rearing two children, had
a master's degree, personally earned between 25-34K per year, worked from 8 a.m. 5 p.m., and indicated stress levels of 2 in Africa and 8 in the U.S. Participant K2B was
rearing three children, had a bachelor's degree, personally earned between 35-39K per
year, worked from 7 p.m. - 7 a.m., and indicated stress levels of 5 in Africa and 10 in
the U.S. Participant R4A was rearing two children, had a bachelor's degree, personally
earned an annual income of over 50K, worked from 8 a.m.-5 p.m., and indicated stress
levels of 3 in Africa and 6 in the U.S. Participant U1A was rearing four children, had a
master's degree, personally earned between 35-50K per year, worked from 8 a.m.-5
p.m., and indicated stress levels of 5 in Africa and 5 in the U.S. All four participants
discussed in this paragraph indicated education as their main parenting goal, and three
of the four were available at home in the evenings because they worked 8 a.m.-5 p.m. It
appears that parents whose work day ended at 5 p.m. had time to be with their children
in the evenings. Availability of time may explain why they took their children to the
library.
Three parents indicated taking their children to movies. Although some parents
rented movies to be watched at home, the three parents under consideration took their
children to movie theaters. They were K1 A, R4B, and U2A. Participant K1A was

rearing two children, had a doctoral degree, worked 8 a.m.-5 p.m., and indicated stress
levels of 4 in Africa and 7 in the U.S. Participant R4B was rearing two children, had a
bachelor's degree, worked 3 p.m. - 1 1 p.m., and indicated stress levels of 1 in Africa
and 3 in the U.S. Participant U2A was rearing four children, had a doctoral degree,
worked 7 a.m.-3 p.m., and indicated stress levels of 3 in Africa and 7 in the U.S.
Two parents (R2A & K4B) did not indicate engaging in any activity with their
children. When asked why, they said that they had no time for activities. A cross-case
analysis revealed noteworthy demographic information. Parent R2A had a doctoral
degree, was working two jobs, and, at the same time, was taking nursing classes from a
community college. This parent (participant R2A) indicated a stress level of 8 in the
U.S. and 3 in Africa. Parent R2A reported a personal annual income between 35-50K.
These demographics show that this parent may not have had enough time for his
children. The second parent who did not indicate any activity with children was
participant K4B. She had a bachelor's degree, worked a midnight shift every day, and
reported an annual income between 25-35K. On the perceived stress scale, participant
K4B indicated a level 4 in the U.S. and 2 in Africa. She is one of the eight parents who
said they rarely find time for their children. It is evident from the data that lack of time
was a major factor in determining the activities participants engaged in with their
children.
Both parents (K4B & R2A) who indicated they had no time for activities with
the children also indicated taking their children to church for worship and other
activities. These parents (K4B & R2A) took religion as an important family value to be

passed on to children. Therefore, these parents took time to engage their children in
church-related activities, even though they did not have time for recreational activities.
The pattern that emerged from the preceding discussion about activities with
children is that sub-Saharan African immigrant parents engage their children in a
number of activities. However, the preferred place for activity was indoors. Availability
or lack of time was noted as a major factor affecting parental involvement in outdoor
activities. It is possible indoor activities were preferred because parents had an
opportunity to stay with their children in an environment that did not require a lot of
time for supervision. Since all 26 participants indicated that they professed some form
of religion, I asked the participants a question about their involvement in religious
activities with their children. Results are shown in Table 6.

Table 6
Frequency for Religious Activities
Activity

Frequency

We go to church

22

We take children for church activities

15

We have home Bible study

13

The results shown complemented the findings about religion as a parenting goal
and values in Tables 3 and 4 respectively. The three tables (3, 4, and 6) show a pattern
that religion is an important factor among the participants. Since 22 participants (85%)

indicated attending church and only 15 participants (58%) indicated taking their
children for church-related activities, it is evident that about 27% of the participants
who attended church services did not take their children for church-related activities.
According to the reports, 15% of the participants did not participate in church services
or activities.
A cross examination of categories revealed that parents who indicated that they
do not have time for their children also did not take their children for church activities.
This confirms the pattern already established that availability of time was a major factor
in determining the parental involvement in activities with children. It is also evident
from the data that participants were strongly involved in religious activities with their
children.

Long-Term Training
Data revealed socialization practices thet required long-term parental
involvement with children to prepare them to live and to conduct themselves in adult
society. Four categories were identified under the theme long-term training and they are:
(a) giving allowances, (b) racial socialization, (c) sex education, and (d) teaching
independence.

Giving financial allowances
Data indicated that 18 out of the 26 parents interviewed reported that they gave
allowances to their children. When asked how many times they give allowances, the
responses were mixed. Twelve out of the 18 said they gave allowances when their

budget was not tight. Four parents said they gave allowances twice a month, and three
parents said they gave allowances once a month when there was money left to give. I
asked the 8 parents who do not give allowances the reasons for their decision. The
general response was that they never got allowances from their parents when they were
young. One parent called the practice of giving financial allowances to children, "family
social security" (K4A), and he said it is not proper to promote such a mentality in
children. The pattern that emerged from this category was that some participants in this
study were acculturating to the Western practice of giving financial allowances to
children while others were not willing to discard the patterns of their primary culture.

Racial socialization
Ethnic minority families in the U.S. are forced to deal with the issues of racism,
which are based on prejudicial beliefs and discriminatory practices against the poor and
minorities. Immigrant parents in this study were asked to explain how they deal with
racial prejudices that plague the American society. The results are shown in Table 7.
Some of the responses from parents who did not talk about race include the following:

Table 7
Parent Responses to Racial Socialization
Response
I only talk when questions arise

No. of parents
12

No I never talk about it

7

Yes I talk about it

7

"We do not have that problem and so we do not talk about it" (K3 A).
"We do not think they will ever experience racism" (U2B).
"We discourage racism. No taking sides" (R5A).
"Here racism is nothing once you go to school and get your degrees" (R3A).
The responses from parents who talked about race when questions arise include:
"When they ask I will tell them what they need to know" (U3A).
"It came about when they started going to school. I told them that two wrongs do
not make right. So keep doing good to every one" (K4B).
Responses from parents who said that they initiate the discussion about race
include the following:
"We sensitize them that in America, a Black person does not have the same
privileges as a White person" (U5A).
"We talk about it. I tell them that not all people are Christian. I tell them to be
nice to everybody and to love everybody" (R3B).
"We discuss it but not to say, 'You are Black so stay away from Whites.' No, we
rear them to feel comfortable with anybody" (K1B).
A total of 19 participants either discussed the topic of race freely or only when
children asked questions. The pattern that emerged from this category is that sub-Saharan
African immigrant parents do not seem to be greatly concerned with racism and they do
not think it is a major problem that will interfere with their children's upward mobility.

Sex education
Data from the interviews revealed that 16 out of 26 respondents said that they do
not broach the topic of sex education with their children. Only 9 respondents reported
discussing the topic with their children. Five of the 9 were males and 4 were females. It
is uncommon in African culture for fathers to discuss the topic of sex with their
children. Mothers sometimes discuss the topic with their children, but sex education in
African culture is generally delegated to special people such as aunties and uncles.
Some fathers in this study said that it is the work of the mother to teach children,
especially girls, about sex. Two male participants (K4A & R1 A), out of the 5 who
reported discussing the topic of sex, said that they explicitly teach their children what
they need to know about sex. Both of those males had doctoral degrees. However there
were some other male participants with doctoral degrees who reported not discussing
the topic of sex. Therefore education was not found to be a determinant factor in sex
education.
A cross-case analysis did not reveal any connection between parents' level of
education and sex education. The general consensus from those who discussed and
those who did not discuss the topic of sex was that they did not want to initiate the
discussion until children asked questions. So the only major factor in determining the
discussion was cultural background. Six out of the nine parents who reported discussing
the topic of sex said that they did not know what to teach their children. They also
reported feeling uneasy when discussing the topic of sex with their children. Therefore
ignorance about what to say to their children on the topic of sex also played a role in

how parents approached this issue.
Some of the excerpts from the participants who discussed the topic of sex
include the following:
"It is better to hear [about it-sex] from parents than from peers" (K1B).
"We talk about it when opportunities arise or when they ask questions" (R1 A).
"Mom does it because in our culture men don't talk to their daughters about sex"
(K2A).
"I wanted to prepare them when they were still very young" (R3B).
There were 16 participants (62%) who indicated that they do not discuss the
topic of sex with their children: 9 males and 7 females. The fact that there were more
males than females means that culture is a factor in determining this practice. Other
demographics, such as education and income levels, did not reveal any noticeable
pattern. Some of the responses from participants who did not discuss the topic of sex
include the following: "I am still thinking how to do it but he has not asked yet. Maybe
when he asks I will find what to say" (U3A ).
"I would say no. My wife is a nurse so she handles that with the girls" (U4B).
"This is a sensitive issue. In Africa a male parent cannot talk to girls. Even when
they are young, if it is a heavy question they ask their mom not their dad" (R2A).
"I think they teach them at school. When they come up with a question I will try
to answer" (R3B).
"I am not comfortable doing it, but my husband does it better" (K2B).
"When questions arise. But I am not comfortable answering the questions

because of culture bounds" (K3A).
The pattern that emerged from this theme is that a majority of sub-Saharan
African immigrant parents do not discuss sex with their children because of cultural
reasons. More mothers than fathers acknowledged talking about sex with their children,
even though they all felt uneasy about the subject. Some participants expressed
ignorance about the topic and so they could not discuss the topic.

Teaching independence
Participants were asked to discuss how they socialize children to be independent.
Independence, one of the tenets of individualism, is the hallmark of the Western culture.
Parents facilitate and encourage children to be independent. Participants in this study
discussed the topic of independence by considering three options: (a) I give my children
options to chose from, (b) I guide my children in making choices, and (c) I discourage
my children from making choices.
Option (a) received the highest score. It was mentioned 19 times. Option (b) was
mentioned 13 times, and option (c) was mentioned 3 times. Two of the three were a
couple (K4A & K4B) and the third was a mother (R4B). K4A holds a doctoral degree;
K4B and R4B both had bachelor degrees.
When this topic was cross-examined with the family values, a pattern emerged.
Immigrant parents valued respect for the law and the elders, but at the same time gave
their children options in making choices. This indicated that these parents were firm
about respect for the law but flexible when it came to allowing their children to make

choices. This could mean that, with regard to the goal of long-term training, the
participants tended to lean toward an authoritative rather than an authoritarian parenting
style.

Summary for Research Question 1
Question 1 investigated the patterns of parenting among sub-Saharan African
immigrant parents. Parenting in this dissertation was conceptualized as the practices
parents engage in to socialize their children. The data analysis for question 1 was based
on the four themes: (a) parenting goals, (b) parenting values, (c) activities with the
children (recreational and religious), and (d) long-term training.
Several parenting patterns were identified across the four themes. The analysis
of the results revealed that lack of time for the children and the participants' cultural and
ideological background were the major factors influencing parenting patterns among
the sub-Saharan African immigrant parents in Southwest Michigan.

Research Question 2
What methods of corrective discipline are used by sub-Saharan African
immigrant parents in Southwest Michigan?
Methods used in corrective discipline may differ due to differences in social and
cultural backgrounds. The purpose of this question was to find out what methods of
corrective discipline are used by sub-Saharan African immigrant parents in Southwest
Michigan.
Answers for this question were generated from the interviews. Three interview

questions were asked in relation to corrective discipline. The first was about family
rules. Parents were asked if they had family rules and how they enforce them. The
second question asked parents the methods used when disciplining their children. The
third question inquired whether parents gave rewards to their children and when they
did so.

Family Rules
All 26 parents who were interviewed indicated that they had some rules in their
homes. Only 2 out of the 26 parents said that they had rules written down (see Table 8).
The rest of the parents said that they pass on the rules verbally. All parents indicated
that they were not rigid with the rules and, once in a while, children break the rules.
Probed further to find why they were not rigid in enforcing the rules, it was revealed that
parents did not have time to follow through with the rules.
The specific details concerning the rules might differ from participant to
participant, for example, rules regarding TV watching, or going to bed at 9 p.m. Table 8
shows that most participants are aware of the negative influence of watching TV and so
they endeavored to limit time children spend watching TV. This reflects the
participants'
parenting goal of encouraging children to achieve higher education, as shown in Table
3. As already mentioned, there were a variety of rules regarding watching TV. Some
parents allowed children to watch TV on weekends, some allowed them to watch for a
few hours before or after doing chores and homework every day, and others

disconnected the cable and allowed children to watch only local channels.
Four participants responded positively about TV saying that it was good for
children to watch because they learn how to speak English and a lot of other things.
Nevertheless, all four of these participants still acknowledged that TV can have negative
influences on children, therefore they made sure children did not watch programs rated
above PG- or R-rated channels.

Table 8
Frequency for Parenting Rules
Rules Regarding

Frequency

Watching TV

22

Doing house chores

17

Play times

8

Evening worship

5

Cleaning own mess

3

Making bed and washing
face before breakfast

3

Time for going to bed

2

Table 8 shows that doing chores was the second most popular rule among the
participants in this study. It shows that sub-Saharan African immigrant parents
encourage their children to value work by participating in house chores.
Whereas 13 participants out of 26 indicated participating in home Bible study, as
indicated in Table 6, only 5 participants, as shown in Table 8, made it a rule for children

to participate in the evening worship. According to artifacts collected (see pp. 134-139)
there was no indication of any suitable time for home worship other than the evening.
Nevertheless, data suggested that not all parents were available in the evening. Only 14
parents who worked 7 a.m. - 3 p.m. and 8 a.m. - 5 p.m. were home in the evenings. Four
parents, who worked a double shift (16 hours) from 7 a.m. - 11 p.m. or 3 p.m. - 7 a.m.,
had no time available for home worship except on days when they were off from work.
Parents who worked evening or midnight shifts were not home in the evenings for
family worship. As suggested by the artifact collection, evening worship might have
been compromised by some parents who wanted to take a nap before going to work a
midnight shift.
It cannot be concluded that because only five parents made it a rule for evening
worships that the rest of the parents did not have home worship. Since the number of
parents (13) (see Table 6) who indicated participating in home worships and the number
of parents (14) (see Appendix G) who worked day shifts and come home either at 3 p.m.
or 5 p.m. are closely similar, it is possible that more parents had family worships than
the five parents who made it a rule for evening worship.

Methods for Corrective Discipline
Interviewees discussed the methods used in corrective discipline. Each
participant was asked to state all possible disciplinary methods ever used. After that, a
participant was asked to put the methods mentioned in order of usage beginning with
the most frequently used method to the least used. Results are presented in Table 9.

Disciplinary methods mentioned during the interviews included the following:
(a) time-out, (b) withdraw privileges, (c) talking to children and explaining
consequences, (d) grounding, (e) spanking, and (f) natural consequences.
According to Table 9, spanking was the only physical disciplinary method
mentioned by participants. The rest of the methods mentioned are categorized as nonphysical. More parents used non-physical than physical methods of correction.

Table 9
Methods of Disciplining Children
Choice levels and number of times a
disciplinary method was mentioned
Method

1st

2nd

yd

4th

5th

Spanking

4

0

5

6

5

12

2

0

0

0

Withdraw privileges

4

6

0

0

0

Time out

4

4

1

0

0

Grounding

0

3

1

0

0

Natural consequences

2

0

0

0

0

Talk/explain consequences

Note: Numbers indicate the times a disciplinary method was mentioned
by interviewees. Levels of choices (1st -5th) show how participants used
a particular disciplinary method. Choice "1st indicates that parents used
that method before using any other method. Choice "5th" indicates that
participants used this method as their last choice.

Table 9 shows that 14 parents mentioned "talking and explaining the
consequences" as their first choice in corrective discipline. The second choice used by

most parents was "withdrawing privileges." It is significant to note that spanking was
mentioned by 16 parents as their third, fourth, and fifth choice.
For African immigrant parents to choose "talking and explaining," as their first
choice of disciplining children, shows the extent to which these immigrant parents had
acculturated from the traditional African ways of disciplining in which they were brought
up, to the expected American culture into which they migrated. Grounding, time-out, and
natural consequence are other non-physical disciplinary methods that were used by
participants. One parent noted: "When she watches TV and does not do homework, she
will fail the exam. That is already a punishment" (K4A).
Four parents indicated spanking as a first choice. They were two females and two
males of varied demographic backgrounds. They all seemed to agree with what research
conducted by the conservative groups concluded: that spanking, which is age appropriate
and conducted without anger, is good for disciplining children. One parent noted:
"Spanking is necessary at the right time. There is a need for firmness in the way we bring
up children. I will not allow them to do whatever they want" (K2A).
Some participants expressed a fear of the consequences of using corporal
punishment as a method of corrective discipline. But many indicated a disdain for
physical methods such as spanking as expressed in the following excerpts from the data:
"I was caned a lot when I was young, so caning is the last resort for me" (U3A).
"I believe in spanking but it has its own place. I use it occasionally" (R4B).
"Spanking is biblical, but it must be done within limits and not abused" (U5A).
"Talking to a kid is the most important thing anyway" (K2A).

"We used to spank back home, but here it doesn't work anymore" (RIB).

Rewards
Rewards are given by parents to either encourage positive behaviors or
discourage negative behaviors in children. Three of the interviewees said that they did
not entertain the idea of giving rewards to their children. One parent said: "Rewarding is
stupidity" (R2A). Most participants seemed to suggest that rewards were good for their
children, although there were differences in the way that rewards were given or
expressed. The following excerpts show how parents explained the practice of giving
rewards.
"I give it in form of praises" (U4B).
"We give rewards in small tokens like gum, hugs, or saying 'good job'" (R4A).
"We give rewards on some occasions. It is not a rule" (K1B).
"We do not want to spoil them; we just take them out for ice cream" (U3B).
"I give rewards for learning to play music" (U2A).
"We give rewards for doing their assigned work and also doing extra chores"
(K4B).
It is evident from the quotations above that most participants were acculturating
to the Western practice of rewarding children.

Summary for Research Question 2
The data analysis suggested that sub-Saharan African immigrant parents were
moving away from the common traditional African parenting style where physical

punishment is condoned, to using non-physical methods of disciplining. Also, data
suggested that sub-Saharan African immigrant parents were acculturating to the
American parenting practices of giving rewards to children. The reason why some people
never gave rewards to their children is because they never received rewards from their
parents when they were growing up in Africa. Rewards, in the opinion of some parents,
are akin to bribes, and are not a strategy to be used in responsible parenting.

Research Question 3
What parental challenges are faced by the sub-Saharan African immigrant
families and how do these challenges impact their parenting practices?
Responses for this question were received from three sources (see Table 10):
focus group discussions, interviews, and document artifacts. During the focus group

Table 10
Parenting Challenges
Theme

Challenges

Cultural conflict

Communication challenges
Children's identity formation
Out-of-home influences

New lifestyle

Lack of time with children
Stressful life
Latchkey children

Parenting resources

Lack of information
Lack of family support

discussions, respondents were prompted to talk about the challenges they face rearing
children in the U.S. Results are shown in Table 10. Analysis of the responses resulted in
three themes: (a) cultural conflicts, (b) new lifestyle, and (c) parenting resources.

Cultural Conflict
Cultural differences generated a lot of discussion, especially during the focus
groups. Here are some excerpts from the interviews:
"What this culture [U.S.] prescribes is not very comfortable with us. We are not
used to this culture" (U1 A).
"The independence that the children want to have bothers me. I have a problem
with the 'why?' question. I grew up not questioning my parents" (K2A).
"A parent does not have the right to discipline [corrective] a child because of 911.
The government interferes in the parent's efforts of disciplining children" (U1B).
"There are two bigger problems here-talking back to parents and materialism.
Kids want too many toys, watch too much TV, and play too much video games" (K3B).
Three major challenges that constitute cultural conflict were identified as:
(a) communication challenges, (b) children's identity formation, and (c) out-of-home
influences.

Communication challenges
According to data collected, 20 parents out of 26 (76.9%) said that their children
used English to communicate with them. Eight parents said that their children used
mixed languages and only 2 parents said that their children spoke an African language.

The parents of the children who spoke an African language said that they (parents) used
their African language when communicating with the children. A cross-case analysis of
six families who migrated to the U.S. with children indicated that the children born and
raised in the U.S. could not speak the languages of their parents, despite the presence of
their siblings from Africa who could speak African languages.
One parent (R2A) suggested two reasons for immigrant children being able to
speak an African language: (a) when parents emphasize and sometimes demand that
children speak an African language, and (b) when parents spend more time interacting
with the children. The problem, however, was that participants in this study did not
appear to have enough time to interact with their, or to teach them their mother tongue.
However, immigrant parents needed to speak a language which they understood
better in order to interact and communicate their values to the children. The children also
needed to hear the values and beliefs of their parents in a language they understood. It
appears that in a significant number of cases the languages used by both parties, parents
and children, were to some degree languages that one of the parties was not comfortable
using. This resulted in a communication challenge that had the potential to impact
parenting effectiveness.

Children's identity formation
Another challenge participants in this study faced was the identity formation of
the children. Parents were asked to discuss how they perceived their children's identity
formation as the children were growing up in America. The results are shown in Table 11.

Table 11
Identity Formation of Immigrant Children
Parents'
perception

Number of
Responses

Percentage

16

62.0

American

8

31.0

African

2

7.0

Both American
and African

Note. The term "both" refers to children growing up with
both Africans and Americans identities.

Those who observed their children growing up as both African and American
responded as follows:
"They are torn between two worlds. It is an identity crisis. They don't know who
they are" (U2B). "I like them to know both cultures-African and American-so I balance
it" (R3A). "The two who were big when we came are more African. The other two who
were young, are growing up as Americans. They always ask the 'Why?'
question" (U4B). "Living in America is influencing them a lot. They ask the 'why?'
question. I answer them but inside me, I am feeling bad" (R4B).
Responses from parents who perceived their children growing up as Americans
included the following:
"We spend very little time with them. The American culture becomes
predominant. It is caught from playmates" (U3A). "They can't speak African languages,
and everything they do is not any different from the typical American kids I see" (K1B).

"They are like Americans but every time I remind them that they are Africans. I even
take them to Africa whenever I can" (K2A). "They don't like anything African. They
even refused to go to Africa" (R2B).
Only two participants observed their children growing up as Africans. The
following were some of their responses: "I think they are growing up as Africans because
of the many friends they have from Africa. I want them to grow as Africans" (RIB).
"Every time I remind them that they are Africans" (K1 A).
Here is an example of the difference in attitudes of male and females participants.
K1A sees children as African and K1B (see previous page) sees them as fully American.
K1A is seeing what he wants to see more that making an honest assessment.
Another challenge related to identity formation was the food eaten by the
families. According to African culture, sharing and eating food together is a sign of unity
and reconciliation. It is during the mealtimes or shortly after that parents pass on
important instructions concerning family values to children. The data for this study
indicated that out of the 26 parents interviewed, 11 said their children eat a mix of
African and American foods. Ten parents said their children eat African food and 5 said
the children eat only American food.

Out-of-home influences
Parents were asked to discuss the things that compete with their work of
parenting, the things they saw influencing their children, which I called "out-of-home
influences." The results are shown in Table 12.

Table 12 shows that peer influence was pointed out as the most outstanding outof-home influence on immigrant children, followed by the church, school and teachers,
and the media. Participants indicated that they did not have control
over peer influences. This was exacerbated by the fact that parents lacked time to be with
their children. Some of the responses from the interviewees were:

Table 12
Frequencies for Out-of-Home Influences
Frequency

%

Peers

26

100.0

Church

16

61.5

School/Teachers

16

61.5

Media

12

46.1

Computer/Games

5

19.2

Government

1

3.8

Influence

"The outside influences are responsible for not achieving the goals we set for our
children. Peer pressure is a big problem" (R4A).
"Peer pressure has had a big impact on my children" (R2B).
"We discourage sleep-overs, birthdays, and going to parties" (K4B).
"We have rules for the TV, but there are educational programs that are good for
the children on TV; so we can't shut it up" (K2B).
"The mass media has been a real problem" (K2B).

"We tried to take away the cable but we are too busy to monitor TV" (U2A).

New Lifestyle
This theme showed that sub-Saharan African immigrant parents led a different
kind of lifestyle in the U.S. than they were used to before they migrated. The new
lifestyle impacted the way these immigrant parents reared school-age children. Data
revealed three parenting challenges that pertain to this theme: (a) lack of time for
children, (b) stressful life, and (c) latchkey children.

Lack of time for children
Participants were asked to talk about the time they spend with their children.
Participants mentioned several options with regard to time frequency with their children.
Results are indicated in Table 13. The option "We try to find time for the
children" was mentioned 15 times; "We rarely find time" was mentioned 8 times; "We

Table 13
Frequency for Time With Children
Response

Frequency

We try to find time

15

We rarely find time

8

We get time on weekends

5

They are home-schooled

2

only find time on weekends" was mentioned 5 times; and "Our children are homeschooled" was mentioned 2 times. Participants were probed to explain what they meant
by the response "we try to find time." Responses included the following:
"We just try but things are not easy" (K2A).
"Life in this country is different. You struggle to make ends meet and so you find
yourself with no time for the kids; but, we try" (U4B).
"Life is stressful and finding time for the children is not that easy" (R5A).
According to the above excerpts, the responses "We try to find time" may be interpreted
to mean that some sub-Saharan African immigrant parents in Southwest Michigan tried
to find time for their children but life's demands were too much for them and sometimes
they failed. Those who responded with "We rarely find time" were asked to explain why
they responded that way. Responses indicated that parents work many hours and,
according to the data, five participants indicated that they were taking college classes.
Participants where probed to discuss times they had for their children on a weekly basis.
The general consensus was that the only time these parents counted was when they were
home doing chores, or when they went to church with their children for worship and
church-related activities. One family (U1A & U1B) indicated that they home-schooled
their children. These parents clearly had time for their children. Also, this couple (U1A
& U1B) was among five participants who indicated making time on weekends for their
children. The other three participants were one couple (U4A & U4B) and participant
R5A who also responded, "We try to find time."
The problem of time with the children was also echoed during the discussion

about food and mealtimes. The challenge parents expressed was that they ware unable to
sit together as a family during mealtimes. In most cases one parent was present during
meals. Nine of 12 mothers interviewed said they prepare meals and leave them in the
fridge so that when the children want to eat, they just warm the food. During group
discussions, many parents talked about the disappointment of being unable to have meals
with their children. Some said that during evening mealtimes, instead of eating with their
children, they are in bed trying to catch a nap before leaving for a midnight shift. This
scenario was also evidenced in the document artifacts collected.
The pattern that emerged from this discussion revealed that lack of time was a
major challenge facing sub-Saharan African immigrant parents. As identified in Table
12, the data showed that church attendance was utilized to meet several family needs,
such as relationship building, and spiritual and moral development of their children.

Perceived stressful life
Stressful life featured as another major challenge facing the participants. On a
scale of 1-10, participants were asked to rate their perceived levels of stress before they
came to the U.S. and after living in the U.S. for at least 5 years. Results for all the 26
participants were added together and the averages of the perceived stress before
migrating and after living in the U.S. for 5 years were 2.7 and 8.8 respectively. These
figures revealed that the perceived levels of stress among sub-Saharan African immigrant
parents in Southwest Michigan were higher in the U.S. than they were in Africa before
they migrated. Participants attributed the perceived high stress levels in the U.S. to the

new way of life they faced, especially the pace of life that included hectic work schedules
coupled with the lack of extended family support. The following are some of the
responses from participants about stress. "There are many [more] opportunities here than
it was in Africa but it is more stressful than in Africa because there is no family support
and no help; you do everything by yourself' (R5A). "There is high stress here because in
Africa there is plenty of help. Here, you do everything by yourself' (K3B). "High stress
in the U.S. is caused by the lack of [a] support system" (U5B).
In contrast to perceptions held by most of the participants, U5 A said, "I was more
stressed in Africa than in the U.S. because of the pressure of extended family and less
income to fulfill all the financial obligations I had." A cross examination of the
demographics for this parent revealed that participant U5 A held a 2-year college degree,
had never gone to school in the U.S., worked a double shift every day except the days he
went to church, and was never home with the children. He was one of the eight
participants who indicated that they rarely had time for the children (see Table 13).

Latchkey children
Latchkey children refers to the practice of giving house keys to children because
at the time they come back from school, neither parent is home. Data for this study
showed that 13 of the 26 participants (50%) admitted to giving keys to their children.
Though parents did not reveal the age at which they started giving out the keys to their
children, observation revealed that five families with children 12 years of age and above
had latchkey children. According to the data, the challenges of new lifestyles were

responsible for parents giving keys to their children because they could not be home at
the time children came back from school, and they could not afford to pay for childcare.

Parenting Resources
This theme was represented by two parenting challenges expressed by
participants during the interviews and focus group discussions: (a) lack of information
and (b) lack of support from the extended family.
Participants in this study were asked to discuss the sources available to them for
help with their children, as well as where they get parenting information. Results are
shown in Table 14. Parenting resources are used by parents to assist them in childrearing. Family resources may include education, family finances/assets, private and
public assistance, and support from extended family members or friends.
The sources of information about the availability of resources are also crucial
because lack of information means that parents are not aware of agencies and programs

Table 14
Resources and Information for Parents
Sources of
Information
Friends

Participants

17

Help with Children

Participants

Mixed types

9

Relatives

5

Alternating shifts

9

Social Workers

4

Babysitters

4

Friends

4

that offer support and parenting resources. As already noted, most of the participants in
this study were college educated except two females (U3B & U4B) who were highschool graduates. The income levels of all the households (14 families) surveyed (see
Appendix B) were comparable to the median household income in Michigan, which was
$47,950 (American Community Survey, 2007). Therefore, as far as educational and
financial resources were concerned, evidence from the data suggests that participants
were doing well compared to Black families in Michigan, whose median annual income
in 2007 was $34,001 (American Community Survey, 2007). Interestingly, higher
education did not always translate into higher pay for the immigrants. For example,
seven participants in this study held doctoral degrees but only two were employed in
fields related to their academic training, and only one (RIA), reported a personal annual
income of more than $50,000. Four of the eight participants who held master's degrees
worked within their professions.

Lack of information
During the focus group discussions, parents mentioned lack of information as the
biggest challenge they faced. During one interview, a parent (U3B) said, "If I knew what
I know now, I would have done better." This response revealed a deeper problem faced
by sub-Saharan African immigrants. Lack of a social network needed for information
sharing was a significant problem to a number of families following immigration. As
shown in Table 14, 17 participants indicated that their source of information about
parenting resources was friends, 5 participants indicated relatives, and 4 indicated

government/social workers. Establishing a network of friends was crucial to the
participants since a majority relied on them for finding needed resources.

Lack of support from extended
family members
As shown in Table 14, nine parents indicated using mixed sources of help with
the children. This means that they got help from more than one source. For example, they
might have used baby sitters, friends, or family members. Nine participants indicated
alternating work shifts. This meant that one parent worked in the morning and another in
the evening so that there was a parent at home with the children all the time. There was
sometimes an overlap of shifts, and children were either left alone or were under
someone's care. During the focus group discussions, some parents mentioned going to
work with their children, to be picked up when their spouses completed their jobs for the
day. Participants in the focus groups indicated that such arrangements were a depressing
challenge and it was the reason why some parents resorted to the latchkey system.
Table 14 indicates that four participants reported getting help from friends. The
same table also shows that friends were a main source of information. However, friends
were generally not available to help with childcare. Only 4 participants out of 26
indicated that they got help for childcare from friends. Four parents used babysitters.
Significantly, help from extended family members, which was a main source of family
support in sub-Saharan Africa, was mentioned only twice by participants in this study.
Participants were asked if they had ever received public assistance in the form of
either food stamps or medical aid. Only 5 out of 26 said they had received food stamps,

but they noted that when children turned 5, the privilege expired. The rest could not
qualify because of high incomes. Nine participants, including the five mentioned above,
indicated that they participate in a county program called WIC (Women, Infant, and
Children) that assists needy families with post-natal and maternal care.
Several parents expressed their disappointment for not being able to get help for
doing chores at home. Four male participants made an identical statement: "You do
everything by yourself' (R3A, K1 A, U5A, & R4A). This response was indicative of a
problem found among dual-earner couples, namely, that redefining gender roles to
eliminate role overload for women is necessary for sub-Saharan Africans (Strong,
DeVault, Sayad, & Cohen, 2001). This argument is buttressed by what the participants
said when I asked a question about roles and which spouse does what. Responses
indicated that males had no problem performing roles that were traditionally feminine in
Africa, for example, cooking, taking care of the children, and doing house chores. In
Africa, such chores are still performed primarily by females. In most sub-Saharan
African urban families, however, housemaids do most of the house chores mentioned
above, even if couples are not dual-earners. In the U.S., home help may be impossible for
an immigrant to afford because of the high cost of labor.

Summary for Research Question 3
In summary, observation indicated that in the African culture, family support that
is accessible from extended family members is regarded as one of the strongest pillars
that holds sub-Saharan African families together. Children in the sub-Saharan African

context are not only raised by their parents, but also by relatives, friends, and neighbors,
thus echoing Clinton's (1996) statement, "It takes a village to raise a child" (p. 74).
When African immigrant parents find themselves in a situation where they lack family
support, it places their families under stress. This situation may eventually weaken
parenting effectiveness.

Artifact Collection
Respondents were asked to provide any document that reminded them of the
challenges of rearing children in a foreign culture. Six artifacts were collected (Figures 16). Five of the six artifacts were in the form of notes written by children to their parents.
They express feelings such as love, anger, disappointment, and fear. All the documents
are presented anonymously. Artifacts displayed in Figures 4 and 5 were written by the
same child.
Figure 1 is a note written as a reminder to parents to remember a school
appointment. The parents told me that they had disappointed their child on several
occasions as far as keeping school appointments was concerned. So their 8-year-old was
reminding them of an upcoming obligation. The parent who provided this letter told me
that at the time the child wrote that note, neither parent was home. The child made sure
she wrote the note and left it on the table for the parents to read.
Figure 2 is a picture drawn by a 6-year-old depicting Jesus guarding the child.
The parents who provided this document said that they were challenged to spend more
time with their child because they felt that they did not have quality time with the child.
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Figure 2. Child 2's drawing showing Jesus protecting the child (K4A).
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Figure 3. Child 3's note expressing disappointments for not having enough play time
(U3A).
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Figure 5. Child 4's card to parents wishing them a good day at work. This child went to
bed when the parents were sleeping and woke up for school when the parents were
already gone for work (U5A).
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Figure 6. Child 5's note bidding parents good night in their absence (R4A).

That is why the child was seeking safety under the guardianship of Jesus. However, the
parents were happy to see that the religious values taught to the child were taking root.
Figure 3 is a note written by an angry 10-year-old who felt that he was not getting
enough time to play video games like his peers. The parents said that they tried to limit
the times children watched TV and played video games. However, parents felt pressure
from their children who wanted more time. The child who wrote this letter was
threatening not to speak with anyone at home. The parents were challenged to find a way
to deal with peer pressure and also to stand their ground as far as teaching their son to
follow the rules regarding the times for playing games.
Figure 4 is a note written by an 8-year-old child who was disappointed because
the father could not attend evening worship. According to the parent who provided this
artifact, a 10-year-old led the evening prayer because the parent was trying to catch a nap
before going for a midnight shift. The mother had worked an evening shift, so by the
time she came home, the children were already sleeping and the father was already gone.
This note shows the challenges faced by sub-Saharan African immigrant parents in
providing adequate time for moral and spiritual care to their children when at the same
time these parents are obliged to provide for and meet the family's financial needs.
Figure 5 has a similar message to Figure 4. An 8-year-old went to bed without
speaking to the parents, both of whom were going to work in the early morning. They
went to bed early before seeing their child to bed. It is probable that the child was left
watching TV, which seems to be common practice.
Figure 6 depicts a 9-year-old child whose parents went to bed leaving their child

awake. It is possible that the parents were taking a nap before they went for a midnight
shift at work. The parents who provided this document felt challenged because the child
bade them goodnight instead of the other way around.
The documents discussed above were shared with five other families that were
part of the study but could not provide any artifacts. I wanted to find out if the messages
contained in these documents resonated with their parenting experiences. After looking
at the six documents, all the 10 parents confirmed to me that they identify with the
experiences contained in the documents.
Several parenting patterns emerged from the documents reviewed: (a) parents
over-scheduled themselves and ended up not having enough time to be with their
children; (b) immigrant parents appeared to have a problem balancing support and
control, a healthy parenting strategy for maintaining positive behavior among children.
The challenges of balancing support and control were due to conflicting cultural beliefs
and a lack of support system from the extended family or the community. The parenting
roles were weakened by the lack of quality time with the children due to the busy
lifestyle parents were forced to lead because of social, cultural, and economic
circumstances.

Summary for Artifact Collections
The artifacts show that sub-Saharan African immigrant parents did not have
enough time to be with their children. The artifacts show a longing, on part of the
children, for a quality time with their parent. According to Maccoby and Martin (1983),

parents who are focused on their own needs rather than on the needs of the children are
identified with a neglectful or uninvolved parenting style.

Research Question 4
What lessons can be drawn from the experiences of sub-Saharan African
immigrant parents in rearing children in a new culture, and how can these lessons
benefit other sub-Saharan African immigrant parents?
Responses for this question were analyzed and the results tabulated in Table 15,
showing the recommendations and advice given, with the responses organized according
to gender. These different categories of advice are a reflection on the lessons parents had
learned as a result of rearing children in a new culture. Responses were grouped in six
categories. The six categories of advice are as follows:

Table 15
Advice From Immigrant Parents
No

Category

Number of
Respondents

Gender
Female Male

1

Create time for children

24

12

12

2

Change/Adjust to the new
environment

11

7

4

3

Use African parenting style

5

0

5

4

Wait, no kids here

5

4

1

5

Prayer works

4

3

1

6

No parenting manual

1

0

1

1. Create time for the children. All 24 participants who responded to this
question emphasized the importance of creating time for the children and warned new
parents not to over-schedule themselves with responsibilities that could cost them time
for the children. Parents talked about the busy and sometimes chaotic lifestyle
immigrants lead.
2. Change/adjust to the new culture. The second category of advice was from
parents who felt that immigrant parents need to adjust their parenting styles to
accommodate the new culture. This advice was given by 11 individuals, seven females
and four males. These parents warned immigrant parents not to think that this is Africa.
They recognized that for African immigrant parents to survive with their children in the
U.S., they needed to change the way they relate to their children. They warned African
parents not to spank their children because this could lead to trouble with the law. They
also cautioned parents to be careful with the TV and video games. Excerpts from the
responses include:
"Remember this is not Africa. No spanking here, you may get into trouble.
Also learn to negotiate with your children" (R5A).
"Don't be stuck in African [thinking] and lose with the children when you
reach here" (U1B).
"Stop thinking about the days of Africa. Whoever comes home first, cook, and do
house chores. And continue talking to each other" (R1 A). This response was given by a
male participant. Given the strong gender-role demarcations in Africa, this male
immigrant was trying to get a message across to fellow African males who migrate to the

U.S. that gender roles in this country are less strictly defined, and that immigrants must
be willing to adapt to the new circumstances and gender-role expectations.
3. Use African parenting styles. The third category relates to advice from
immigrant parents who advocated using African parenting styles that involved, in
particular, teaching African values and disciplining the way it was done in Africa. These
parents were five in number and all were males. The following are direct quotes from the
interview scripts, which give the gist of their concerns:
"The way we were raised in Africa is the best. So try not to give in to what
this society teaches. Don't forget your beliefs or culture" (R4A).
"Never forget what you were taught. Pick up the good from this culture,
throw away the bad" (U1 A).
4. Wait, no kids here. The fourth category was from parents who felt that
raising children in this country can be problematic, and so they recommended that
immigrant parents either leave their children in Africa, or take the children back to
Africa, or put a hold on having children in this country until the parents are done with
school. Of the five parents who responded, four were females. Some of the responses
include the following:
"Kids who come from home get messed up here. So do what you have to do
and get out of here. Take the kids back home" (U2B).
"If they have or plan to have kids, it is a disaster. If they plan to go to school,
they should [put a] hold on [having a] family until they are done with school" (U5B).
"First, I feel sorry for them. But if they decide to bring their children or get

children in this country, they have to stick to the values that they know and instill them in
the children. Let parents stay home and work with the kids" (K3B).
5. Prayer works. The fifth category represents parents who felt that praying
for the children is the best advice. They felt that the parents' efforts are futile without
prayer. There were four participants who mentioned prayer but only two, one male and
one female, specifically said that prayer alone is the key to successfully parenting in this
country. The responses included the following excerpts:
"The best advice is to pray for their children. God parents them 24 hours a
day, so they are in the best hands with God" (K1 A).
"Talk less, pray more for them" (RIB).
6. No parenting manual. The sixth category represents parents who felt that
there was no parenting manual and therefore they gave no advice. There was only one
male parent (K3A) who represented this category. He said that because children are
different and families are also different, each parent has to figure out the best way to deal
with his or her children.
Summary for Question 4
Data from this section revealed the following patterns:
ll Lack of time spent with children was a major factor influencing parenting
practices of sub-Saharan African immigrants.
2. Some participants did not want to forego their cultural values but instead
wanted to pass them on to their children. Male parents especially were more inclined to

this view. There was no obvious difference in terms of the demographic for the parents
who supported this view.
3. Other participants wanted to make changes in their parenting practices to
accommodate the new culture. Such changes included:
a. Letting go of the cultural norms or practices that were not compatible
with the American society, for example, disciplining by spanking
b. learning to negotiate with each other and with the children, a practice
not common in African culture
c. scheduling time to meet the needs of children, and
d. changing the gender-role mentality.
4. Some participants embraced and believed in praying for children so that
God would direct them as they grow up.
5. Participants desired to guard their children against peer and media
influences, such as TV, video games, and the internet. This was a general feeling across
all cases. Participants seemed overwhelmed by out-of-home influences. The problem was
exacerbated by the fact that participants did not plan enough time to be with their
children. This fact was established from data already discussed relative to Research
Question 3.

Summary
In this chapter, I discussed the findings and analysis of the data. The data were
analyzed by using a research question approach. Results are summarized as follows:

1. The data showed strong parental support in the area of parental goals and
values. Participants wanted their children to achieve higher education. The data showed
that sub-Saharan African immigrant parents emphasized values, especially religious and
African values, even though they admitted not having enough time to model these values
to their children.
2. The data revealed a cultural conflict resulting in a tension between the
parents' desire to rear children as African and as American. Some parents leaned towards
making changes in their parenting practices to accommodate the host culture, while
others desired to retain the African parenting style.
The cultural tension affected parent-child interaction and communication. A
significant number of children could not speak the mother tongue of the parents.
Immigrant parents, on the other hand, could not express their cultural values and norms
in a language with which they were familiar.
In addition, the data revealed that participants had a problem managing
corrective discipline because of cultural conflict. There were some indications from the
data suggesting that participants would have used corporal punishment if not for fear of
authorities.
3. Parental effectiveness was further hampered by an apparent lack of a
support system either through family or public means.
4. Parenting roles were weakened by the lack of time spent with children
because of the challenges of a new lifestyle. This problem identified sub-Saharan African
immigrant parents with a neglectful parenting style in the context of the new (American)

culture. This pattern was evident from interviews, observation, and artifacts.
Overall, the biggest challenge for participants was balancing parenting roles
with other obligations in a society that demands high productivity and engagement in
order to succeed, or at least to survive. The challenge was further complicated when
there was no substitute for the extended family support system of the African culture to
which parents had been accustomed. Parents were generally eager to provide
authoritative guidance, but were often unable to find the time to do this, which led to
parental neglect.

CHAPTER 5

DISCUSSION

Introduction
This chapter interprets the results of this study in relation to the explanatory
models and the research findings discussed in the literature review. Parenting in this study
was conceptualized as practices parents engage in to rear school-age children. Research
Question 1 focused on parenting patterns of sub-Saharan African immigrant parents in
Southwest Michigan. This question addressed parenting goals, values, and long-term
practices immigrant parents engage in rearing school-age children in a new culture.
Question 2 addressed disciplinary methods used by the participants. Question 3 explored
parenting challenges. Lastly, Question 4 considered the experiences of rearing children in
a new culture and how these experiences could benefit other African immigrants.

Parenting Practices
Goals
Data analysis related to goals revealed a pattern showing that sub-Saharan African
immigrant parents emphasize two main goals: higher education and religious values. This
pattern was consistent in all 26 cases studied. Data revealed that parents who were college
educated tended to choose achieving higher education as their first parenting goal. For

example, a cross-case analysis revealed that participants with a college degree or higher
indicated achieving higher education as their number one goal. The same participants
reported an income bracket of 35-50K and above.
The findings noted above correlated with other research findings from immigrant
groups in the U.S. Among Caribbean-American and Asian-American immigrants,
achieving higher education was a major parenting goal of many parents (Cha, 2007;
Chao, 1996; Gordon, 1981; Mortimer & Bryce-Laporte, 1981). Palmer (1983) reasoned
that valuing higher education among immigrant parents could be attributed to a history of
colonialism that dictated education as a way to achieve upward mobility.
Religious development featured as the second main parenting goal. Religion
reflected the participant's ideological background, which was based on a Christian
worldview in all participants in this study, and more importantly the cultural background,
which is influenced by African traditional religion. As noted in Chapter 1, Africans are
traditionally religious. Mbiti's (1986) argument that an African cannot be separated from
his or her religion proved to be true with the participants of this study.
Research on African traditional religions indicated that sub-Saharan Africans,
including many highly educated African men and women, are still under the influence of
traditional religions. Christians and Muslims are affected by it, though sometimes
unconsciously. These indigenous religions remain the living faith of many Africans
(Sarpong, 2008). Both in urban and rural areas, religions continue to adapt to the
changing circumstances of the lives of the people. Okolo's (2008) study found that the
beliefs and rituals of several traditional African deities like the Yoruba Orisha continue to

be maintained by many adherents and practitioners of the Voodoo, Santeria, and Cumina
cults in the Caribbean Islands, Cuba, and some parts of the U.S. This illustrates the
durability of the traditional beliefs and practices and shows evidence of cultural survival.
All participants in this study, sampled by the snowball strategy, were Christians. Even if
they had not been Christians, based on the African traditional culture as noted above, the
transfer of African religious heritage would likely have been an important goal.
Data revealed only 2 of the 26 participants mentioned discipline as a parenting
goal. The other participants were likely to have thought of discipline as corrective
discipline or punishment. According to the cultural perspective of the participants,
respect and obedience are expected from children. Appropriate behavior is facilitated
through a system of family arrangements that relies on support from extended kinship
networks to maintain a stable and reliable community (Madhavan, 2001; Wilson &
Ngige, 2006). The challenges arising from this lack of a family support system were
clearly identified through analyzing the data for this study. Based on the researcher's
knowledge of the culture and experience with the participants in the study, although they
did not mention discipline as a goal, they practiced it as integral to the parenting process.
This was clearly in evidence through the value they placed on respect for elders, the law,
and the extended family.
Sub-Saharan Africans understand that respect and obedience to parents are
expected and taken for granted. It is "a given," not an "add-on." Herein may lie one of the
challenges to successful parenting for immigrants from Africa. Given the cultural
expectations they hold in terms of discipline, obedience, and respect, how can they relate

to the "why" questions of their children who adopt the patterns of the host culture, where
children are brought up expecting parents to explain their decisions and actions?

Values
Data show that participants mentioned respecting elders and law 22 times. The
second value, fearing God, was mentioned 13 times by the participants. Respecting elders
and the law has a cultural connotation. Sub-Saharan African families are oriented in a
communalistic culture where individualism cannot be sustained. For this reason, respect
for elders and law scored highest among the values mentioned. In the communalistic
cultural orientation in which most sub-Saharan African immigrant parents were raised,
survival was dependent on others, especially elders who had knowledge of the society,
and who were regarded as guardians of the cultural norms. Children, therefore, were
taught to respect anyone older than themselves, starting with their older siblings. Any
disrespect was frowned upon by older siblings or parents. In some tribes, like the Ganda
of Uganda, older siblings have a special name, baba, which means "my older brother or
sister." It is a sign of disrespect for a young sibling to call her older sibling by either first
or last name without a qualifying term of respect.
Though Africa is changing, much remains the same, rooted in the heart of African
culture that will remain a strong influence even in the cities for generations to come.
Immigrant parents, even those who grew up in the cities of Africa, may still have strong
attachment to the value of respecting elders. That is why this value was mentioned 22
times (see Table 4). A cross-case analysis revealed that neither the level of education nor
the year of immigration had any influence as far as the value of respecting elders and law

was concerned. This was one of the evidences of cultural survival. It implied that there
are some elements of culture that individuals maintain irrespective of personal
achievements or geographical mobility. In terms of the issues of discipline as a goal
discussed under the previous subheading, the question of respect for elders and the law
noted here supports the observation that discipline is such an integral part of the parenting
process that it might not even come to mind as a separate goal.
Another value participants expressed was fearing God. Table 4 shows that it was
mentioned 13 times. Participants who mentioned this value were influenced by their
religious background. Since the majority of participants were active Christians, the value
"fearing God" implied that parents were deeply grounded in their faith and wanted to
teach their children to follow the same professed faith.
When parents were asked to discuss the practice of teaching independence to
children, 23 of the 26 parents indicated that they give options to their children from which
to choose. In fact, only three parents (K4A, K4B, & R4B) stated that they discourage the
idea of making choices or facilitating independence among their children. Given this
background, I found no indication from the data that the parents force their values onto
their children. This observation implied that most of the immigrant parents interviewed in
this study were tending towards an authoritative parenting style. Also, a pattern that
emerged from the discussion indicated that participants were acculturating to the
American culture. This acculturation can be attributed, at least in part, to the following
circumstances and realities:
1. Participants have lost their extended families and therefore have no family

support system. Because of this, they have to adopt new ways of surviving in the U.S.
2. Participants recognized that to "make it" in the U.S., one must be strong as an
individual; therefore, they have to encourage individualism among their children.
3. Participants wanted their children to achieve higher education; therefore, they
had to adapt to the cultural norms of the host culture that would be most likely to
facilitate achievement for their children.

Activities With Children
Activities facilitate parent-child interaction. Data revealed a number of activities
in which participants engaged with their children. Results revealed that religious activities
and indoor games were the most common forms of activity participants engaged in with
their children. Cross-case analysis revealed that participants did not have the time to
participate in outdoor activities as they would have wanted. It was evident that
participants preferred a controlled environment where they could monitor children while
resting, for example, before they went out to work. One parent expressed it this way:
It is not easy for an African family to engage in activities, except activities in the
house, like cooking [and] cleaning the house, because otherwise we are almost 24
hours booked. My kids go to school full time. I don't want them to take 20 years
[like] it took me to finish school. So the only time they have is for academic work and
house chores. (R2A)
The problem of not having enough time to be with the children was evident
throughout the data analysis. Whereas the data indicated that most participants did not
have time for outdoor activities with their children, there was an indication that parents
were supportive of their children as evidenced by the discussion on parenting goals. Data
analysis revealed that the reasons why sub-Saharan African immigrant parents did not

have enough time for their children included (a) new life challenges and (b) limited
parenting resources. Parents were well aware of the importance of time spent with
children if they wished to be the major agents of socialization, but they were not generally
able to strike a balance between parenting time and time required for work and dealing
with the necessities of life in the U.S. Although parents have high hopes and expectations
for their children, there had been a failure to engage in a range of quality activities
conducive to the building of good relationships and trust that will encourage mature
development among their school-age children.

Long-Term Training
The theme, long-term training included the following categories: (a) giving
allowances, (b) racial socialization, (c) sex education, and (d) teaching independence.
This theme was interpreted to mean that consistency for long-term training is necessary
for children to achieve values such as managing personal finances, valuing hard work,
making right choices, and living and working with all kinds of people without
discrimination (Clouse, 1993; Dobson, 2001; Lickona, 1992).
Parents who gave allowances to their children indicated that the practice teaches
children to manage their own money received in the form of allowances. The data showed
that eight parents gave allowances to their children to teach them, for example, how to
return offerings to the church. In contrast, data also indicated that five parents strongly
repudiated the practice of giving allowances to children. This is evidence that the cultural
background of parents influences their parenting practices (Strong et al., 2001, p. 352).
The pattern that emerged from this discussion is that sub-Saharan African immigrant

parents, who grew up in a culture where giving children allowances was not a parenting
practice, were reluctant to adjust to the American norm of giving allowances to children.
Concerning the category of sex education, the data revealed that culture and
ignorance about the topic of sex education were two of the factors influencing sex
education among participants. Sixteen parents said that they did not discuss the topic of
sex with their children. Nine reported discussing the topic when answering children's
questions. Parents who were willing to discuss the topic of sex admitted that they did not
know what to teach their children.
Culture was cited as a major reason why some participants, especially males, did
not discuss the topic of sex. It was noted that in African culture, parents, especially males,
do not discuss the topic of sex with their children. Sex education is assigned to uncles,
aunts, and sometimes grandparents. Unfortunately, such extended family members were
missing in most immigrant families. This poses a real challenge to sub-Saharan African
immigrant families that requires the education of parents and the formation of immigrant
support groups to fill the gaps created by the new cultural circumstances.
It was also observed that participants did not initiate educating children about sex
until the children asked questions. This approach poses a danger because, as shown in
Table 12, participants stated that peer influence on their school-age children is greater
than any other influence. This means that school-age children tended to leam more from
their peers than from their parents. Sub-Saharan African immigrant parents should
therefore be proactive regarding such topics as sex education, and should not wait until
children ask questions. Children may never come to their parents for answers, but instead,

they may end up getting distorted information about sex from peers or other sources.
Lastly, race relations was discussed to see how participants socialize their children
on matters regarding race. Immigrant parents in the U.S. are "challenged with teaching
their children to cope with prejudicial beliefs and acts of discrimination in order to
survive in society" (Bigner, 2002, p. 35). Bigner argued that children learn racial
stereotypes from their parents, the media, peers, and books. The data for this study
revealed that sub-Saharan African immigrant parents did not perceive race to be a concern
for themselves or an issue that would necessarily pose a problem for their children.

Discipline
Discipline, as a goal of parenting, was distinguished in this dissertation from
discipline as a means-corrective discipline. Discipline as a goal is aimed at teaching
children to "internalize the rules, values, and beliefs that will help them become effective
individuals as adults" (Bigner, 2002, p. 67). Some parents try to help children learn how
to control themselves and also to develop appropriate behaviors that can enable them to
live with other people and make progress in society by establishing disciplinary regimes
for their children. This is referred to as corrective discipline in this dissertation.

Family Rules
Family rules assist parents in socializing children to develop "self-regulated
behaviors" (Bigner, 2002, p. 265). Parents use rules to teach structure to their children
and to help children internalize controls that guide their behaviors (Clark & Dawson,
1989). Data analysis for this study revealed that only two participants had family rules

written down. The rest of the participants verbally passed on the rules to their school-age
children. Participants were asked if they were flexible or rigid as far as family rules were
concerned. Results showed that sub-Saharan African immigrant parents were not rigid.
Parents who are flexible on family rules may be categorized as permissive or neglectful.
However, flexibility on rules can also be associated with an authoritative parenting style.
Probed further to find why they did not always apply rules strictly, it was revealed
that parents were too busy to follow through. The challenge of lack of time for the
children was again reflected with this category. According to the symbolic interaction
theory, rules stand for symbols set by parents to interact with their children. Therefore the
failure of parents to follow through with the rules could be interpreted to mean that
participants were neglectful rather that authoritative when dealing with family rules.
Considering that a number of parents expressed a willingness to dialogue with
their children and explain the reasons for their decisions, it appears that sub-Saharan
African immigrant parents displayed both authoritative and neglectful strategies of
dealing with corrective discipline. For most parents, the ideal was an authoritative
approach, including some leeway for discussion and democracy. But the realities of overscheduled lives tended often to result in a more neglectful than authoritative approach.

Methods for Corrective Discipline
The data analysis revealed that sub-Saharan African immigrant parents in
Southwest Michigan used a variety of measures for correcting misbehavers. The most
commonly used method was talking and explaining the consequences. Talking and
explaining the consequences is categorized as a non-physical disciplinary method.

According to the data, 20 parents mentioned spanking, but only 4 said that they use
spanking as their first choice. The rest did not use it as either their first or second choice.
Talking and explaining consequences to children was mentioned by 14 parents, and 12
used it as their first choice. This was a new adaptation by the sub-Saharan African
immigrant parents who had themselves been physically punished in their homes or
schools when they were growing up.
Talking and explaining consequences is one of the methods used in behavior
modification-one of the three non-physical approaches to correcting child behaviors. The
three approaches, which were discussed in the literature review, are as follows: (a)
behavior modification, (b) democratic approach to child training, and (c) parent
effectiveness training. These approaches are identified with the concept of reinforcement,
which involves giving positive rewards to children in an effort to encourage good
behaviors. They are also identified with practicing mutual respect for all family members.
Research has shown that "the most powerful models that explain effective
parenting are those that combine parental support and control" (Friedman et al., 2005).
According to Bigner (2002), support and control can be achieved through the use of
disciplinary methods that are non-physical rather than physical. As already discussed,
participants in this study preferred non-physical to physical approaches to corrective
discipline. They understood that punishing children to stop undesirable behavior is not as
effective as supporting children to learn through reinforcement.
The use of non-physical approaches to corrective discipline is another indication
that participants were adopting the host culture. The change from physical approaches

such as spanking may be attributed to the fear that participants had about losing their
children if they spanked them. During the focus group discussions, it was revealed that
the participants were skeptical about the effectiveness of non-physical approaches.
Participants tried to use spanking in disciplining children but decided to stop because, as
one participant put it, "It does not work in this country" (U5A). The response was
interpreted to mean that those participants saw spanking as an ineffective disciplinary
method because it has no support in the U.S. and a parent can be prosecuted for spanking,
not that spanking is in of itself ineffective.
It was observed that participants were ignorant about the subject of spanking and
the mandated reporting of child abuse and neglect to Child Protective Services as
discussed in the literature review. Participants were not familiar with the laws regarding
child protection from abuse and neglect. Participants were ignorant of the fact that
corporal punishment is not illegal in the U.S.
Some participants expressed fear for using corporal punishment because of an
incident in recent memory that resulted in an African couple in Southwest Michigan
having their children taken away by Child Protective Services. It seemed participants
were not informed of what was not legal about corrective discipline. Therefore, learning
and implementing this "new" approach was, at least in part, the consequence of cultural
attitudes and legal requirements in the American culture that militate against the
traditional African approach to corrective discipline.
It was also observed during focus group discussion that many immigrant parents
lacked proper semantics to explain their parenting practices with regard to disciplining

their children. For example, some sub-Saharan African parents innocently use the term
"beating" to mean "spanking." As understood in the U.S., "beating" would be tantamount
to child abuse, and might well lead to a teacher or social worker submitting a mandated
report on suspected child abuse when in fact a parent was speaking about a spanking
given well within the limits if the law.
On the surface, it may appear that sub-Saharan African immigrant parents have
become acculturated to American attitudes on physical approaches to corrective
discipline, in that they have generally adopted more non-physical strategies. A more
plausible explanation is that these parents have adapted to American attitudes because of
ignorance of the law and fear of the consequences. Given their conservative religious
perspectives, and their African cultural heritage, the "do's and don'ts" of corporal
punishment remain an area of conflicting value and practice, and therefore an area of
stress within the immigrant community that needs to be addressed.

Rewards
Data revealed that 23 participants acknowledged giving rewards to their children.
Giving rewards to children is not a common practice among sub-Sahara African parents.
Therefore, I assumed that the 23 participants who gave rewards to their children were
learning a new practice from the host culture, although some were still not comfortable
with the practice. This was an indication of the pressure faced by sub-Saharan African
immigrant parents to adopt the practices of the host culture.
Three participants indicated not giving rewards. They disapproved of the practice
of rewarding children and, therefore, they were resisting the pressure to acculturate to this

American parenting practice. I assume that these parents decided to maintain their subSaharan parenting practices despite the pressure for change. As in the area of physical
punishment, the changes in practice may be more of an adaptation than a genuine
acculturation. The motivation to change in this case, however, would not be fear but
pressure from children whose acculturation is more complete than that of their parents.

Parenting Challenges
The analysis of the data with respect to parenting challenges resulted in four
themes: (a) new lifestyle, (b) culture conflicts, (c) limited parenting resources, and
(d) communication problems.

New Lifestyle
Sub-Saharan African immigrant parents in Southwest Michigan, like many other
immigrants who come to the U.S., are faced with the challenges of a new lifestyle. These
challenges eventually impact the parenting efforts of immigrant parents (Balcazar &
Qian, 2000; Bhatneger, 1981; Harper & Lantz, 1996; Ryan, 1992). Because they have to
work against the odds in order to establish themselves in the host country, many
immigrant parents end up using most of their time pursuing the immediate survival
demands and security interests instead of devoting time to their children. Data analysis for
this study revealed that lack of time was a major problem faced by the participants. The
problem was caused by parents over-scheduling themselves. According to the information
from focus group discussions, most participants indicated having worked double shifts,
holding several jobs, taking college classes, and acting as parents at the same time.

In addition, participants had a problem of finding jobs that matched their training.
Only two of the seven participants who held doctoral degrees worked in professional jobs
for which they were trained. Four of the eight who held master's degrees worked within
their professions.
Connected to the challenges of new lifestyle is what I called "out-of-home"
influences. Participants said that their children pick up strange behaviors and learn things
which neither parents practice nor teach at home. Participants complained about peer,
school, and media influences. These parents were troubled about the media and peer
influence but, in spite of their concerns, they were too busy to monitor their children's
activities. The following three evidences corroborate the self-critique that emerged from
the data and the focus groups:
1. Participants reported perceived high stress levels in the U.S. as compared to the
levels before migrating from Africa.
2. Participants reported lack of time for the children.
3. The evidence from the artifacts collected was a stark reminder of the busy
lifestyle of the participants, and the consequences of this lifestyle for their children. The
fact that children had to write notes to remind their parents to keep the children's
appointments is a sad reflection on the realities of life for the participants.
These parents are struggling to strike a balance between child-rearing
responsibilities and earning a living in a "foreign" context where they are without the
support of an extended family, which was so much a part of their primary cultural
experiences. The need to develop a surrogate support community is clearly evident, and

strategies to this end must be considered by the immigrant community itself as well as by
appropriate service providers.

Cultural Conflicts
The second major challenge that confronted sub-Saharan African immigrant
parents in Southwest Michigan was cultural conflict. The data analysis revealed that
participants valued their African culture and they desired to pass on that cultural heritage
to their children. The problem was that these participants were operating in a new culture
which was influencing immigrant children more than it was their parents; thus, a cultural
conflict ensued. To cite one example, the new culture tolerates children questioning their
parents, whereas according to African culture children do not question their parents. So
when parents prepare a meal, children are expected to eat what is on the table. According
to the data analysis, 19.3% of the participants said that their children do not eat African
food. Parents felt uncomfortable preparing two kinds of meals. Some participants said
that they tried to encourage their children to accept what they eat as parents, but they
acknowledged that the approach did not generally succeed. As shown in Table 11, 62% of
the participants indicated that their children were growing up as both African and
American, and 31% indicated that their children were essentially growing up as
Americans. Parents were faced with the challenge of teaching African values to their
school-age children who were rapidly being assimilated into the American culture.
Modeling as explained by social learning theory would be a useful tool for immigrant
parents in socializing their school-age children.
The data analysis also revealed a parenting style where parents were divided

between African and American ways of parenting: African because they wanted their
children to know African values; and American because they wanted to change so that
their parenting practices fit the culture of the host society, and because they wanted their
children to succeed in the host society. The data analysis revealed that more fathers than
mothers wanted to retain African values. In addition, more mothers than fathers were
prepared to make changes aimed at understanding and negotiating with the children. The
pattern observed was also evident when discussing corrective discipline. More
participants preferred to discuss and explain the consequences as a method of disciplining
their children, but some participants still considered spanking a high priority. This is
evidence of a distinctive change in the immigrant parenting model, but with some
ambivalence about cultural preference expressed largely by male parents. This
ambivalence underscores the tension between the authoritarian parenting style evident in
some aspects of the African culture, and the authoritative-democratic style that some
immigrant parents were adopting in the context of the host culture. This tension about
preferred parenting styles, present intrapersonally in some of the immigrant parents, and
interpersonally between parent and parent, and certainly between parents and children,
was likely a cause of cultural conflict. Immigrant parents need to be made aware of the
problem, and guided through a process that helped them develop positive coping strategies.
Data analysis revealed a tension in communication style between adopting the
host culture and retaining the African culture. By choosing to negotiate and understand
children, which is common in the U.S. parenting model, as opposed to the authoritarian,
unidirectional model of interacting with children, which is the common sub-Saharan

African parenting model, participants were accepting an unfamiliar and, for some,
uncomfortable parenting strategy.
It is possible that the reason why mothers were more open to change than fathers
is because mothers tended to interact more with the children than did fathers. Observation
revealed that while mothers were in the kitchen preparing meals or doing chores, they
tended to work with the children, thus offering an opportunity to listen and possibly to
understand the children's needs. Four fathers where observed seated in the living rooms
watching TV and reading newspapers, thus offering less opportunity for social interaction
with the children.

Limited Parenting Resources
The third major challenge identified from the data was lack of parenting
resources. One of the items considered under parenting resources was family income. The
data revealed that sub-Saharan African participants in this study, who were well educated,
had generally been able to attract to their families an adequate income and therefore a
comfortable level of financial security (see Appendix B). Therefore, as far as family
income was concerned, these families seemed to be doing well. The problem was that the
pursuit of financial stability hampered parents from being with their children.
In spite of the availability of at least adequate financial resources, participants
revealed a problem of not being able to access family support or other kinds of private or
public resources. Extended family support is a major resource to families in Africa. Even
if both parents in Africa worked, there was usually a grandparent or other relative who
was available to take care of their young, and often the children of several sets of parents.

In urban areas, most families employ housemaids who also takes care of the children.
Sub-Saharan African immigrant families in Southwest Michigan were not able to
access such private or public support, a situation that negatively impacted their parenting
roles. This was evidenced by the analysis performed on the document artifacts which
indicated that participants were exhibiting signs of neglectful parenting according to
Western parenting standards. When the participants were growing up, school-age children
could be left alone to play whenever parents went out to work in the fields or offices. In
the African context, in contrast to Western practices, this was not considered neglectful or
dangerous due to the communalistic mentality of the sub-Saharan African people.
Data analysis also indicated another challenge: lack of information needed in
building social networks. Social networks are essential for information sharing, by means
of which immigrants are educated on a number of issues about the host society. Social
support networks, according to Mistry, Stevens, Sareen, DeVogli, and Halfon (2007),
help to buffer stress and depression and enhance morale and well-being among mothers
with children. Lack of social support networks may result in immigrants taking longer to
learn the ways and means of parenting in the new culture. In the case of this study, areas
in which participants' parental roles were complicated because they lacked social support
networks included:
1. Finding childcare support and assistance for their children
2. Taking longer to find good-paying jobs
3. Spending more money in expensive stores when they could have shopped in
discounted stores

4. Taking a longer time to learn how to apply for public assistance
5. Lacking information on how to save money through the use of store coupons
6. Lacking information about applying for loans.
Alfred's (2003) study indicated complications resulting from lack of social
support networks: "Length of time spent in a new culture, the level of social support
inherent in the culture, and the characteristics of the socio-cultural environment greatly
affect parenting style" (p. 243). Other researchers also showed that low levels of social
support, immigration, mobility, and low income levels are possible causes of high levels
of parental distress that can eventually affect parenting effectiveness (Caplan, 2007; Lee,
Chen, Wang, & Chen, 2007; Togashi, 2007). Data for this study revealed that high stress
levels were perceived by the participants after migrating to the U.S. On a scale of 1-10,
the perceived average level of stress before migrating was 2.7, while the perceived
average level after migrating rose to 8.8. Therefore I concluded that the lack of support
from both extended family members and the community was an impediment to the
parenting effectiveness of sub-Saharan African immigrant families in Southwest
Michigan.

Communication Problems
The last major parenting challenge identified from the data was related to
communication. The problem that participants expressed was the inability of children to
speak the mother tongue of the parents. In order for the participants to pass on African
values to their children, they needed to communicate in a language comfortable to both
parties (children and parents). Data analysis revealed that 76.9% of the participants'

children did not speak the language of their African heritage. Although participants spoke
English, there were some values or norms that lost their meaning when interpreted from
the African languages. That is why I concluded that there was a communication and
learning barrier between immigrant parents and their children. This position was
supported by Chen and Kaplan's (2005) research, which concluded that both the time
spent with the children and the language used in the family are vital for learning to occur.
Observation indicated that because parents had less time for their children, and
because their children watched and listened to T V or played video games with peers, it
was inevitable that children picked up the English language faster and more easily than
the languages used by their parents. This decreased the likelihood that the children would
interact positively with their parents and identify with parental values. The apparent lack
of free communication appeared to be making it harder for parents to model and teach
African values and beliefs they wished to pass on to their children.
In order for immigrant children to learn the cultural values and norms that would
enable them to live productively in the host society, parents should have taught their
children through modeling the American cultural values and norms-even if they also
encourage the development of African values. However, the data indicated that these
immigrant parents, especially fathers, desired to teach African values because that is what
they were familiar with and what they considered to be appropriate (see Table 15). The
immigrant parents were neither prepared by their experience to model the American
culture, nor inclined by their foreign value system to do so. The implication is that
participants in this study who were oriented in the African cultural context found it harder

to socialize children in a culture that was new to them.
In some instances sub-Saharan African parents were willing, and even eager to
adopt the practices and values of the host culture; in other instances the challenges were
considerable, and the will to change was lacking. For example, teaching independence for
survival in North America was accepted because this is supportive of the important goal
that sub-Saharan African parents had for their children: higher education. But when it
came to time spent with children, the overwhelming challenges of financial survival
superceded the desire for quality family interaction which, in the old culture, was much
more of an extended family process. In addition, parents often reacted against certain
elements of the lifestyle and culture of the host country and were unwilling to
accommodate the demands and desires of their children, who were much more likely to
accept the values and norms of the host culture. The desire by African-born parents to
hold onto certain aspects of their original culture, the breakdown of communication due
to the absence of time spent together with their children, and the language barrier that began
to arise are challenges that sub-Saharan African parents have not been fully able to meet.
On the one hand, lack of information, resources, awareness training, and support
networks compounded the problems related to lack of American cultural awareness; and
on the other hand, there was an unwillingness to accept and practice all the norms and
values of the host culture. With the best desires in the world to help their children
succeed, the sub-Saharan African parents generally found that the challenges they faced
made it difficult to effectively bridge the gap between the old and the new cultures.
The differences observed between mothers and fathers in their perception of the

two cultures could be embraced and capitalized on through parental awareness training
for immigrants who recognized the strength of both the American and African cultures in
rearing children. Actually, what sub-Saharan African immigrant parents need is a strategy
to combine the best of both cultures without compromising the principles of either.
Immigrant children are more likely to take advantage of the good and positive aspects of
both cultures if they see their parents doing the same. Good parenting practices would be
enhanced if sub-Saharan African immigrant parents could learn to encourage a synergy of
the two cultures rather than focusing on the differences and the elements they find
distasteful. By focusing on the dislikes and differences, parents tend to alienate their
children, who are generally eager to accept the American ways. This is what I referred to
as accommodating a multi-cultural worldview.
According to both the social learning and symbolic interaction theories,
interaction between parents and their children is crucial for children to learn the values,
norms, and other important skills and lessons they need to succeed in life. Analysis of the
results of this study indicate that parental interaction with children appeared to be limited
due to the challenges faced by sub-Saharan African immigrant parents in Southwest
Michigan. As a consequence, the parenting style has sometimes been neglectful, and the
effectiveness of the parents as the major agents of socialization has been diminished.

Lessons Learned
Based on their experience of rearing children in a new culture, participants offered
advice to new immigrant parents migrating from sub-Saharan Africa to the U.S. Analysis
revealed that the advice given echoed the challenges already discussed. All the

participants who responded talked about the lack of time for children as a major problem
facing immigrant parents. Therefore, they advised new immigrant parents to learn how to
plan time for their children. Despite giving this advice, only the home-schooling family in
this study seemed to have worked out a program to be with their children in a consistent
and meaningful way.
Eleven parents, seven women and four men, cautioned new immigrant parents not
to get stuck in the African style of parenting. They advised parents to change or adjust to
the new culture and to learn how children are reared in the U.S. They warned parents not
to spank their children because that might get them into trouble with the authorities.
In contrast, five parents, all males, advised parents to use African parenting styes
when rearing children in the U.S. They wanted parents to teach African values and use
African disciplinary methods. The distinct contrast in the advice given about which
culture to adopt in terms of parenting values and practices highlights the need for
awareness training and the teaching of coping strategies among immigrant parents.
Another group of five participants advised immigrant parents to consider waiting
until after they have finished school before having children in the U.S. Three participants
in this group also advised parents who have children to leave these children in Africa
until they, the parents, have finished school; then have the children join them.
In Western culture, the idea of leaving children behind is almost unthinkable, but
in sub-Saharan Africa, because of the extended family system, it is perfectly normal for
parents to allow their children to be reared by relatives. That is why adoption was not a
common phenomenon until after the appearance of the HIV/AIDS epidemic that left a

staggering number of orphans either with grandparents or relatives to take care of them.
Two parents recommended that praying for children is the key to successful
parenting. The two participants who mentioned prayer testified that prayer worked for
them. It was surprising to note that only two participants mentioned prayer, given the
strong religious inclination as indicated in Tables 3 and 6. It is possible that participants
did not want to advise others on matters of personal faith, or the participants' religious
belief was a profession rather than a practice.
One parent said that there was no parenting manual. This participant reasoned that
children are different and situations can also be different for each family, so he argued
that it was not proper to advise parents on how to rear their children. What this parent
said can not be totally dismissed. Research has verified that children display different
temperaments and personalities (Bigner, 2002). Nevertheless, studies on child
development also show that children of a similar age group, such as school-age, display
similar characteristics (Papalia et al., 2004; Thomas, 1996). Parenting children of a
similar age group requires parents to understand those characteristics. Parents who have
children in a similar developmental stage may have similar experiences that can be shared
with others. This becomes more true when the parenting phenomenon is the same; for
example, in this study, all parents shared a similar phenomenon: cross-cultural parenting.
In the context of the contradictory advice given by the two groups of parents,
those admonishing change, and those holding firmly to African parenting traditions, it
was interesting to note in particular the comments made by K1A and K1B. Discussing
identity formation, K1B observed that "everything they [her children] do is not different

from the typical American kids I see." Her spouse, K1 A, argued that his children were
growing up as African, not Americans, and not even both African and American (Table
11). This is a good example of the contrast noted between female participants who were
ready to accommodate to the host culture, and a significant number of male participants
who wished to maintain African parenting strategies. In this instance, it appears the father
may have been in denial about what was happening.

Summary
This chapter discussed the findings of this dissertation by examining the results
and offered interpretations in relation to the literature reviewed and to the theoretical,
ideological, and cultural perspectives of the respondents. Four main sections from chapter
4 were discussed in this chapter: (a) parenting goals and values, (b) methods used by
respondents in dealing with corrective discipline, (c) parenting challenges, and (d) advice
from lessons learned.
Parents, who are the most "significant others" according to symbolic interaction
theory (Mead, 1934, p. 154), are needed by their children to help these children
understand and correctly interpret the social and cultural symbols offered by a society.
The challenges identified under Research Question 3 in this study imply that immigrant
parents have to revisit their parenting roles in order to perform the duties expected of
them. Whereas the data revealed that participants had a strong desire to raise their
children to achieve upward mobility in their social life and mature growth in their
religious life (17 parents indicated education as their major goal and 22 parents indicated
taking their children to church), they faced tough challenges that hindered them from

performing to the level of their own expectations.
In order for immigrant children to be able to learn and develop the values and
norms of a new culture, they need their parents to be there for them. This means that
immigrant parents needed to plan adequate time for their children. According to the
findings of this study, allocating adequate time for the children was a major challenge that
faced many participants. In order for immigrant parents to socialize their children in the
context of the host culture, it was necessary that parents understood and adapted to the
demands of the new culture. While immigrant parents indeed assimilated and adapted to
some elements of the host culture, they were by no means fully acculturated. The majority
of men in this study, for example, retained the ideal that their children adopt the African
culture as well as the American culture. According to the parents' perceptions, children
were acculturated and seemed to embrace the host culture. This divergence in attitude
exacerbated "third culture kid" issues and tended to build communication barriers
between immigrant parents and their children, thus interfering in the parents' role as the
most significant interpreters of the social and cultural symbols of the host nation.
Because parents influence their children through observation, modeling, and
defining and establishing expectations for them, it was necessary that these parents
establish an interactive environment for children to be able to learn in an integrated
manner from the culture, the society, and the family. Paradoxically, the literature review
revealed that socialization and parenting practices in the American culture often aim at
developing an independent individual rather than a well-adjusted, relational being,
comfortable and at ease with his or her kinship or family group.

Sub-Saharan African parents would be at an advantage if they managed to
transport some of the African parenting styles that are not antithetical to the values and
norms of the host culture. For example, immigrant parents and their children would
benefit from the creation and facilitation of a network of friends to replace the extended
family they had in Africa. By doing so, immigrant parents would not only be creating an
interactive society, a core tenet of social learning theory, but also they would be modeling
a long-lasting value to their children.
Based on social learning theory, the problem of lack of time, as evidenced from
the data, could be interpreted to mean that immigrant children had less time for social
interaction with their parents, therefore children were hindered from learning important
cultural symbols from their parents, who are their "most significant significant others."
That is where the media, peers, and the school came in to fill the gap left by parents. As a
consequence, the culture of the children was more strongly influenced by elements in the
host culture than it was by the African culture and values of the parents. The parents and
the children ended up living in different ideological worlds.
Participants were divided over what culture was the best to rear children. Mothers
were more inclined to adapt to the host culture, whereas fathers tended to retain the
African culture. This study recommended a multi-cultural perspective whereby a
combination of both cultures be adopted by the participants. By doing so, sub-Saharan
African immigrant parents could take advantage of the positive values from both cultures.
In addition, by modeling a multi-cultural approach rather than focusing on dislikes and
differences, the parents would be less likely to alienate their American-oriented children.

Results of this dissertation confirm what research shows about the cultural
background of parents as a factor that influences the way parents socialize their children
(LeVine, 1980). Data analysis revealed cultural conflict as the major challenge faced by
the participants. Children picked up habits from the host culture that immigrant parents
could not tolerate. For example, participants had a problem with "why" questions, which
their children had learned from peers, school, and the media. Also, the individualist
setting in the Western culture where the community has no say about one's children,
coupled with the lack of an extended family system, complicated the parenting work of
the participants.
Data revealed that participants exhibited a mixture of both neglectful and
authoritative parenting styles. Because participants were neglectful not by choice but by
circumstances, because parents did make time for some activities with their children, and
because parents often implemented parenting practices consistent with an authoritative
parenting style, it is not only possible but highly probable that sub-Saharan African
immigrant parents have passed onto their children some of their African values, and that
at the same time they have at least to same extent succeeded in socializing their children
into the American culture. They have in fact participated, to a greater or lesser degree, in
the multicultural socialization of their children. However, a longitudinal study of
immigrant children may be needed to fully justify such a conclusion.
A pattern that emerged from the discussion indicated that participants were to
some degree acculturating to the American culture. This is due to the following facts:
1. Participants had no extended family support, therefore, they had to adopt new

ways of surviving in the U.S.; for example, switching work hours in order to
accommodate childcare.
2. Participants recognized that to make it in the U.S., one must be strong as an
individual; therefore, they encouraged independent attitudes among their children.
3. Participants wanted their children to achieve higher education; therefore, they
were willing to adapt to the new cultural ways of achieving.
Results also revealed acculturation to the Western parenting practices on matters
related to corrective discipline. Participants manifested signs of adaptation because they
did not want to violate the laws of the host culture. My analysis of this particular change
is that it was more related to fear than to an actual experience of acculturation. Most
participants seemed to retain the belief that spanking was not a bad thing.
Based on the literature, the established understanding is that parents from different
ethnic backgrounds generally use child-rearing techniques that are derived from their
unique set of cultural values and parental role expectations (Friedman et al., 2005).
Participants in this study were raised in a culture where school-age children could be left
alone to take care of their siblings. In the setting of a supportive and involved community,
it was not regarded as neglectful or abusive for parents to leave children alone. Nor was it
regarded abusive when parents used corporal punishment to correct their children.
Participants in this study migrated to the U.S. with this African cultural mind-set; that is
why they found it challenging to learn the new methods and styles of relating to children
in the host culture.

CHAPTER 6

SUMMARY, CONCLUSIONS, IMPLICATIONS, AND
RECOMMENDATIONS

Summary of the Study
The purpose of this study was twofold: (a) to describe the patterns of parenting
school-age children among selected sub-Saharan African immigrant parents who lived in
Southwest Michigan and (b) to identify the challenges faced by these immigrant parents
as they rear their children in a culture that is foreign to them. Because of the increasing
number of immigrant families coming to the U.S., and the apparent lack of research on
parenting practices among immigrant parents from Sub-Saharan Africa, it was deemed
necessary to understand this ethnic group and its child socialization practices in the U.S.
This research examined 14 immigrant families from sub-Saharan Africa. These
families had lived in the U.S. for at least 5 years and were rearing school-age children
(about 6-12 years old). Before this study was conducted, it was observed that immigrant
parents in Southwest Michigan were experiencing parenting problems with Child
Protective Services. It was also observed that many sub-Saharan immigrant parents were
involved in an excessive number of time-consuming activities such as working multiple
jobs and attending college.

The problem that motivated this research was the challenge that sub-Saharan
African immigrant parents have in rearing children in a different culture. To attempt to
understand and explore this problem, qualitative methods were used to generate data from
a purposeful sample of 26 participants selected by using a snowball strategy. Qualitative
methods used included the following: interviews, observations, focus group discussions,
demographic surveys, and artifact collections. Data were analyzed by using a research
question approach.
According to the data, 96% of the participants indicated a religious affiliation and
they also participated in religious activities with their children. Sub-Saharan Africans,
according to Mbiti (1986), are traditionally religious. Religion, therefore, forms an
important value system of most African families including those in the diaspora. Scholars
and sociologists recognize that religiosity in Africa is ubiquitous, and that any
explanation of African attitudes, values, and practices must of necessity include an
understanding of the impact of religion on ideological perspectives. The snowball strategy
used in this study resulted in all the participants identifying themselves as Christians, and
so elements of the data related to parenting practices were interpreted in the context of a
Christian worldview.
The literature review discussed in depth the perspectives on parenting. It was
revealed that, at the time of this study, there were not many current empirical studies on
parenting practices in sub-Saharan Africa. For this reason, most of the literature reviewed
portrayed a Western mind-set which, in some instances, was negative about some
parenting practices in non-Western cultures. Much of the research about parenting

conducted in the developed world did not take into consideration the cultural background
of the groups being studied. According to Posada et al. (2002) and Rudy and Grusec
(2001), the cultural orientation of parents influences their parenting practices. Rudy and
Grusec (2001) also found that the parenting practices in Western cultures differ from
those of other cultures because Western societies emphasize individualism in their
orientation, and most non-Western societies, like sub-Saharan Africa, emphasize
communalism in their orientation.

Conclusions of the Study
This dissertation was designed to answer four research questions. This section
summarizes the findings of each of the four research questions.
Question 1. What are the parenting patterns among sub-Saharan African
immigrant parents in Southwest Michigan?
The following patterns were identified from the data:
1. Emphasis on achieving higher education. Sub-Saharan African immigrant
parents in Southwest Michigan emphasized achieving higher education as one of their
major parenting goals.
2. Emphasis on religious values. Religion was an important factor in the
socialization of children among the Sub-Saharan African immigrant parents. The data
revealed that religious involvement was a major activity in most of the participating
families.
3. Expectation for children to be well-disciplined. Although only two parents

understood discipline as a parenting goal, the rest of the participants practiced it as
integral to the parenting process. This was clearly in evidence through the value they
placed on respect for elders, the law, and the extended family.
Data revealed that discipline could not be separated from overall perspectives on
parenting. Just as children in African homes are expected to be well-disciplined and
respectful, so immigrant parents tried to engender the same practices in their children in
the U.S.
4. Emphasis on values. Closely intertwined with the issue of discipline, respect for
elders and laws was indicated as one of the major values participants taught their
children. A second value mentioned was fearing God. Other values mentioned were
obedience and the importance of the extended family. Data showed that cultural
attachment played a major role in influencing the parenting values.
5. A preference for indoor to outdoor activities. Participants mentioned a number
of activities they engaged in with their children. However, the most preferred were indoor
activities. The reason for this preference was lack of time for outdoor activities. It was
easy for parents to stay indoors supervising or sometimes participating in the activities of
the children, such as helping children with school work or house chores.
6. A reluctance to give allowances to their children. Sub-Saharan African
immigrant parents reluctantly gave allowances to their children. The reluctance was due
to the fact that participants grew up in a culture where giving allowances to children was
rarely a parenting practice. This pattern supported the idea that the cultural background of
parents influences their parenting practices. However, the willingness of some parents to

change, even if reluctantly, was a significant evidence of acculturation.
7. A reluctance to discuss sex with children. Sub-Saharan African immigrant
parents were reluctant to discuss the topic of sex with their children because of cultural
reasons. Those who tried to discuss the topic with their children indicated a lack of
information about sexual and reproductive matters and a lack of experience in teaching
children about the facts of life. The data revealed that fathers more than mothers
acknowledged discussing the topic of sex with their children even though all felt uneasy
about the subject. This was the opposite of the African culture where mothers more than
fathers are likely to talk about sex with their children. Immigration put the parents at a
disadvantage because there were no uncles and aunties from the extended family who
normally carry the responsibility of teaching children about the topic of sex.
8. Flexibility. Participants indicated an emphasis on respect for the law and the
elders, but at the same time they facilitated and encouraged the development of
independence among their children. This indicated that these parents were firm with the
law but flexible in allowing their children to make choices and to be independent. Again
this reflected both an attachment to African culture and the adaptation of elements within
the host culture. Parents wanted their children to retain their African heritage, but they
also want their children to learn the attitudes and practices that will facilitate success in
the new culture.
Question 2. What methods of corrective discipline are used by sub-Saharan
African immigrant parents in Southwest Michigan?
The data analysis revealed that sub-Saharan African immigrant parents in

Southwest Michigan preferred non-physical to physical means of disciplining children.
Table 9 shows that only 4 out of 26 participants indicated spanking as their first choice.
The method that most participants (14) (see Table 9, page 116) indicated as their first or
second choice was talking and explaining the consequences. This showed how much the
participants had acculturated from their African ways of dealing with corrective discipline
to the American culture where they had lived for 5 or more years.
Also, a cross-case analysis revealed that sub-Saharan African immigrant parents
were acculturating to the American parenting practice of giving rewards to their children.
In fact, parents reported that they themselves never received any overt or material reward
from their parents when growing up in Africa. Rewarding children as a method of
positive reinforcement in sub-Saharan Africa was rare.
The data revealed that participants chose talking to children as the first
disciplinary priority. Some of the reasons they gave for talking to children as a first
priority included: (a) they tried spanking and they discovered that it did not work; (b) they
ware spanked when they were young, so they did not want to spank their children; and (c)
they were afraid of breaking the law that they understood to prohibit spanking. Some
participants admitted that spanking could be effective but, also, it could be abused; so
they felt that it was better to use other methods. During the period of data collection, there
was no observation of any kind of abuse of children, nor were parents observed
screaming or yelling at their children.

Question 3. What challenges are faced by the sub-Saharan African immigrant
parents and how do these challenges impact their parenting practices?
Analysis of data for question 3 resulted in three major themes: (a) cultural
conflict, (b) new lifestyle, and (c) parenting resources. Three challenges were identified
under cultural conflict: (i) communication challenges, (ii) children's identity formation,
and (iii) out-of-home influences. The challenges identified with new lifestyle included the
following: (i) lack of time with the children, (ii) stressful life, and (iii) latchkey children.
The challenges identified with the theme parenting resources included the following: (i)
lack of information and (ii) lack of family support. The data analysis revealed that 62% of
the respondents said their children were growing up as both Africans and Americans,
31% said that their children were adapting to the American culture; and 7% said that their
children were growing up African. Concerning the challenge of identity formation among
immigrant children, participants said that their children did not know who they were in
terms of their cultural orientation (a typical response of TCKs).
Participants mentioned that their children were lost between two cultures. The
parents were not successful in teaching African culture and values to their children
because the children were more exposed to American culture through the TV, peers,
school curricular, and the Internet. Another out-of-home influence that parents perceived
as interfering with their parenting role was fragmented, inappropriate, and ineffective
government involvement. In addition, the demands of a new lifestyle in the host culture
were stressing parents to the extent that they had less time than they would want to be
with their children. Eventually, the parenting roles were compromised.

Prior to arrival in the U.S., the most important resource among sub-Saharan
Africans was the support they received from the members of their extended families.
Madhavan (2001) called it "a universal feature throughout sub-Saharan culture" (p. 250).
African families' social structures are organized around the extended family system. This
system creates a support network by offering services to one another (Wilson & Ngige,
2006). The immigrants in this study lacked extended family support, a situation that
would negatively impact their parenting roles. For example, it was found that participants
had rules which were not strictly followed. When the children broke the rules, parents had
an ineffective follow-up mechanism because they lacked the time to be with their children
and also they lacked the backing of the communual family structures to which they were
accustomed.
Question 4. What lessons can be drawn from the experiences of sub-Saharan
African immigrant parents in rearing children in a new culture, and how can these
lessons benefit other sub-Saharan African immigrant parents?
Participants reported several lessons learned from their experience of raising
children in a culture that is foreign to them. The responses to this question supplemented
the discussion about the challenges faced by sub-Saharan African immigrant parents.
Lessons learned include:
1. Creating time for the children. Twenty-four participants emphasized the
importance of creating time for the children and warned new immigrant parents not to
over-schedule themselves with responsibilities that would cost them time for their
children. Parents talked about the busy and sometimes chaotic lifestyle immigrants lead

as they try to establish themselves in the U.S. This kind of lifestyle can lead parents to
neglect their children.
2. Changing or adjusting to the new culture. Eleven participants, seven women
and four men, advised new immigrant parents to adjust their parenting styles to
accommodate the new culture and environment, and not to get stuck in the old culture.
3. Teaching African culture. Five participants, all males, suggested that subSaharan African immigrant parents promote and teach African culture to their children.
4. Praying. Two participants talked about prayer and advised new immigrant
parents to pray for their children.
5. Not having children in the US. Five participants, four females and one male,
talked about the disadvantages of having children in the U.S. They advised that it would
be a good idea for new immigrants not to have children in the U.S. until after they have
finished their education. They mentioned factors such as lack of time, a different lifestyle,
and out-of-home influences such as peers and the media that make parenting difficult for
immigrants who want to uphold their cultural values and standards, which are different
from those of the host culture. All participants agreed that the TV was a major destructive
influence in the lives of the children, especially when parents are often not on hand to
supervise the children. Participants acknowledged using the TV as a convenient
"babysitter" once in a while.
6. Figuring out ways that work for each family. One male parent declined to give
advice, declaring that there was no parenting manual. He argued that children and family
situations are different. Therefore, each family had to figure out its own course to follow

when it comes to developing strategies for parenting.
The six responses mentioned summarized what the sub-Saharan African
immigrant parents had learned about parenting in a foreign culture. They represented
potential challenges that have a negative impact on cross-cultural parenting. They
revealed that respondents were caught between wanting to parent as Africans and feeling
under pressure to adjust their parenting styles to accommodate the American culture.
They also recognized the powerful influences in the host culture brought about by peers,
the media, and especially TV, and they acknowledged and regretted the "busyness" that
steals quality time from their families. Participants warned new immigrant parents to be
aware of such influences.

Implications for Policy and Practice
This study raised three important questions about the immigration policy of the
U.S. The first question has to do with the preparation the immigrant parents receive
before migrating to the U.S. How prepared are the immigrants and who is responsible for
preparing them to face a new culture?
The second question has to do with financial stability. Given the fact that raising
children in the U.S. is costly, what financial resources do immigrant parents have to be
able to survive with their children, especially in the first 6 months after their arrival?
The third question concerns the incorporation into society of the large number of
immigrants who now call the U.S. their home. Nowhere is the need greater to address this
issue responsibly than when it comes to immigrant children. How can the transition and

adaptation of these children to the American setting be eased? What resources, if any, are
available for immigrant parents to access as they rear children in the U.S.? How are they
supposed to know about these resources? I would like to suggest that education, for both
immigrant parents and their school-age children, may be the answer.
Parents need to be educated about the values and norms of the host culture before
and after arriving in the U.S. They need to study and be made aware of the lifestyle and
challenges of the host culture so that the culture shock, experienced by most immigrants,
is lessened. There should be a mechanism in place for new arrivals to be informed about
parenting resources in the communities where they intend to settle (see Appendix J).
Seminars and support groups that facilitate the learning of coping strategies with third
culture kids (TCKs) should be implemented. Children also need to be sensitized about the
influences of the host culture, how they can guard against the negative influences of peer
pressure, and how they can face the challenges and embrace the positives of being TCKs.
Interventions are needed to help parents learn how to curb the influences of the
media and peers. More important, sub-Saharan African immigrant parents need help in
learning how to prioritize their options and how to create time for their children. The
church, social workers, and family life educators can be instrumental in facilitating family
training sessions. Social workers would be helpful in providing and directing immigrant
parents to childcare resources (see Appendix J).
The data revealed that immigrant parents who do not have help with childcare
have a problem working variable shifts. One solution might be for states to offer tax
incentives to companies willing to accommodate flexible shifts for parents with children.

Child Protective Services is necessary to curb child abuse and neglect. However,
because of the numerous interested parties among the service providers-for example, case
workers, family counselors, and family lawyers-sometimes these fragmented services go
unchecked in their intervention to the extent that parental authority is undermined. As a
result, children suffer extended separation from their parents who are trying to give them
parental love. Policy intervention is needed to prevent inter-service rivalries and
miscommunication from unnecessarily undermining the role of parents. In addition,
service providers need to understand the socialization practices of the immigrant parents
in order to avoid unfair "value judgments."

Recommendations
Consistent with the literature review and findings of this dissertation, I would like
to propose the following recommendations:
1. A quantitative study should be carried out based on a sample size that
edequately represents the sub-Saharan African immigrant population in the U.S. A study
of that nature would extend to immigrants other than those defined by a Christian
heritage. This qualitative study targeted a limited non-random sample of sub-Saharan
African immigrant parents living in Southwest Michigan.
2. A study should be carried out involving children who were born in Africa and
migrated to the U.S. with their parents when they were old enough to differentiate
between their parents' practices in Africa and any observable changes since their parents
arrived in the U.S. Immigrant children should be asked about their experience in a new

culture and how they view their parents' practices about corrective discipline, rewards,
allowances, and other parenting strategies. Children should tell their stories about peer
pressure, the media, and school influence.
3. A series of studies should be conducted to explore the parenting practices of
sub-Saharan Africa. During this study, I discovered that there is a paucity of current
research on parenting from the continent of Africa. Most studies about parenting in subSaharan Africa that are currently available were conducted in the 1970s and 1980s.
Significant changes have taken place on the continent of Africa since independence.
Therefore, current studies on parenting in sub-Saharan Africa should be conducted to
analyze the impact of changes in African family life.
4. A follow-up study should be conducted to assess the impact of changing from
unidirectional to bidirectional models of child socialization on sub-Saharan African
immigrant families.
5. The U.S. State Department should sponsor the publication of materials
containing guidelines for parenting in the American culture. Such publications should be
made available to all American embassies in sub-Saharan Africa where visas are issued to
immigrants. Educational materials may be used to educate immigrant parents and
sensitize them about the American culture.
6. Support groups should be established for new immigrants to inform and
socialize them on issues such as: (a) the American culture; (b) how to discipline children
in the host society-the "do's and don'ts" about discipline and corporal punishment; and
(c) parenting resources in the U.S., how these may be accessed, what documents are

required, and how to fill in the applications.
7. Churches, support groups, and immigrant clubs should be encouraged to
develop structures that mimic the extended African family. This kind of support is an
essential part of child-rearing in sub-Saharan Africa. These organizations could be
instrumental in providing "aunties and uncles" to replace the extended family members.
8. Immigrant parents should be encouraged and enabled to be proactive about sex
education and not wait for the children to ask questions. Children may never ask their
parents; instead they may decide to consult peers, learn from the media, or browse the
Internet for answers. Parents need to be trained in sex education so as to be able to
confidently discuss the topic of sex with their children. Training is needed because the
resource people such as aunts, uncles, and grandparents, upon whom African immigrant
parents relied to do the work of sex education in Africa, are no longer available in the
host society. Organized immigrant groups and churches could help in this area as well.
9. Immigrant parents should be encouraged and enabled to adopt a multicultural
worldview whereby parental values from both the American and African cultures could
be utilized for the benefit of children. The children of immigrant parents are caught
between conflicting aspects of the two cultures when parents do not agree on or are not
sure of which culture to adopt. Studies on "third-culture" kids should be reconsidered and
published in a format that addresses the needs of African immigrants, and parents and
children should be involved in awareness groups that can facilitate coping strategies.

Postscript
There is tension between Africanity and symbolic interaction and social leaning
theories. The immigrant children are caught in the middle. The lifestyles of the subSaharan African immigrant parents in the U.S. exacerbate the tension. Sub-Saharan
African immigrant parents in the U.S. need to find ways to socialize their children in the
new culture in view of a multicultural perspective. While it may be counterproductive to
teach African cultural practices on children being socialized in America, it need not be a
problem to encourage positive values inherent in both cultures. If the research is done and
the recommendations of this study are implemented, the parenting practices of subSaharan African immigrants can be considerably enhanced, to the benefit of both the
parents and their children.

APPENDIX A
SEMI-STRUCTURED INTERVIEW GUIDE

SEMI-STRUCTURED INTERVIEW
GUIDE

1.

What kind of activity do you engage in with your children? (Play, games, chores, etc).

2.

What religious activity do you engage in with your children? What do you do?

3. What language do you use in your family? What language do you speak with your
children? Why do you speak this language? What beliefs influences your decision?
4. What are your parenting goals? What is it that you emphasize as you look into the
future of your children?
5. What do you observe in your children as they grow up. Are they growing up as
Africans or as Americans? What kind of food do you eat as a family? African? American?
Mixed?
6. What values do you teach your children? What method do you use? To what extent
do you model the values? (Norms and values)
7. How do you deal with choices? What kind of choices are they allowed to make?
(Independence).
8. Do you ever talk about race with your children? What exactly do you say? Why do
you say what you say? (Racial socialization)
9. How do you deal with misbehavior? What methods of disciplining do you use? How
do you deal with rebellion? (e.g. by reinforcement, extinction, spanking, lovewithdrawal, logical or natural consequence). What are your family rules? How do
you make choice about the disciplinary methods to use: Order from lrt to 5th
10. What kinds of assistance / support do you get in raising your children? How did you
learn about them? How accessible are these services?
(Family/Friends or peers /school/neighbors/government)
11. What outside agencies do you see playing a role in raising your children in this
society? What do you think about them? (Friends or peers /school/neighbors/
government)
12. What kind of advice about parenting school-age children in the US, would you give
to a newly arrived parent from Africa?

APPENDIX B
DEMOGRAPHIC SURVEY

DEMOGRAPHIC INFORMATION
Please answer the following questions to the best of your knowledge.
1.

What is your country of origin?

.

2.

What is your tribe?

3.

When did you come to the USA?

4.

How many people live in your household?

.
,
.

5. How many biological children do you have?
or are you raising in the US?
.
6. What is your level of education? (Circle one):
High school 2-yr College 4-yr. College Masters

; How many of these did you raise

Doctorate

7. Which of the following is your annual income bracket? (Circle one):
Below 15,000 5,000-24,999 25-34,999 35-49,999 Above 50,000
8. What is the age bracket of the people who live in your household? Indicate their
number: (Below 6)
. (7-12)
. (13-18)
. (19-25)
. Above 25
.
9. What is you age bracket? (Circle one):
[20-35] [36-45] [46-55] [56-65] [Above 66]
10. Indicate your work schedule? (Circle one):
[7 am-3 pm] [3 am-11 pm] [11 am-7 pm] [8 am-5 pm]
[Not employed]

[Self employed]

11. How many hours do you work outside of your home per week?
12. What kind of school do your children attend?

.

.

13. On a scale of 1-10, (1 = very low, and 10 = very high), rate your level of stress:
[Before you came to the U.S.]
. [After living in the U.S.]
.
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Center for Intensive English Program,
Andrews University.
Ref: PEER DEBREFER
I kindly wish to request you to act as a "peer debriefer" for my dissertation. A "peer
debriefer" is a person who is not part of the research, but is familiar with the phenomenon
under investigation. A "peer debriefer"reads and verify the findings, discussion and
conclusion chapters of the dissertation. A "peer debriefer3' helps in establishing the validity
of the study.
I am conducting a qualitative study on the parenting practices and challenges among subSaharan African immigrant parents in Southwest Michigan. I am aware that you were a
parent in Africa as well as in the USA. I assume you have a "feeling" of what it means to
rear children in the two different cultures.
I will furnish you with the information about the purpose and methodology of my study.
You will be required to write a letter verifying the study. The letter will appear as an
appendix in the dissertation.
Sincerely,

Israel Kafeero

Re: Peer Debriefer
From: brvsonp@andrews.edu
Sent: Thu 4/12/08 11:59 PM
To: Israel Kafeero (ikafeero@hotmail.com)
Pastor Kafeero
It would be an honor and a pleasure to be a peer debriefer for
your study. Yes I was a resident and a parent in West Africa from 1963-1979
Jeanette Bryson

APPENDIX D
PERMISSION TO CONDUCT RESEARCH

A n d r e w s (S U n i v e r s i t y
December 29, 2008
Israel Kafeero
Andrews University
Berrien Springs, MI 49104-1400
Dear Israel,
RE: APPLICATION FOR APPROVAL OF RESEARCH INVOLVING HUMAN SUBJECTS
IRB Protocol #: 06-047
Application Type: Original
Dept: Religious Education
Review Category: Exempt
Action Taken: Approved
Advisor: John Mathews
Protocol Title: Patterns and challenges related to parenting school-age children among selected subSaharan African immigrant parents in Southwest Michigan: A multiple -case study.
Approval Date: May 11, 2006
This letter is to advise you that the Institutional Review Board (IRB) has reviewed and approved your
proposal for research. You have been given clearance to proceed with your research plans.
All changes made to the study design and/or consent form, after initiation of the project, require prior
approval from the IRB before such changes can be implemented. Feel free to contact our office if you have
any questions.
The duration of the present approval is for one year. If your research is going to take more than one year,
you must apply for an extension of your approval in order to be authorized to continue with this project.
Some proposal and research design designs may be of such a nature that participation in the project may
involve certain risks to human subjects. If your project is one of this nature and in the implementation of
your project an incidence occurs which results in a research-related adverse reaction and/or physical injury,
such an occurrence must be reported immediately in writing to the Institutional Review Board. Any projectrelated physical injury must also be reported immediately to the University physician, Dr. Loren Hamel, by
calling (269) 473-2222.
We wish you success as you implement the research project as outlined in the approved protocol.
Sincerely,

Joseth Abara
Secretary
Institutional Review Board
Office of Scholarly Research
(269)471-6360 Fax:(269)471-6246 E-mail: irb@andrews.edu
Andrews University, Berri
¿»rings, MI 49104
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OBSERVATION GRID SAMPLE
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APPENDIX F
ANALYSIS CHART: DEMOGRAPHICS
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APPENDIX H
LETTER FROM PEER DEBRIEFER

A n d r e w s (S U n i v e r s i t y

February 27, 2009

To Whom it May Concern:
A graduate student, Israel Kafeero, has been an acquaintance for more than five years. He has been
working on his dissertation, entitled, Patterns and Challenges of Parenting School-Age Children among
Sub-Saharan African Immigrants in Southwest Michigan: a Multiple-Case Study. I have been a Peer
Debriefer from the beginning of his research journey. I have read the analysis and conclusions of the
study.
The research conducted by Israel for his dissertation topic and his findings were of great interest to me. I
am familiar with the phenomenon of cross-culture parenting. Our family is from California, but we
served in West Africa from 1963-1979; two of our three children were born and spent their childhood
years in sub-Saharan Africa. When our children were 10,13, and 15 years of age, we moved back to the
United States and into American life. Parenting challenges are many when families immigrate.
In the context of the topic of cross-cultural parenting, Israel's area of research is an excellent
identification of the major challenges to immigrant parents from the Sub-Saharan countries of Africa. I
believe that the findings of his study reflect a true picture of the situation. With his background and
study, the recommendations, if followed, will make a difference.
It has been a privilege to be a part of Israel Kafeero's journey.
Sincerely,

Jeanette Bryson, PhD
Director

APPENDIX I
CONSENT FORM

ANDREWS UNIVERSITY, SCHOOL OF EDUCATION
RELIGIOUS EDUCATION DEPARTMENT
Informed Consent Form
Title:

Patterns and challenges of parenting school-age children among selected
sub-Saharan African immigrant parents in Southwest Michigan:
A multiple-case study.

Purpose of the Study: I understand that the purpose of this study is to describe the
patterns and indentify the challenges related to parenting school-age children among
sub-Saharan African immigrant parents in Southwest Michigan.
Inclusion Criteria: In order to participate, I recognize that I must be an adult from
Africa. I must be a parent of 18 years of age and above, and of sound mind.
I must have been married in Africa, having one or more children and living with an
African husband.
Risk and Discomforts: I have been informed that there are no physical or emotional
risks to my involvement in this study. There might be minor discomfort from the
questions pertaining to certain personal and background questions such as age, income,
employment and educational level.
Benefits/Results: I accept that I will receive no remunerations for my participation, but
that by participating, I will help the researcher contribute to the existing body of
knowledge about child socialization. This information may be beneficial to social
workers and family therapists who work with immigrants, and also to policy makers who
enact laws and regulations that impact immigrant families. The information may also be
beneficial to newly arrived immigrants from Africa.
Voluntary Participation: 1 understand that my involvement in this survey is voluntary
and that 1 may withdraw my participation at any time without any pressure,
embarrassment, or negative impact on me. I understand that I will be interviewed by the
researcher, that my responses will be audio recorded and transcribed. The scripts will be
made available to me to verify accuracy. Once the data has been analyzed, I have been
told that the audio tapes, transcripts and field notes will be destroyed. I understand that
my name or other personal information that could identify me will not appear in any
published document.
Contact Information: In the event that I may have any question, or concern with
regard to my participation in this research project, I understand that I may contact either
the researcher, Israel Kafeero at ikafeero@hotmai 1 .com ((269) 473-3126), or his advisor,
Dr. John Matthews at johnmatt@andrews.edu ((269) 471-6499). I have been given a copy
of this form for my own records.

Signature of subject

Date

APPENDIX J
LIST OF PARENTING RESOURCES
IN SOUTHWEST MICHIGAN

FAMILY AND PARENTING RESOURCES IN
SOUTHWESTERN MICHIGAN
1. Adult Education Services: 269-849-2355; 269-782-4462; and 269-657-8831.
2. Adult Citizenship Education: 269-612-7144
3. Alcoholic Anonymous: 269-429-1525
4. Alcohol and Drug abuse Hotline: 800-234-0420; 269-926-7135
5. American Red Cross Disaster Relief: 269-927-2288
6. Battered Women 24-Hour Hotline: 888-983-4275
7. Child Abuse and Neglect Hotline: 800-942-4357
8. Child Protective Services: 269-934-2300 (Southwest Michigan)
9. Child Care Resources: 800-343-34700
10. Community Action Agency: 800-334-7670 (All kinds of family assistance e.g;
housing and food)
11. Crisis/Disaster Relief: 269-925-7707
12. Prevention: 800-310-5454 (The Link Crisis Center)
13. Early On: 269-471-7725 (Support families with children birth through 2 years)
14. Family Independence Agency: 269-934-2000 (Temporary assistance with needy
families).
15. Family Support Network: 800-359-3722
16. Hearing Impaired: 800-649-3777
17. Homeless Shelters: 616-983-4275

18. Human Services: 800-310-5454 (Help for anyone who needs any kind of help)
19. Intermediate School Districts: 269-471-7725
20. Legal Aid: 269-938-6363
21. Legal Help Line: 888-418-1311
22. Medical Help Line: 800-642-3195
23. Mental Health Services: 800-336-0341
24. Michigan Migrant Head Start: 800-782-7831
25. National Center For Missing & Exploited Children: 800-843-5678
26. National Father's Network: 269-425-7004 (Ext. 218)
27. National Runaway Switchboard: 800-621-4000
28. Parent Help Line: 800-942-4357
29. Sexual Assault/Abuse: 877-666-3267
30. CHADD: 800-233-4050 (Children & Adults w/ Attention Deficit Disorder)
31. Transportation: 800-654-1827
32. WIC: 269-926-7121 (Nutritional services for children birth to five years, pregnant
women, and post postpartum women)
33. Women's Specialties: 800-968-0087
34. Dental Directory: 269-927-1375, 269-683-1171
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